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                           Abstract 

      

         This study is mainly concerned with Iraqi EFL university students’ 

performance in using  irregular sentences as a kind of sentences which do 

not correspond to the regular patterns of sentence structures or to the 

variation of these structures in the major sentence types.  

         The problem arises from the state that most of Iraqi EFL university 

students do not have mastery of irregular sentences and  it is not so 

possible to make precise distinction of the nature of such sentences. 

Therefore, this study aims at investigating the ability of Iraqi EFL 

university students to recognize and use irregular sentences with their 

different types .It is hypothesized that: 

1.Most of Iraqi EFL university students do not often distinguish irregular 

sentences and their different types. 

  2.Students’ achievement at the recognition level is expected to be better 

than their achievement at the production one. 



3.Students who receive more explanation and concentration on    

irregular sentences are expected to be better in their performance than 

those who do not receive the same thing on the same topic.  

4.Mastery of the use of irregular sentences is not achieved by learners 

over a four-year period of EFL learning at the university level. 

          On the basis of these hypotheses, a diagnostic test has been 

formulated and applied to a representative sample of (240) Iraqi EFL 

university students of the first-year and fourth-year in the Department of 

English/College of Education/Universities of Babylon and Al-Qadisiya to 

measure their performance at both recognition and production levels. 

          Data analysis has revealed that students’ acquisition of irregular 

sentences over a four-year period increased by (121) since the rate of the 

first year is (%1) and that of the fourth year is (211) .In terms of the 

scores’ mean, the increase over a four year-period is (598%1). The low 

acquisition rates yielded above are somehow unsatisfactory. Data 

analysis has also provided evidence that students’ performance at the 

recognition level(42962%)is better than their performance at the 

production one (21912%), and that teaching affects the learners’ 

performance as the more explanation they receive on the topic, the 

better performance they have. These results validate the hypotheses of 

the study. 

          As for sources of errors, intralingual transfer constitutes the highest 

 cause as it accounts for (361) of the total errors. Next is the negative 

effect of context of learning (311). The students’ use of communicative 



strategies comes next (241), finally interlingual transfer is the least-

frequent error source (%1).  

          This study consists of five chapters. The first chapter introduces the 

problem, aims, hypotheses, procedures, limits and value of the study. 

Chapter Two is a theoretical survey of irregular sentences and their 

various types including their forms, functions and uses. Chapters Three 

and Four present a description of the test, and its results. Chapter Five is 

devoted to the conclusions arrived at. 
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                       Introduction 

 

 

7.7 The Problem 

          It is obvious that English has its own regular sentence patterns 

and types which are commonly used in everyday situations. 

However, sentences which do not correspond to the regular 

patterns of sentence structures or to the variations of those 

structures in the major sentence types are called Irregular 

Sentences (Greenbaum and Quirk ,7990 :622).        



          Irregular sentences are found in many different types and 

accordingly having various forms, functions and uses .They diverge 

from the regular syntactic forms, and thus they consist of forms 

that are not found in regular sentences, for example the 

subjunctive form: 

1   Long live the Queen. 

 Or they are marked as subordinate, for example by the 

subordinator if : 

2  If only I had listened to my teacher! 

And they are fragmentary, lacking constituents that are normally 

obligatory where ellipses are recoverable either from the linguistic 

form of the sentence:  

3  Sorry to hear about your father. (I am sorry to hear……..)         

Or from the preceding linguistic context: 

4  A.When can I see you?   

    B.This night.(You can see me this night.)(Quirk et al.791:5191) 

         Although the above are several ways in which sentences are 

regarded as irregular ones, yet it is not possible to make precise 

distinctions of the nature of these sentences in English. Therefore, 

this study presents an explanation of how irregular sentences differ 

from the regular ones and how their variation can be realized. 



Precisely, the problem arises from the state that most of Iraqi EFL 

university students do not have mastery of irregular sentences 

because they lack knowledge about this kind of sentences and 

because these sentences have not been paid due attention. 

Therefore, the present study is devoted to investigating the 

performance of Iraqi EFL university students in using irregular 

sentences.  

 

7.6 Aims of the Study  

          The study basically aims at : 

7. Presenting material about irregular sentences with their various 

types, functions and uses which can be used to distinguish these 

sentences and their diversity from the regular ones . 

6. Identifying Iraqi EFL university students’ performance in using 

irregular sentences at both  recognition and production levels. 

 

9. Accounting for students’ errors and their sources which can be of 

help to provide some solutions that enable the learners to 

overcome the problems and difficulties they encounter in using 

such sentences . 

 



7.9 Hypotheses         

          In view of the preceding aims, it is hypothesized that : 

7. Most of Iraqi EFL university  students do not often distinguish 

irregular sentences and their different types . 

 

6. Students’ achievement at the recognition level is expected to be 

better than their achievement at the production level . 

 

9. Students who receive more explanation and concentration on 

irregular sentences are expected to be better in their 

performance than those who do not receive the same thing on 

the topic under discussion . 

 

2. Mastery of the uses of irregular sentences is not achieved by 

learners over a four-year period of EFL learning at the university 

level . 

7.2 Procedures  

          The following steps will be followed in the course of fulfilling 

the aims of this study : 



7. Presenting, as far as possible, a comprehensive material about 

irregular sentences including their different types, functions and 

uses showing how these sentences diverge from the regular 

ones.  

     

6. Selecting a sample of Iraqi EFL university students as subjects    

for conducting a test to investigate their performance in using 

irregular sentences at both  recognition and production levels 

and to point out the difficulties they may encounter in using this 

     

    kind of sentences. 

 

9. Identifying learners’ errors and making an analysis to classify  

    these errors according to their sources . 

 

7.: Limits 

         The sample of the present study is confined to university 

students of the first-year and fourth-year in the Departments of 

English/Colleges of Education/Universities of Babylon and Al-

Qadisiya during the academic year (600:-6002).These two levels of 

learning have been selected to apply the test as the first-year is the 



start-level of learning at the university level and fourth-year is the 

end-level at the university in order to see the extent to which such 

students acquire irregular sentences through their university period 

. 

 

7.2 Value  

          The findings of the present study are hoped to be useful in : 

a. The theoretical aspect since the study is useful for the            

researchers to pave the way for further investigation on this 

topic . 

 

b. The practical aspect due to the pedagogical value it will have to 

teachers besides the identification of the errors made by 

learners in using irregular sentences which can be of use to  

teachers in     their efforts to help learners perform more 

effectively. The study can also be of some help to syllabus 

designers in the preparation of remedial teaching programme . 
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291 INTRODUCTION 

          SOME SENTENCES ARE IRREGULAR AS THEY DO NOT CORRESPOND TO THE 

REGULAR PATTERNS OF SENTENCE OR TO THE VARIATIONS OF THE  STRUCTURES IN 

THE  MAJOR SENTENCE TYPES. IRREGULAR SENTENCES DIVERGE FROM THE 

REGULAR GRAMMATICAL FORMS IN THAT THEY CONSIST OF STRUCTURES WHICH 

ARE NOT FOUND IN REGULAR SENTENCES, OR THEY ARE MARKED AS SUBORDINATE 

AND THEY ARE FRAGMENTARY, LACKING CONSTITUENTS THAT ARE NORMALLY 

OBLIGATORY. IRREGULAR SENTENCES ARE OF DIFFERENT TYPES HAVING VARIOUS 

FORMS, FUNCTIONS AND USES. THIS CHAPTER PRESENTS A SURVEY OF THESE 

IRREGULAR SENTENCE TYPES SHEDDING  LIGHT ON THEIR DIFFERENT FORMS ,HOW 

THEY DEVIATE FROM THE REGULAR SENTENCES AND HOW SUCH A DIVERSITY AND 

VARIATION CAN BE  

REALIZED. 

 

292   THE TERM  “SENTENCE” 

         A LARGE PART OF OUR LIFE IS SPENT IN TRANSFERRING OUR THOUGHTS TO 

OTHERS BY MEANS OF MANY WAYS, ONE OF WHICH IS THE USE OF GROUPS 

OF WORDS CALLED SENTENCES WHICH CONVEY UTTERANCES.  

(HUMPHREYS,1%1395).THE QUESTION CONCERNING THE DEFINITION OF A 



SENTENCE HAS BEEN ANSWERED BY DIFFERENT GRAMMARIANS AND IN DIFFERENT 

WAYS AS IT IS THE HIGHEST –RANKING UNIT OF GRAMMAR (SLEDD,1%5%9166). 

          GOWERS (1%86:1)STATES THAT IT IS NOT EASY TO DEFINE A SENTENCE AND 

MANY LEARNED GRAMMARIANS HAVE TRIED BUT THEIR DEFINITIONS HAVE BEEN 

TORN TO PIECES BY OTHER  GRAMMARIANS . 

          MORE THAN TWO HUNDRED DIFFERENT DEFINITIONS OF THE SENTENCE 

CONFRONT THOSE WORKERS WHO DEAL WITH ENGLISH STRUCTURES   

(TODD:1%859%). SLEDD (1%5%9166) MENTIONS  THE MOST FAMILIAR 

DEFINITION WHICH IS THAT A SENTENCE IS A GROUP OF WORDS THAT EXPRESSES A 

COMPLETE THOUGHT. BUT THIS DOES NOT TELL US WHAT A COMPLETE THOUGHT IS 

AND WHAT SIGNALS IN OUR SPEECH INDICATE THE COMPLETENESS OF A THOUGHT. 

SO THIS DEFINITION DOES NOT FURNISH  WORKABLE CRITERIA  WHICH  RECOGNIZE 

SENTENCES. 

PALMER(1%11911)POINTS OUT THAT THE NORMAL MARK OF THE 

SENTENCE IS THAT IT LIES BETWEEN TWO MARKS OF END PUNCTUATION, BUT THIS 

DOES NOT, HOWEVER, HELP US TO UNDERSTAND WHAT A SENTENCE IS SINCE IT 

DOES NOT GIVE US A DEFINITION. SO WE MUST DEPEND ON OTHER FOUNDATION 

THAN THE FAMILIAR DEFINITIONS. 

         BLOOMFIELD(1%339110)DEFINES A SENTENCE AS "A CONSTRUCTION WHICH, 

IN THE GIVEN UTTERANCE, IS NOT PART OF ANY LARGER CONSTRUCTION". THUS, 

EACH SENTENCE IS AN INDEPENDENT LINGUISTIC FORM IN THAT IT IS NOT INCLUDED 

BY VIRTUE OF ANY GRAMMATICAL CONSTRUCTION IN ANY LARGER LINGUISTIC 



FORM. IN ANY UTTERANCE, A LINGUISTIC FORM APPEARS EITHER AS A PART OF 

SOME LARGER FORM , AS DOES THE WORD JOHN IN JOHN RAN AWAY, OR AS AN 

INDEPENDENT FORM WHICH IS FREE FROM THE INCLUSION IN ANY LARGER 

LINGUISTIC FORM, AS IN THE EXCLAMATION JOHN!. IN THE FORMER EXAMPLE THE 

WORD JOHN IS SAID TO BE IN INCLUDED POSITION AND THUS DOES NOT 

CONSTITUTE  A SENTENCE WHEREAS IN THE LATTER ONE IT IS IN ABSOLUTE 

POSITION AND CONSTITUTES A SENTENCE.  

QUIRK ET AL.(1%85941)MENTION THAT "THE SENTENCE IS AN 

INDETERMINATE UNIT IN THAT IT IS OFTEN NOT EASY TO DETERMINE, SPECIALLY IN 

SPOKEN LANGUAGE, WHERE A SENTENCE ENDS AND ANOTHER BEGINS", THE 

DEFINITION WHICH IS ADOPTED IN THE PRESENT STUDY.  

                           

29291  REGULAR PATTERNS OF STRUCTURE 

   MOST SENTENCES ARE CONNECTED IN MEANING AND FORM WITH OTHER 

SENTENCES THAT GO BEFORE OR COME AFTER. WE SOMETIMES THINK OF 

SENTENCES AS BEING COMPLETE THOUGHTS. THEY ARE COMPLETE IN A WAY BUT IN 

ANOTHER WAY THEY ARE NOT COMPLETE. A SENTENCE IS USUALLY NOT COMPLETE 

IN MEANING BUT IT IS COMPLETE WHEN IT CONSISTS OF ONE OF A NUMBER OF 

WORD PATTERNS AND THE PATTERN HAS BEEN COMPLETED (ROBERTS,1%56958).  

       

          QUIRK ET AL.(1%85953) PRESENT A SET OF REGULAR PATTERNS OF 

STRUCTURES WHICH SEEMS THE MOST COMPREHENSIVE  CLASSIFICATION OF THE 



ESSENTIAL CORE OF EACH CLAUSE STRUCTURE. THIS CLASSIFICATION IS CALLED 

“CLAUSE TYPES” WHICH CAN BE APPLIED TO THE WHOLE RANGE OF ENGLISH 

CLAUSES. THE FOLLOWING EXAMPLES REPRESENT THE SEVEN CLAUSE TYPES WHERE 

S IS (SUBJECT), V IS (VERB), O IS (OBJECT), C IS (COMPLEMENT) AND A IS 

(ADVERBIAL): 

TYPE  S V 

5  THE CHILD LAUGHED. 

TYPE S V O 

6  SOMEBODY CAUGHT THE BALL. 

TYPE S V C 

1  THE COUNTRY BECAME TOTALLY INDEPENDENT. 

TYPE S V A 

8  MARRY IS IN THE HOUSE. 

TYPE S V O O 

%  SHE GIVES ME EXPENSIVE PRESENTS. 

 

TYPE S V O C 

10  WE PROVED HIM WRONG. 



TYPE S V O A 

11  I PUT THE PLATE ON THE TABLE. 

PUT IT ANOTHER WAY, THESE SEVEN PATTERNS FALL INTO  THREE  TYPES: 

A TWO-ELEMENT PATTERN: S V                    

THREE THREE-ELEMENT PATTERS: S V+ { O,C,A }     

THREE FOUR-ELEMENT PATTERNS: S V O+ { O,C,A } 

THE FORM OF THE MAIN VERB USUALLY DETERMINES THE FORM OF THE 

STRUCTURE. DUE TO THIS CLASSIFICATION, THERE APPEAR TO BE THREE MAIN  

VERB CLASSES: 

1. INTRANSITIVE VERBS WHICH OCCUR IN TYPE S V AND ARE FOLLOWED BY NO 

OBLIGATORY ELEMENT[E.G: LAUGHED IN (5)] 

 

2. TRANSITIVE VERBS WHICH OCCUR IN TYPES S V O, S V O O, S V O C  

    AND S V O A  AND ARE FOLLOWED BY AN OBJECT [E.G: CAUGHT IN (6), 

GIVES IN(%), PROVED IN (10) AND PUT IN (11)]. 

 

3. INTENSIVE VERBS WHICH OCCUR IN TYPES S V C AND S V A AND ARE FOLLOWED 

BY A SUBJECT COMPLEMENT OR AN ADVERBIAL [E.G: BECAME IN (1) AND BE IN 

(8)]     (IBID .54).             



 

29292   MAJOR SENTENCE TYPES 

          FOUR MAJOR SYNTACTIC TYPES ARE TO BE PONDERED OVER AS FAR AS 

REGULAR SENTENCE TYPES ARE CONCERNED. THESE TYPES ARE THE MAJOR 

SYNTACTIC CLASSES IN ENGLISH SENTENCE DIFFERENTIATED BY THEIR FORM ( IBID. 

304): 

1. DECLARATIVES ARE SENTENCES THE SUBJECT OF WHICH IS PRESENT AND 

GENERALLY PRECEDES THE VERB. THESE SENTENCES  MAKE A STATEMENT OR 

AN ASSERTION: 

     12   I LIKE YOU. 

     13  THEY MUST NOT COME HERE. 

 

2. INTERROGATIVES ARE SENTENCES WHICH CAN BE FORMED IN ONE OF TWO 

WAYS: 

  A. YES-NO INTERROGATIVES: THE OPERATOR PRECEDES THE SUBJECT. THESE 

QUESTIONS EXPECT A ‘YES’ OR ‘NO’ ANSWER:   

           14   ARE YOU THE OLDEST MAN HERE? 

     B.  WH-INTERROGATIVES: THE INTERROGATIVE WH- ELEMENT IS PLACED 

          INITIALLY. THESE QUESTIONS  EXPECT AN ANSWER OTHER THAN                 

‘YES’ OR ‘NO’: 



           15  HOW CAN I GET TO THE STATION?     (TODD, 1%85: 52)                              

                                           

                                                                                     

3. DIRECTIVES ARE SENTENCES WHICH NORMALLY HAVE NO OVERT    

GRAMMATICAL SUBJECT AND WHOSE VERB HAS THE BASE FORM: 

      16  SWITCH OFF THE LIGHT. 

 

4. EXCLAMATIVES ARE SENTENCES WHICH HAVE AN INITIAL PHRASE INTRODUCED 

BY WHAT OR HOW WITH SUBJECT-VERB ORDER: 

      11  WHAT A DIN YOU ARE MAKING!     (HUMPHREYS,1%13915) 

          SEMANTICALL, THERE ARE FOUR CLASSES OF DISCOURSE FUNCTIONS WHICH 

ARE ASSOCIATED WITH THESE SENTENCE TYPES .THE DIFFERENCES AMONG THEM 

ARE SEEN IN THE DIFFERENT EFFECTS THEY HAVE ON HEARERS: 

A. STATEMENTS ARE USED TO CONVEY INFORMATION AS THEY TEND NOT TO           

MAKE US SAY SOMETHING BUT SIMPLY TO KEEP ON LISTENING. 

 

B. QUESTIONS ARE PRIMARILY USED TO SEEK INFORMATION ON A SPECIFIC 

     POINT AS SUCH SENTENCES TEND TO MAKE PEOPLE SAY SOMETHING IN 

     ANSWER TO SENTENCES.  

 



C. DIRECTIVES ARE PRIMARILY USED TO INSTRUCT SOMEBODY TO DO     

SOMETHING. 

 

D. EXCLAMATIVES ARE PRIMARILY USED TO EXPRESS THE EXTENT TO WHICH THE 

SPEAKER IS AFFECTED BY SOMETHING (ROBERTS, 1%56: 58; AZAR,  

    1%%2: 186).  

 

 

293  THE TERM “IRREGULAR SENTENCE” 

           BLOOMFIELD (1%339116) REFERS TO IRREGULAR SENTENCES AS MINOR, 

STATING THAT A SENTENCE WHICH DOES NOT CONSIST OF A FAVOURITE SENTENCE-

FORM IS A MINOR SENTENCE. SOME FORMS OCCUR PREDOMINANTLY AS MINOR 

SENTENCES ENTERING INTO NO CONSTRUCTION OR HAVE OFTEN PECULIAR 

CONSTRUCTION. IN GENERAL, MINOR SENTENCES ARE CLASSIFIED INTO EITHER 

COMPLETIVE OR EXCLAMATORY. THE COMPLETIVE TYPE IS OF A FORM THAT 

SUPPLEMENTS A SITUATION: 

71  WITH WHOM? 

79  MR. BROWN: MR. SMITH. (IN INTRODUCING PEOPLE) 

EXCLAMATORY MINOR SENTENCES CONSIST OF INTERJECTIONS OR OF THAT WHICH 

DO NOT BELONG TO FAVOURITE SENTENCE-TYPES: 



60  OUCH, DAMN IT! 

67  THIS WAY, PLEASE! 

A SUBSTANTIVE FORM NAMING A HEARER IS USED IN ENGLISH AS A DEMAND FOR 

HIS PRESENCE OR ATTENTION: 

66  HELLO, JOHN! 

69  YOU WITH THE GLASSES!           

        GREENBAUM AND QUIRK (1%%0: 244) STATE THAT IRREGULAR SENTENCES 

ARE THOSE SENTENCES WHICH DO NOT CORRESPOND TO THE REGULAR PATTERNS 

OF SENTENCE (OF. 29291) OR TO THE VARIATIONS OF THE STRUCTURES IN THE  

MAJOR SENTENCE TYPES (OF. 29292).  

29391   IRREGULARITY OF SENTENCES 

         IT IS NOT POSSIBLE TO HAVE PRECISE DISTINCTIONS OF THE NATURE OF 

IRREGULAR SENTENCES IN ENGLISH, BUT WE CAN MENTION  SEVERAL WAYS IN 

WHICH SENTENCES ARE IRREGULAR: 

1. THESE SENTENCES HAVE THE FORMS WHICH ARE NOT FOUND IN REGULAR 

    SENTENCES, FOR EXAMPLE THE SUBJUNCTIVE FORM:             

    62  LONG LIVE THE PRIME MINISTER! 

    6:  HEAVEN HELP US ALL!      (THAKUR,1%%8912%) 

                                                                                                             



2.THEY ARE MARKED AS SUBORDINATE, FOR EXAMPLE BY THE   

    CONDITIONAL IF :            

    62  IF ONLY WE HAD A ROPE! 

    61  IF WE ALL LIVED UNDERGROUND!  (THOMSON AND MARTINET,1%%0:   

          211)                                           

3. THEY ARE FRAGMENTARY ,HAVING NO OBLIGATORY CONSTITUENTS. ELEMENTS 

OF THE SENTENCES ARE ELLIPTED, FOR EXAMPLE THE OMISSION OF THE SUBJECT 

AND VERB IN:  

    61  SORRY TO HEAR ABOUT YOUR FATHER.(I AM SORRY TO HEAR ABOUT        

YOUR FATHER)     (QUIRK ET AL.1%859838) 

    OR IT MAY BE ELICITED FROM THE PRECEDING CONTEXT, AS IN B’S  ANSWER IN 

THE FOLLOWING EXCHANGE: 

    69  A. WHICH ONE DO YOU WANT? 

           B. THIS ONE. ( I WANT THIS ONE. )     (BLOOMFIELD,1%339116) 

               

2.392   TYPES OF IRREGULAR SENTENCES 

2939291  SENTENCES WITH OPTATIVE SUBJUNCTIVE 



        THE SUBJUNCTIVE IS RELATED TO ONE OF THE THREE KINDS OF MOOD USED 

TO DENOTE THE FORM OF THE VERB TO SHOW WHAT WORK IT IS DOING AND THE 

MANNER IN WHICH THE ACTION IS THOUGHT OF BY THE SPEAKER (ECKERSLEY  AND 

ECKERSLEY, 1%809225). THE FIRST TYPE OF MOOD IS THE INDICATIVE  WHICH IS 

USED TO EXPRESS STATEMENTS OR QUESTIONS. THE SECOND KIND IS THE 

IMPERATIVE MOOD WHICH IS USED TO EXPRESS COMMANDS OR REQUESTS. THE 

THIRD ONE IS THE SUBJUNCTIVE MOOD WHICH IS USED TO EXPRESS A WISH, A 

SUPPOSITION, A PROPOSAL OR AN ACTION OR STATE OF BEING CONTRARY TO FACT  

(CONLIN, 1%6191%%). 

          THE SUBJUNCTIVE IS RARE AND LITTLE USED IN PRESENT -DAY ENGLISH 

(HASSELGARD ET AL.1%%%91). FILIPOVIC (1%84: 110) COMMENTS THAT 

POPULAR USAGE IS IN FAVOUR OF THE INDICATIVE MOOD AND THE SUBJUNCTIVE 

ONE IS VERY  OFTEN REPLACED BY THE INDICATIVE.          

 SUBJUNCTIVES ARE THOSE SENTENCES IN WHICH THE CONCORD OF THE 

NUMBER, PERSON AND TENSE BETWEEN THE SUBJECT AND THE VERB IS NOT 

CONSIDERED OBLIGATORY(THAKUR,1%%8912%).THEY REPRESENT SOMETHING 

NOT AS AN ACTUAL REALITY BUT AS A DESIRE, PLAN, DEMAND, THOUGHT, HOPE, 

POSSIBILITY OR UNREALITY(FILIPOVIC,1%84:110). SO, THE REASON FOR THE 

EXISTENCE OF THE SUBJUNCTIVE IS TO CONVEY IDEAS WHICH ARE NOT FACTS 

(BYWATER, 1%6%: 53). 

          THE SUBJUNCTIVE IS USED IN CERTAIN FIXED PHRASES AND EXPRESSIONS TO 

EXPRESS A WISH. IT IS USED WITH OR WITHOUT SUBJECT-VERB INVERSION: 



90  LONG LIVE THE BRIDE AND GROOM!     (ECKERSLEY, 1%63: 541) 

97  GOD SAVE THE KING!     (THOMSON AND MARTINET, 1%%0: 216)   

THIS TYPE OF SUBJUNCTIVE IS CALLED A FORMULAIC SUBJUNCTIVE WHICH 

CONSISTS OF THE BASE FORM OF THE VERB WHEN THE SUBJECT IS IN THE THIRD 

PERSON SINGULAR. 

ANOTHER TYPE OF SUBJUNCTIVE OCCURS IN CERTAIN TYPE OF THAT-CLAUSE 

OPERATING AS THE OBJECT OF VERBS LIKE INSIST, RECOMMEND, SUGGEST, ETC: 

96  SHE INSISTS THAT HE LEAVE IMMEDIATELY.     (LEECH AND SVARTVIK, 

   1%%4: 31%) 

99  THEY  RECOMMEND  THAT  THIS  STUDENT  SIGN  UP  FOR  A  

       COUNSELOR.     (MURCIA AND FREEMAN, 1%%%: 632) 

92  SHE SUGGESTED THAT I BE THE COOK.      (STAGEBERG, 1%65: 21%) 

THE SECOND VERB IS IN THE SUBJUNCTIVE FORM  WHICH IS THE UNINFLECTED BASE 

FORM. THIS TYPE IS CALLED THE MANDATIVE SUBJUNCTIVE. 

          THE MANDATIVE SUBJUNCTIVE IS USED IN FORMAL AMERICAN ENGLISH TO 

EXPRESS REGULATION OR OBLIGATION BUT IN BRITISH ENGLISH, SHOULD PLUS 

INFINITIVE IS GENERALLY USED INSTEAD : 

9:  SUSAN INSISTED THAT HE SPEAK TO A PSYCHATRIST. 

92 SUSAN INSISTED THAT HE SHOULD SPEAK TO A PSYCHIATRIST .        ( 

HASSELGARD ET AL.1%%%: 1)  



 THE PAST SUBJUNCTIVE IS USED AFTER WISH TO INDICATE AN UNREAL 

SITUATION IN THE PRESENT : 

91  I WISH HE KNEW THE ANSWER. (HE DOESN’T KNOW)  (KROHN, 1%11: 

      258) 

 

91  I WISH YOU HAD TIME. (YOU HAVEN’T TIME)      (THOMSON AND 

      MARTINET, 1%6%: 112) 

          WISHES, USUALLY BLESSINGS, ARE EXPRESSED BY A LESS ARCHAIC FORMULA 

WITH A SUBJECT-VERB INVERSION HAVING THE FORM 

MAY +SUBJECT + PREDICATION:  

99  MAY YOU ALWAYS BE HAPPY! 

20  MAY THE BEST MAN WIN!    (GREENBAUM AND QUIRK, 1%%0: 245) 

ANOTHER ARCHAIC FORMULA IS WOULD (TO GOD) FOLLOWED BY A THAT- CLAUSE 

WITH PAST FORMS OF VERBS: 

27  WOULD (TO GOD)THAT I’D NEVER HEARD OF HIM!   (QUIRK ET AL. 

      1%85: 83%)  

         ONE OF THE FEW CONSTRUCTIONS IN ENGLISH IS THE TYPE OF SUBJUNCTIVE IN 

WHICH THE VERB WERE IS USED INSTEAD OF WAS TO PRESENT AN ACTION OR STATE 

THAT IS IMPOSSIBLE ( SHEPHERD ET AL. 1%84: 12% ). MANY OF THESE 



SUBJUNCTIVE EXPRESSIONS BEGIN WITH IF, AS IF OR AS THOUGH TO EXPRESS 

UNREAL CONDITIONS: 

26  IF I WERE YOU, I COULD ACCEPT THEIR OFFER.(ALEXANDER,1%889218) 

29  BETTY LOOKS AS IF SHE WERE EXHAUSTED.        (HORNBY, 1%15: 228) 

22  SHE LOOKED AS THOUGH SHE WERE FAINTING.(ZANDVOORT ,1%12: 81) 

 

2939292. SUBORDINATE CLAUSES AS IRREGULAR SENTENCES 

           QUIRK ET AL.(1%85: 841) STATE THAT THERE ARE SEVERAL KINDS OF 

CLAUSES IN FORM USED AS IRREGULAR SENTENCES HAVING THE ILLOCUTIONARY 

FORCE OF EXCLAMATION WITH THE OMISSION OF THE MAIN CLAUSE. THESE 

CLAUSES ARE OF SEVERAL KINDS: 

1.THAT-CLAUSES GENERALLY HAVE THE PUTATIVE (SHOULD) WITH THE 

EXPRESSIONS OF SURPRISE TO CONVEY REGRET OR DISAPPROVAL: 

    2:  THAT I SHOULD LIVE TO SEE SUCH INGRATITUDE! 

    22  THAT IT SHOULD COME TO THIS! 

    AND THEY MAY OCCUR TO CONVEY APPROVAL: 

    21  THAT ALL YOUR FRIENDS SHOULD BE SO SYMPATHETIC! 

 

2. TO-INFINITIVE CLAUSES HAVE SIMILAR KINDS OF ILLOCUTIONARY FORCE  



    OF THAT-CLAUSES THOUGH LESS FORMAL. A COMMON TYPE BEGINS WITH 

    TO THINK(THAT): 

    21  TO THINK THAT I WAS ONCE A MILLIONAIRE! 

    29  TO THINK THAT HE SHOULD BE SO MEAN! 

    THE SUBJECT IN SUCH CLAUSES IS THE IMPLIED FIRST  PERSON PRONOUN 

    WHICH MAY BE INTERPRETED AS  SOMETHING  LIKE‘IT SURPRISES ME/ONE 

    TO THINK…’, THOUGH THIS FORM WILL NOT BE EXCLAMATORY. 

    FURTHERMORE, WHEN SOME OTHER VERB THAN THINK APPEARS WITH THE 

    INFINITIVE CLAUSE, ITS SUBJECT IS UNDERSTOOD FROM AN INTRODUCTORY 

    SUBJECT OR VOCATIVE OR IT MAY BE OBVIOUS FROM THE PRECEDING CONTEXT: 

    :0  THAT BROTHER OF YOURS ,TO BE SO UNCOUTH! 

    :7  YOU FOOL, TO FORGET YOUR WEDDING ANNIVERSARY! 

    :6  YOU ARE GOING TO BE IN TROUBLE. TO SAY SOMETHING LIKE THAT! 

 

3. INFINITIVE-CLAUSES INTRODUCED BY OH IN POETIC OR ARCHAIC STYLE 

    EXPRESS AN EXCLAMATORY WISH:                                 

    :9  OH TO BE FREE! ( I WISH I WERE FREE) 

    :2  OH TO BE IN ENGLAND! ( I WISH I WERE IN ENGLAND )   



 

4. THE FORM  IF ONLY IS USED TO INTENSIFY UNREAL CONDITIONALS EXPRESSING 

SURPRISE, REGRET OR WISHES OCCURRING WITHOUT A MAIN CLAUSE:         

     ::  A. YESTERDAY WAS BILL’S BIRTHDAY. 

           B. AH, IF ONLY I HAD KNOWN EARLIER!  

     :2  A. WE WERE LOOKING FOR VOLUNTEERS. 

           B. IF ONLY YOU’D TOLD ME SOON         (YULE,1%%8:143) 

     :1 IF ONLY I UNDERSTOOD WHAT YOU ARE SAYING.(PALMER,1%16:45)  

     EASTWOOD (1%%%9356) POINTS OUT THAT WE CAN USE  WISH OR IF ONLY         

                                                             TO EXPRESS A WISH, BUT IF ONLY IS STRONGER 

AND MORE EMPHATIC. 

    IT IS POSSIBLE TO HAVE A SIMILAR CONSTRUCTION WITH ONLY,  JUST OR BUT 

WHEN THEY OCCUR BEFORE THE MAIN VERB: 

    :1  IF I’D ONLY LISTENED TO MY PARENTS! 

    :9  IF I COULD JUST MAKE THEM UNDERSTAND MY POINT OF VIEW! 

    20  IF I COULD BUT EXPLAIN! 

 

5. NEGATIVE IF-CLAUSES ARE USED TO EXPRESS SURPRISE WHEN  PRECEDED    BY 

WELL OR WHY: 



    27 WELL, IF IT ISN’T THE MANAGER HIMSELF! (IT IS INDEED THE MANAGER 

HIMSELF.) 

    26  WHY, IF IT ISN’T SUSAN! (IT IS INDEED SUSAN.) 

 

6. SUBORDINATE CLAUSES WHICH BEGIN WITH SUPPOSING MAY HAVE THE SAME 

FORCE AS WHAT IF OR IMPERATIVE SUPPOSE: 

     29  SUPPOSING I DON’T SEE HER ? (INQUIRY: WHAT WOULD HAPPEN IF  I…..?) 

     22  SUPPOSING YOU COME WITH US.(INVITATION) 

     2:  SUPPOSING THEY ARE POOR?(WHAT DOES IT  MATTER IF THEY..?)       

           (QUIRK ET AL.1%859842)  

 

2.39293   THE NOTION OF FRAGMENTARY IRREGULAR 

SENTENCES 

          IRREGULAR SENTENCES ARE FRAGMENTARY, LACKING CONSTITUENTS THAT 

ARE NORMALLY OBLIGATORY IN REGULAR SENTENCES. THE WORD FRAGMENTARY 

REFERS TO ELLIPSIS IN WHICH THE ACTUAL WORD(S) WHOSE MEANING CAN BE 

UNDERSTOOD MUST BE RECOVERABLE(QUIRK ET AL. 1%85: 838). CHALKER 

(1%84: 264) STATES THAT ELLIPSIS MEANS OMISSION AND IT CAN BE DESCRIBED 

AS “SUBSTITUTION BY ZERO”. ELLIPSIS MAY BE ELICITED FROM THE LINGUISTIC 



FORM OF THE SENTENCE OR FROM THE PRECEDING LINGUISTIC CONTEXT. 

GREENBAUM AND QUIRK(1%%0: 241) MENTION THREE TYPES OF ELLIPSIS: 

1. TEXTUAL  ELLIPSIS  IN WHICH THE FORM IS RECOVERABLE FROM A      

NEIGHBOURING PART OF THE TEXT:  

    22  IF YOU WANT (ME TO BUY THE CAR), I'LL BUY THE CAR.  

 

2. SITUATIONAL ELLIPSIS IN WHICH SOME TYPES OF ELLIPSIS DO NOT DEPEND  

    ON THE LINGUISTIC CONTEXT, FOR THEIR INTERPRETATION, BUT RATHER ON 

     KNOWLEDGE OF PRECISE EXTRALINGUISTIC CONTEXT: 

     21  TOLD YOU SO.  (I/WE TOLD YOU SO)      

3. STRUCTURAL ELLIPSIS WHICH RESTS UPON THE LISTENER’S ABILITY TO 

     RECOVER THE OMITTED WORD(S) FROM THE SENTENCE AND THE FORM IS  

     RECOVERABLE NOT THROUGH KNOWLEDGE OF CONTEXT BUT SIMPLY 

     THROUGH KNOWLEDGE OF GRAMMATICAL STRUCTURE: 

     21  IT IS STRANGE (THAT) NOBODY HEARD THE NOISE.    

 

293929391  TYPES OF FRAGMENTARY IRREGULAR SENTENCES 

        FRAGMENTARY IRREGULAR SENTENCES IN ENGLISH ARE OF DIFFERENT TYPES. 

BELOW IS A DISCUSSION OF THE MOST COMMON ONES. 



 

293929391.1  ABBREVIATED SENTENCES IN INSTRUCTIONAL 

WRITING 

          ABBREVIATED STRUCTURES ARE FOUND IN INSTRUCTIONAL WRITING SUCH AS 

TECHNICAL MANUALS, CONSUMER LEAFLETS ON ASSEMBLING OR USING 

PRODUCTS, INSTRUCTIONAL LABELS ON PRODUCTS AND RECIPES. ARTICLES ARE 

OFTEN OMITTED IN SUCH STRUCTURES. FURTHERMORE, DIRECT OBJECTS WHICH 

CAN BE UNDERSTOOD FROM THE CONTEXT ARE OMITTED IN USING THIS STYLE OF 

WRITING. ON SOME OCCASIONS, THE SUBJECT CAN BE OMITTED: 

 29  KEEP AWAY FROM HEAT. 

 10  BEAT EGG LIGHTLY WITH FORK. 

 17  JUST HEAT AND SERVE. 

 16  KEEP OUT OF REACH OF CHILDREN. 

 19  MAKES FOUR SERVINGS, 7 CUPFUL EACH. 

 12 CONTAINS WHITENERS AND BRIGHTENERS.  (QUIRK ET AL.1%85: 841) 

          SWAN (1%%5:1) STATES THAT STYLES OF INSTRUCTIONAL WRITING AND 

SMALL ADVERTISEMENTS HAVE THEIR OWN SPECIAL RULES OFTEN TO SAVE SPACE 

OR TIME. THEREFORE, ARTICLES, SUBJECT OR OBJECT PRONOUNS, FORMS OF BE 

AND PREPOSITIONS ARE OFTEN LEFT OUT: 



1: CAN BE ASSEMBLED IN TEN MINUTES. EASY TO CLEAN. SIMPLE CONTROLS. 

BATTERIES NOT INCLUDED.   

12 SINGLE MAN LOOKING FOR FLAT OXFORD AREA. PHONE 102761 

WEEKENDS.   

 

293929391.2 ABBREVIATED SENTENCES IN INFORMAL  

CONVERSATION 

          THE OMISSION OF INITIAL WORDS IN A SENTENCE IS USUAL IN INFORMAL 

CONVERSATION IN WHICH THE OMITTED PRONOUNS AND AUXILIARIES ARE 

PARTIALLY CUED BY THE WORDS THAT INITIATE THE SENTENCE: 

11  LOST SOMETHING? (HAVE YOU LOST SOMETHING?) 

11  WANT ANOTHER CUP? (DO YOU WANT ANOTHER CUP?) 

19 ANYTHING WRONG? (IS ANYTHING WRONG?) 

IN CASE OF AMBIGUITY, THESE OMITTED PRONOUNS AND AUXILIARIES DEPEND ON 

THE SITUATIONAL CONTEXT: 

 10  HOT ? 

THIS COULD BE INTERPRETED AS EITHER IS IT HOT? OR ARE YOU HOT?(QUIRK ET 

AL.1%85: 848). 



          SOME TYPES OF ELLIPSIS IN ABBREVIATED SENTENCES IN INFORMAL 

CONVERSATION MAY DEPEND ON KNOWLEDGE OF A PRECISE EXTRALINGUISTIC 

CONTEXT: 

17  GET IT? 

THIS SENTENCES MIGHT BE INTERPRETED IN ONE SITUATION AS DID YOU GET 

IT?(I.E THE LETTER/BOOK/SHOPPING ETC), AND IN ANOTHER SITUATION DO YOU 

GET IT?(I.E DO YOU UNDERSTAND?)  (IBID. 8%5). 

 

293929391.3  ABBREVIATED SENTENCES IN BROADCAST  

                  COMMENTARIES          

        ABBREVIATED SENTENCES ARE OFTEN FOUND IN COMMENTARIES ON RADIO 

AND TELEVISION. FORMS SUCH AS THERE IS, IT IS, OR A FORM OF THE VERB BE ARE 

USUALLY OMITTED: 

16  TWO PLAYERS WOUNDED.(TWO PLAYERS ARE WOUNDED)  

19  AND NOW A BAND OF THE MARINES.  ( IBID .848) 

          

2939293.1.4  ELLIPTICAL SENTENCES IN DIALOGUE 

     ELLIPTICAL SENTENCES ARE NORMALLY FOUND IN CONVERSATION AND IN 

WRITTEN DIALOGUE AS ANSWERS, COMMENTS, OR QUESTIONS TO PREVIOUS 

SENTENCES UTTERED BY ANOTHER SPEAKER. THE ELLIPSIS CAN BE INTERPRETED 



FROM A PRECEDING SENTENCE AND THE FRAGMENTARY SENTENCES CAN BE 

ANALYZED FOR CLAUSE FUNCTIONS THROUGH A RECONSTRUCTION OF THE FULL 

FORMS DEPENDING ON PRECEDING SENTENCES: 

12  A: I AM LEAVING . 

      B: WHY? (WHY ARE YOU LEAVING?) 

1:  A: NOBODY’S HERE. 

      B: OBVIOUSLY.(OBVIOUSLY, NOBODY’S HERE.)  (IBID.) 

          BLOOMFIELD (1%339116) DESCRIBES ELLIPTICAL SENTENCES AS COMPLETIVE 

SENTENCES WHICH ARE ONE OF THE TWO TYPES OF MINOR SENTENCES. THIS TYPE 

CONSISTS OF A FORM WHICH SUPPLEMENTS A SITUATION OCCURRING AS AN 

ANSWER TO A QUESTION: 

12  A: WHEN CAN I SEE YOU? 

      B: TOMORROW MORNING. (YOU CAN SEE ME TOMORROW MORNING .) 

 

293929391.5 ELLIPTICAL SENTENCES WITHOUT CHANGE OF 

SPEAKER 

           FRAGMENTARY ELLIPTICAL SENTENCES MAY ALSO OCCUR WITHOUT CHANGE 

OF SPEAKER OR WRITER WHEN THEY ARE SPOKEN BY THE SAME      SPEAKER OR 

WRITER INSTEAD OF BEING SPOKEN BY ANOTHER: 

 11  TWO STRANGE FIGURES APPROACHED. MARTIANS! 



 11  IT HAS A VERY DISTINCTIVE TASTE. CRISP AND FRESH. (QUIRK ET AL. 

      1%85: 84%) 

 

 

2939294  IRREGULAR WH-QUESTIONS 

          WH-QUESTIONS ARE IRREGULAR WHEN THEY DO NOT CORRESPOND TO THE 

REGULAR FORMS THAT ARE USUALLY FOUND IN REGULAR WH-QUESTIONS. QUIRK 

ET AL.(IBID.83%-40) MENTION SOME TYPES OF IRREGULAR WH- QUESTION WHICH 

OCCUR MAINLY IN CONVERSATION: 

1. HOW ABOUT AND WHAT ABOUT ARE GENERALLY FOLLOWED BY NOUN PHRASES 

OR-ING CLAUSES. THEY ARE MAINLY USED AS DIRECTIVES TO INSTRUCT 

SOMEONE TO DO SOMETHING   AND SOMETIMES ARE USED AS INQUIRIES:  

    90  HOW ABOUT YOUR PARENTS? ARE THEY WELL? 

    97  WHAT ABOUT FOLLOWING US IN YOUR CAR? 

2. HOW COME IS USED INFORMALLY SPECIALLY IN AMERICAN ENGLISH TO ASK 

ABOUT THE REASON IN A FORM OF A QUESTION. IT IS FOLLOWED BY A CLAUSE 

WHICH CONSISTS OF THE NORMAL SUBJECT-VERB ORDER:    

    96  HOW COME YOU’RE SO LATE ?(HOW DOES IT COME ABOUT (THAT)   YOU’RE 

SO LATE?) 

 



3. WHY(+NOT)+PREDICATION AS AN IRREGULAR WH-QUESTION  IS FORMED 

WITHOUT SUBJECT OR AUXILIARY WITH A VERB IN THE BASE FORM: 

    99  WHY (NOT) LISTEN TO HIM?(WHY SHOULD(N’T)  /DO(N’T)/DID(N’T) 

          YOU LISTEN TO HIM?) 

    THE ABBREVIATED FORM WITH A BARE INFINITIVE IS ALWAYS A DIRECTIVE 

    WHEN IT HAS A NEGATIVE ORIENTATION WHICH ACCOMPANIES THE  FORCE 

    OF  DIRECTIVE: 

    92  WHY BOTHER TO REPLY?(WHY DO YOU BOTHER TO REPLY?I.E YOU ARE 

REPLYING BUT SHOULDN’T BOTHER TO REPLY.) 

    9:  WHY MAKE SO MUCH FUSS?(WHY DO YOU MAKE SO MUCH FUSS? 

           I.E  YOU SHOULDN’T  MAKE SO MUCH FUSS) 

 

4. A VERBLESS WHY-QUESTION IS USED AS AN INQUIRY IN WHICH THE                         

                              QUESTION CORRESPONDS TO EXISTENTIAL SENTENCE : 

    92  WHY NO CLASSES TODAY? ~WHY ARE THERE NO CLASSES TODAY? 

    91  WHY ALL THE NOISE? ~ WHY IS THERE ALL THE  NOISE? 

 

5. WH-QUESTIONS (EXCEPT FOR WHY –QUESTIONS)WITHOUT A SUBJECT AND 

    WITH THE VERB(TO-INFINITIVE)CAN BE OCCASIONALLY FOUND AS INQUIRIES: 



    91  WHICH WAY TO GO? (WHICH WAY SHOULD I /WE GO?) 

    99  WHO TO SEE? 

 

6. DEPENDENT FINITE WH-INTERROGETIVE CLAUSES ARE FOUND AS DIRECTIVE 

    HEADINGS IN WRITTEN ENGLISH FOR SUGGESTIONS : 

    700  WHERE YOU SHOULD EAT IN LOS ANGELES 

    IN ADDITION, A DEPENDENT WHY-CLAUSE IS USED AS A STATEMENT   HEADING: 

    707 WHY YOU SHOULD HAVE A MEDICAL EXAMINATION ONCE A YEAR 

 1   DEPENDENT INFINITIVE WH-CLAUSES WITHOUT A SUBJECT AND WITH THE VERB 

(TO-INFINITIVE) ARE USED AS DIRECTIVE HEADINGS:  

    706 WHAT TO DO IN AN EMERGENCY (WHAT ONE SHOULD DO IN AN  

           EMERGENCY. )   

    709  HOW TO MEND A PUNCTURE  

 

8. QUESTIONS INTRODUCED BY WHAT IF AND HOW IF ARE USED AS 

     INQUIRIES AND DIRECTIVES:  

702  WHAT IF IT RAINS?(INQUIRY) 

70: WHAT IF YOU JOIN US FOR LUNCH?(DIRECTIVE- INVITATION) 



702  WHAT IF YOU DON’T JOIN US FOR LUNCH JUST THIS ONCE?  

       (DIRECTIVE- SUGGESTION)      

 

2939295  ADVERBIALS AS DIRECTIVES  

          LEECH (1%8%: 514) STATES THAT ADVERBIALS AS DIRECTIVES ARE MAINLY 

FOUND IN INFORMAL SPEECH. THEY MAY BE FOUND IN THE FORM OF A NOUN 

PHRASE SUBJECT AND AN ADVERBIAL: 

701  EVERYBODY OUT! 

ADVERBIALS AS DIRECTIVES MAY BE CONSTRUCTED WITH AN ADVERB FOLLOWED BY 

A WITH-PHRASE: 

701  OUT WITH IT! 

709  ON WITH YOUR SHOW!  (GREENBAUM AND QUIRK, 1%%0: 245) 

        QUIRK ET AL.(1%85: 842) DENOTE THAT THE ILLOCUTIONARY FORCE OF 

COMMANDS MAY BE FOUND IN ADVERBIALS IN WHICH A VERB OF MOTION IS  

IMPLIED: 

770   FORWARD! 

777  INSIDE! 

IT IS POSSIBLE TO FIND A COMBINATION OF TWO ADVERBIALS : 

776  FULL SPEED AHEAD! 



779  BACK TO WORK! 

BUT CONSTRUCTIONS WITH UP AND DOWN ARE USED TO EXPRESS APPROVAL AND 

DISAPPROVAL RESPECTIVELY: 

772  UP WITH DEMOCRACY! 

77:  DOWN WITH RACISM! 

THE VERB OF MOTION WHICH IS IMPLIED IN ADVERBIALS AS DIRECTIVES MAY BE 

CAUSATIVE AND THE NOUN PHRASE IS A DIRECT OBJECT: 

772  HANDS ON HEADS! (PUT YOUR HANDS ON YOUR HEADS) 

771  HANDS UP!      

NOUN PHRASES THAT MAY BE ACCOMPANIED BY AN ADVERBIAL SUCH AS PLEASE 

WILL HAVE THE FORCE OF COMMANDS OR REQUESTS: 

771  THE DOOR, PLEASE! 

779  MY HAT, PLEASE!         

  

 

293.296   APHORISTIC SENTENCES 

        APHORISTIC SENTENCE STRUCTURES ARE FOUND IN MANY PROVERBS IN  

WHICH THE COMMON STRUCTURAL FEATURE IS THE PARALLELISM OF TWO 

BALANCED AND EQUIVALENT CONSTITUTIONS (GREENBAUM AND QUIRK, 



1%%09245). THE STOCK OF PROVERBS THAT GO FROM ONE GENERATION TO 

ANOTHER ARE INSTANCES OF “READY MADE UTTERANCES” (LYONS, 1%68: 111). 

PROVERBS ARE STILL ALIVE IN EVERY-DAY ENGLISH TO SUCH EXTENT THAT OUR 

DAILY CONVERSATION WOULD BE SEEN RATHER DULL WITHOUT THEM. FOR THE 

LEARNER, SOME PROVERBS ARE EASIER TO GRASP THAN OTHERS WHICH HAVE A 

METAPHORICAL QUALITY AND THUS ARE NOT EASY TO THE FOREIGN EAR. EASIER TO 

UNDERSTAND ARE THOSE PROVERBS WHICH SAY DIRECTLY WHAT THEY MEAN IN A 

STRAIGHTFORWARD LANGUAGE (SEIDL  AND MCMORDIE,1%189241). STUDENTS 

WHO STUDY ENGLISH AS A FOREIGN LANGUAGE FIND THAT A KNOWLEDGE OF 

THESE PROVERBS IS HELPFUL TO THEM IN THEIR UNDERSTANDING OF IDIOMATIC 

ENGLISH (HEY, 1%84: %%): 

760  NO GAIN WITHOUT PAIN. 

THIS EXAMPLE APPEARS TO BE ELLIPTICAL FOR SOMETHING LIKE “NOTHING CAN BE 

GAINED WITHOUT A CERTAIN AMOUNT OF PAIN”(SEIDL AND 

MCMORDIE,1%189245).   

767  WELL BEGUN, HALF DONE. 

HERE, THE VERB IS NONFINITE AND THE FIRST PART IS SEMANTICALLY 

SUBORDINATE. IT CAN BE INTERPRETED AS “WHEN SOMETHING IS STARTED RIGHT 

IT SAVES YOU SO MUCH TIME LATER ON THAT IT IS ALMOST HALF DONE. ONE 

MIGHT SPEND MORE THAN DOUBLE THE TIME CORRECTING SOMETHING WHICH 

HAS NOT BEEN STARTED RIGHT”(NASR,1%129%4). IN THIS REGARD, QUIRK ET 



AL.(1%859844) MENTION THAT MANY EXPRESSIONS APPEAR TO HAVE A 

CONDITIONAL RELATIONSHIP BETWEEN THEIR PARTS: 

766  WASTE NOT, WANT NOT. 

IN THIS APHORISTIC SENTENCE, THE VERB MAY BE CONSIDERED AS DIRECTIVE AND A 

CONDITIONAL RELATIONSHIP IS BETWEEN THE TWO CLAUSES FOR SOMETHING LIKE 

“IF YOU DON’T WASTE THINGS, YOU WON’T BE POOR.” 

769  OUT OF SIGHT, OUT OF MIND. 

BOTH PARTS OF THIS EXAMPLE ARE VERBLESS TO BE INTERPRETED AS “ABSENT 

FRIENDS ARE SOON FORGOTTEN, AS ONE TENDS TO FORGET ABOUT PEOPLE IF 

THERE IS NO DIRECT CONTACT WITH THEM”( SEIDL AND MCMORDIE,           

1%189246). 

 

2939291  SUBJECT-PLUS COMPLEMENT CONSTRUCTION 

 

         QUIRK ET AL.(1%85: 844-5) STATE THAT DIFFERENT TYPES OF VERBLESS 

SENTENCES OR CLAUSES, MOST OF WHICH ARE EXISTENTIAL, HAVE THE STRUCTURE 

OF SUBJECT AND SUBJECT COMPLEMENT OR OF COMPLEMENT ALONE. THESE KINDS 

OF CONSTRUCTIONS ARE CALLED SUBJECT-PLUS COMPLEMENT CONSTRUCTIONS. 

IN THIS REGARD, THE FOLLOWING TYPES ARE MENTIONED:  

1. IN ONE COLLOQUIAL TYPE, THE SUBJECT MAY BE INFORMALLY ADDED AFTER 



    THE COMPLEMENT OF A CLAUSE STRUCTURE LIKE A NOUN-PHRASE TAG: 

    762  NOT BAD, THAT SALMON. 

    76:  ODD SORT, THOSE NEIGHBOURS OF YOURS. 

2. A VERBLESS CLAUSE CONSISTING OF SUBJECT AND SUBJECT COMPLEMENT 

    MAY BE LINKED TO A PRECEDING REGULAR CLAUSE STRUCTURE BY AND: 

   762  HOW COULD YOU BE SO SPITEFUL, AND HER YOUR BEST FRIEND?    ( 

…SEEING THAT SHE IS YOUR BEST FRIEND?) 

    BUT LESS COMMONLY, THE SUBJECTIVE CASE IS USED FOR A  SUBJECT 

    PRONOUN: 

   761  THEY LEFT WITHOUT A WORD, AND HE SO SENSITIVE (…..THOUGH HE 

           WAS SO SENSITIVE.) 

 

3. A VERBLESS CLAUSE MAY CONTAIN A SUMMARY COMMENT ON WHAT HAS 

    GONE BEFORE. IN THIS CASE, IT CONSISTS ONLY OF A COMPLEMENT WHICH  

    IS LINKED TO THE PRECEDING CLAUSE BY AND:      

    761  SHE LEFT HIM, AND A GOOD THING TOO.(SHE LEFT HIM, AND IT IS A 

            GOOD THING TOO.)    

 769  THEY ARE THICK AS THIEVES, AND NO MISTAKE.(THEY ARE THICK 



         AS THIEVES, AND THAT IS NO MISTAKE.) 

4. A VERBLESS RHETORICAL WH-QUESTION IS FOLLOWED BY BUT IN THE SECOND 

CLAUSE. THE WH-CLAUSE HAS A SUBJECT FOLLOWED BY SUBJECT  

    COMPLEMENT OR A SUBJECT COMPLEMENT ALONE EXPRESSING A    

COMPARATIVE RELATIONSHIP:  

    790  WHAT BELIEF SO FOOLISH BUT SOME WILL EMBRACE IT?(THERE IS NO 

BELIEF SO FOOLISH BUT THAT THERE WILL BE SOME WHO WILL EMBRACE 

IT.)  

    797  WHO SO HONEST BUT SOME WILL DOUBT HIS INTEGRITY? (THERE IS 

NONE SO HONEST BUT THAT THERE WILL BE SOME WHO WILL  DOUBT HIS 

INTEGRITY.)        

5. ANOTHER VERSION OF THE RHETORICAL WH-QUESTION, BUT LESS FORMAL, 

    CONTAINS A COMPARATIVE:   

    796   WHAT BETTER THAN A HOT SHOWER? 

    799   WHO MORE FITTING THAN YOU?      

 

2939298  BLOCK  LANGUAGE 

          QUIRK ET AL.(1%129414) POINT OUT THAT THERE IS A WHOLE REALM OF 

USAGE IN WHICH LANGUAGE IS STRUCTURED IN TERMS OF SINGLE WORDS AND 



PHRASES, RATHER THAN IN TERMS OF THE MORE HIGHLY ORGANIZED UNITS OF THE 

CLAUSE. LANGUAGE SO USED IS TERMED BLOCK LANGUAGE. 

          BLOCK LANGUAGE IS CHARACTERIZED BY ITS RUDIMENTARY COMMUNICATIVE 

ROLE OCCURRING IN SUCH FUNCTIONS AS LABELS, TITLES, HEADINGS, NOTICES AND 

ADVERTISEMENTS. SIMPLE BLOCK-LANGUAGE  MESSAGES HAVE  NOUN PHRASES OR 

NOMINAL CLAUSES IN ISOLATION SINCE NO VERBS ARE NEEDED BECAUSE THE 

CONTEXT OF THE SITUATION ITSELF GIVES ALL THAT IS NECESSARY TO THE 

UNDERSTANDING OF THE MESSAGE: 

792  ENTRANCE 

79:  ENGLISH  DEPARTMENT  

          THESE STRUCTURES DIFFER FROM THE REGULAR CLAUSE STRUCTURES IN THE 

ABSENCE OF CLOSED-CLASS ITEMS SUCH AS DETERMINERS, PREPOSITIONS, 

PRONOUNS, ETC, AND SOMETIMES LEXICAL VERBS OF OPENED-CLASS ITEMS WHICH 

HAVE  LOW INFORMATION VALUE AND THE PURPOSE OF THEIR OMISSION IS TO 

REDUCE THE LENGTH OF THE MESSAGE SO AS TO HAVE SMALLEST NUMBER OF 

WORDS. A SPECIAL BLOCK-LANGUAGE FORM CONSISTS OF A NOUN PHRASE 

INTRODUCED BY NO FOR THE PROHIBITIONS ON NOTICE BOARDS: 

792  NO SMOKING 

791  NO ENTRY (IBID. 415) 

 

293929891   FUNCTIONS OF BLOCK LANGUAGE 



          BLOCK LANGUAGE IS USED FOR MANY FUNCTIONS WHICH WILL BE 

MENTIONED IN THE FOLLOWING SECTIONS.  

 

 

293929891.1  NEWSPAPER HEADLINES 

          NEWSPAPER HEADLINES HAVE THEIR OWN SPECIAL FORM AND VOCABULARY 

IN WHICH BLOCK LANGUAGE IS COMMONLY USED:      

791  NEW FLYOVER SPEEDS TRAFFIC FLOW 

799  MINERS BAN OVERTIME  (GRAVER, 1%66: 255) 

          QUIRK ET AL. (1%859845-6) SHOW THAT BLOCK LANGUAGE IS FREQUENTLY 

USED IN NEWSPAPER HEADLINES WHICH CAN BE ANALYZED IN TERMS OF CLAUSE 

STRUCTURE: 

720  THREE JOCKEYS HURT (S .V, THREE JOCKEYS ARE HURT) 

727  ELECTION A LANDSLIDE FOR SOCIALISTS 

        (S. CS, THE ELECTION IS A LANDSLIDE FOR THE SOCIALISTS.) 

726  CAMP HELPS ADULTS REDISCOVER WILDS 

        (S. V. OD . CO, THE CAMP HELPS ADULTS REDISCOVER THE WILDS. ) 

THERE ARE MANY GRAMMATICAL FEATURES WHICH CHARACTERIZE NEWSPAPER 

HEADLINES: 



1. THE USE OF SIMPLE PRESENT TENSE INSTEAD OF PRESENT  PERFECT FORM    

WHICH IS USED NORMALLY FOR RECENT EVENTS:  

    729  MEAT PRICES RISE AGAIN (MEAT PRICES HAVE RISEN 

            AGAIN.) 

 

2. THE USE OF TO IN EXPRESSING FUTURITY: 

    722  OIL POLLUTION MEASURES TO BE  TESTED (OIL 

             POLLUTION MEASURES ARE TO BE TESTED.) 

 

3. THE USE OF  A SYNDETON IS MORE COMMON: 

    72:  WOMAN CLAIMS DRUG CAUSED CANCER,SUES 

           (A WOMAN HAS CLAIMED THAT A DRUG HAD CAUSED HER CANCER, 

             AND SHE HAS SUED SOMEBODY.) 

 

4. THE USE OF TRANSITIVE VERBS INTRANSITIVELY: 

    722 BRITISH VICTORY SURPRISES (THE VICTORY HAS SURPRISED 

EXPERTS.)      

  

29392989192  PERSONAL LETTERS, CABLES AND DIARIES 



          IT IS COMMON TO FIND BLOCK LANGUAGE ON POSTCARDS WHERE THE SPACE 

IS NATURALLY RESTRICTED AND ALSO OFTEN IN INFORMAL PERSONAL NOTES. IN 

SUCH CASES, THE FIRST PERSON PRONOUN AND AN OBVIOUS AUXILIARY ARE OFTEN 

LEFT OUT. THE OMISSIONS OF WORDS CAN BE INFERRED FROM THE CONTEXT: 

721  WISH YOU WERE HERE. (I WISH YOU WERE HERE.) 

721 HAVING WONDERFUL TIME. (I’M HAVING A WONDERFUL TIME.) 

(GREENBAUM AND QUIRK, 1%%0: 246)      

          SWAN(1%%591)MENTIONS THAT IN INFORMAL LETTERS ,POSTCARDS AND 

DIARIES SOME WORDS SUCH AS ARTICLES ,SUBJECT OR OBJECT PRONOUNS, FORMS 

OF BE AND PREPOSITIONS ARE OFTEN OMITTED BECAUSE OF THE NEED TO SAVE 

THE RESTRICTED SPACE: 

729  GONE TO HAIRDRESSER. BACK 76.90 

7:0  DEAR GRAN  

        WATCHING TENNIS ON TV. A GOOD BOOK. THREE MEALS   

        ADAY. NO WASHING-UP. CLEAN SHEETS EVERY DAY. EVERY THING 

        DONE FOR ME. YES, YOU’VE GUESSED –IN HOSPITAL. ONLY WENT  

        TO DOCTOR FOR COLD-LANDED UP IN HOSPITAL WITH PNEUMONIA.IF  

        YOU HAVE TIME PLEASE TELL THE OTHERS-WOULD LOVE SOME LETTERS TO 

CHEER ME UP. HOPE TO SEE YOU. 

         LOVE, PAM. 



          IN CABLES, THE LANGUAGE USED TENDS TO BE MORE ABBREVIATED BECAUSE 

THE SENDER OMITS ALL THAT CAN BE UNDERSTOOD BY THE RECEIVER FROM HIS 

KNOWLEDGE OF THE SITUATION: 

7:7  ARRIVE SEVEN THIRTY.           ( WE SHALL ARRIVE AT SEVEN 

    THIRTY. )  (WATT, 1%18: 148) 

          FROM THE RESEARCHER’S POINT OF VIEW, NOWADAYS, BECAUSE OF THE 

NOVEL INVENTIONS OF THE HIGHLY TECHNICAL MEANS OF COMMUNICATION, THIS 

FORM OF ABBREVIATED LANGUAGE IS  TO BE  FREQUENTLY FOUND AND HIGHLY 

USED IN MESSAGES SENT BY MOBILE- PHONES AND E-MAILS.  

 

2939298.1.3   TITLES, HEADINGS, NOTICES AND SLOGANS 

          SWAN (1%%5: 1) MENTIONS THAT THE VERY ABBREVIATED FORMS ARE 

USUALLY FOUND IN TITLES, HEADINGS, NOTICES AND SLOGANS. ARTICLES ARE 

OFTEN OMITTED ESPECIALLY IN THE NAMES OF BUILDINGS AND INSTITUTIONS: 

7:6  ROYAL HOTEL 

7:9  SUPER CINEMA 

7:2  INFORMATION OFFICE 

7::  BUS STOP 

7:2  POLICE OUT! 



7:1  MORE MONEY FOR TEACHERS!   

 

29392.%  NONSENTENCES 

          IT IS CERTAINLY TRUE THAT MANY OF THE ENGLISH EXPRESSIONS THAT WE 

CALL SENTENCES HAVE THE CRITERIA OF THE DEFINITION OF A SENTENCE, BUT 

DIFFICULTIES ARISE WHEN WE STATE THE DEFINITION OF A SENTENCE ASSUMING 

THAT ITS TERMS GIVE ADEQUATE CRITERIA FOR IDENTIFYING AND SEPARATING 

SENTENCES FROM NONSENTENCES WORD-GROUPS (FRIES, 1%64: 

15). NONSENTENCES ARE FREQUENTLY FOUND IN SPEECH, MOSTLY IN INFORMAL 

CONVERSATION. THEY OCCUR USUALLY BUT NOT EXCLUSIVELY AS NOUN PHRASES. 

IN THIS REGARD, QUIRK ET AL. (1%85984%) LIST SOME TYPES OF NONSENTENCES 

WITH THEIR ILLOCUTIONARY FORCES:  

1. EXCLAMATORY NOUN PHRASES MODIFIED BY A RESTRICTIVE RELATIVE 

    CLAUSE (WITH THE ZERO RELATIVE IN MOST INSTANCES, I.E AN OPTION OF 

HAVING NO RELATIVE PRONOUN ) GENERALLY    EXPRESS DISAPPROVAL:  

    7:1  THE THINGS THEY GET UP TO! (WHAT THINGS THEY GET UP TO!) 

    7:9  THE WAY HE COMPLAINED ABOUT THE FOOD! 

 



2. EXCLAMATORY PHRASES CONSISTING OF NOUN PHRASES, GENERALLY A   

PRONOUN, FOLLOWED BY AND WITH ANOTHER NOUN PHRASE AND A 

POSSESSIVE PRONOUN TO EXPRESS SCORNFUL DISAPPROVAL: 

    720 YOU AND YOUR STATISTICS! (I DEPLORE THE WAY YOU SO    FREQUENTLY 

RESORT TO STATISTICS.) 

    727  HIM AND HIS MALICIOUS GOSSIP!  

    THE SUBJECTIVE CASE IS LESS COMMONLY USED FOR THE FIRST PRONOUN. 

 

3. EXCLAMATORY PREPOSITIONAL PHRASES WHICH BEGIN WITH OF ALL TO 

    EXPRESS STRONG DISAPPROVAL:  

    726  OF ALL THE STUPID THINGS TO SAY! 

 

4. EXCLAMATORY NOUN OR ADJECTIVE PHRASES ARE USED TO EXPRESS  

     APPROVAL OR DISAPPROVAL:  

    729  CHARMING PEOPLE! 

     722  DIRTY PLACE! 

     ARTICLES ARE OFTEN OMITTED. IN ADDITION, THE PHRASES MAY BE PREFACED 

BY YOU WHEN IT IS DIRECTED AT THE PERSON ADDRESSED: 

    72:  YOU POOR THING!(YOU ARE A POOR THING!) 



    AND MY IS USED TO EXPRESS A MORE FAMILIAR RELATIONSHIP: 

    722  MY SILLY BOY! 

 

5. NOUN PHRASES MAY HAVE THE FORCE OF COMMANDS OR REQUESTS: 

    721  THE DOOR! 

    721  ANOTHER COFFEE, PLEASE. 

    THE SITUATIONAL CONTEXT INFLUENCES THE INTERPRETATION. TO ILLUSTRATE, 

    THE DOOR MIGHT BE INTERPRETED AS SHUT/OPEN/WATCH THE DOOR OR    

EVEN LEAVE THE ROOM.     

  

6. WHEN SPOKEN WITH RISING INTONATION ,NOUN PHRASES MAY HAVE THE 

    FORCE OF OFFERS OR INVITATIONS : 

   729  CIGARETTE ? 

   710 ANOTHER ROUND?    

   ALTERNATIVE QUESTIONS MAY HAVE THE SAME FORCE : 

   717  MY PLACE OR YOURS? 

 

1. NOUN AND ADJECTIVE PHRASES MAY HAVE THE FORCE OF INQUIRIES  



    WHEN SPOKEN WITH RISING INTONATION AND THEY MAY FUNCTION AS 

    YES-NO QUESTIONS:  

    716  YOUR BOOK? 

    719  GOOD FLIGHT? 

    IT IS POSSIBLE TO USE A NOUN PHRASE FOLLOWED BY A TAG QUESTION 

    INSTEAD OF THESE QUESTIONS:  

    712  GOOD FLIGHT, WAS IT? 

    THEY MAY ALSO FUNCTION AS ALTERNATIVE QUESTIONS: 

    71:  YOUR BOOK OR YOUR FRIEND’S? 

    OR AS AN INQUIRY WHICH HAS THE FORCE OF WH-QUESTION: 

    712  YOUR NAME? (WHAT IS YOUR NAME?) 

 

8. NOUN PHRASES MAY CONVEY INFORMATION AND MAKE ASSERTIONS:  

    711  THAT WAY. (THEY WENT THAT WAY.) 

    711  NO NEWS. 

 

%. EXCLAMATORY NOUN PHRASES ARE USED TO CONVEY A WARNING: 

    719  TIMBER! 



    710  THE POLICE! 

 

10. NOUN PHRASES (WITH POSSIBLE EXPANSION) MAY MERELY HAVE SOCIO-

ABILITY: 

      717  LOVELY EVENING. 

      716  GOOD WEATHER WE’RE HAVING.  

 

11. TO EXPRESS THE HEARER’S FRUSTRATION OR ALARM AFTER A PERIOD OF 

FORGETFULNESS, EXCLAMATORY NOUN PHRASES MAY BE SELF-ADDRESSED: 

      719  MY WIFE’S BIRTHDAY! (I HAVE FORGOTTEN MY WIFE’S BIRTHDAY) 

      712  MY INTERVIEW! 

 

12. NAMES OR NOUN PHRASES REFERRING TO PERSONS ARE USED IN VERBLESS 

INTRODUCTIONS ,GENERALLY WITH A VOCATIVE:  

71:  LADIES AND GENTLEMEN, THE NEXT PRESIDENT OF THE UNITED 

        STATES OF AMERICA!(I PRESENT THE NEXT PRESIDENT OF THE    U.S.A) 

      712  MY MOTHER AND FATHER, SUSAN. (THESE ARE MY …) 

       

29392910  FORMULAE 



         LYONS (1%68: 111) REFERS TO FORMULAE AS FURTHER CATEGORIES OF 

PARTS OF UTTERANCES THAT DO NOT CORRESPOND TO SENTENCES GENERATED BY 

THE GRAMMAR BUT DIFFER FROM THEM IN THAT THE RULES ESTABLISHED TO 

ACCOUNT FOR THE NORMAL UTTERANCES ARE NOT APPLIED TO FORMULAE. THESE 

ARE THE SO-CALLED READY-MADE UTTERANCES WHICH ARE UNANALYSABLE 

EXPRESSIONS EMPLOYED ON PARTICULAR OCCASIONS BY NATIVE SPEAKERS. FOR 

INSTANCE, THE ENGLISH EXPRESSION REST IN PEACE AS A TOMBSTONE 

INSCRIPTION CANNOT BE REGARDED AS THE SAME IN REST HERE QUIETLY FOR A 

MOMENT WHICH IS AN INSTRUCTION OR A SUGGESTION MADE TO A CERTAIN 

PERSON, BUT IT IS A SITUATIONALLY-BOUND EXPRESSION WHICH IS NOT TO BE 

ANALYZED WITH REFERENCE TO GRAMMATICAL STRUCTURE OF CONTEMPORARY 

ENGLISH. 

        NASR (1%63 :6%) STATES THAT THE FORMULAE OF GREETINGS AND 

FAREWELLS MUST BE LEARNED IN PROPER CONTEXTS AND THE CONTEXTS MAY 

INVOLVE TIME OF DAY, TIME OF YEAR, ARRIVAL, DEPARTURE, FORMALITY AND 

INFORMALITY OF SITUATIONS, ETC. IN THIS REGARD, QUIRK ET AL. (1%85 :852) 

PRESENT THE FOLLOWING LIST OF EXAMPLES WITH THE MAJOR TYPES OF 

FORMULAE: 

GREETINGS: 

711  GOOD MORNING, GOOD AFTERNOON, GOOD EVENING (ALL FORMAL)  

        HELLO, HI (FAMILIAR) 

 



FAREWELLS: 

711  GOODBYE, GOOD NIGHT, ALL THE BEST (INFORMAL) 

        CHEERS, CHEERIO (BR E, FAMILIAR)  

        SEE YOU, BYE-BYE, SO LONG (FAMILIAR) 

.  

INTRODUCTIONS: 

719  HOW DO YOU DO?(FORMAL) 

        HOW ARE YOU?, GLAD TO MEET YOU, HI (FAMILIAR)  

 

REACTION SIGNALS: 

790  A. ASSENT, AGREEMENT:YES, YEAH/JE, ALL RIGHT, OK(INFORMAL) 

             CERTAINLY, ABSOLUTELY, RIGHT, EXACTLY, QUITE (BRE)  

             SURE (ESP AM E) 

        B. DENIAL, DISAGREEMENT: NO, CERTAINLY NOT, DEFINITELY NOT, 

             NOT AT ALL, NOT LIKELY 

 

THANKS : 



797  THANK YOU(VERY MUCH), THANKS(VERY MUCH), MANY THANKS   (BRE 

SLANG). 

         THANKS A LOT, CHEERS (FAMILIAR BR E) 

 

TOASTS : 

796  GOOD HEALTH, YOUR GOOD HEALTH (FORMAL), CHEERS, HERE’S TO   

YOU, HERE’S TO THE FUTURE, HERE’S TO YOUR NEW JOB(FAMILIAR) 

         

SEASONAL GREETINS:       

799  MERRY CHRISTMAS, HAPPY NEW YEAR, HAPPY BIRTHDAY, 

        MANY HAPPY RETURNS (OF YOUR BIRTHDAY), HAPPY ANNIVERSARY   

 

ALARM CALLS : 

792  HELP!,  FIRE! 

 

W A R N I N G S  : 

79:  M I N D ,  ( B E )  C A R E F U L ! ,  W A T C H  OUT!, WATCH IT(FAMILIAR)  

 

APOLOGIES : 



792  (I’M) SORRY, (I BEG YOUR)PARDON (FORMAL), MY MISTAKE 

 

RESPONSES TO APOLOGIES:   

791  THAT’S OK, NEVER MIND, NO HARD FEELINGS(INFORMAL). 

        DON’T MENTION IT, NO MATTER(FORMAL) 

 

CONGRATULATIONS : 

791 CONGRATULATIONS, WELL DONE, RIGHT ON (AME SLANG) 

 

EXPRESSIONS OF ANGER OR DISMISSAL(FAMILIAR ; 

GRADED IN ORDER FROM EXPRESSIONS OF DISMISSAL TO TABOO CURSES): 

799  BEAT IT (ESP AME),GET LOST, BLAST YOU, DAMN YOU, GO TO  HELL, 

BUGGER OFF(BRE) 

 

EXPLETIVES(FAMILIAR; LIKEWISE GRADED IN ORDER OF INCREASING 

STRENGTH): 

600  MY GOSH, (BY) GOLLY, (GOOD) HEAVENS, DOGGONE (IT)   (AME)  

      DARN (IT), HECK, BLAST (IT),GOOD LORD,(GOOD) GOD, CHRIST    

ALMIGHTY, OH HELL, DAMN (IT) BUGGER (IT) (ESP BRE)   



 

MISCELLANEOUS EXCLAMATIONS : 

607 SHAME, ENCORE, HEAR; HEAR, OVER MY DEAD BODY        (FAMILIAR)  

          NOTHING DOING (INFORMAL)  

 

29392911  INTERJECTIONS 

        AARTS AND AARTS (1%%8 :5%) DESCRIBE AN INTERJECTION AS A WORD 

CLASS WHICH CONSISTS OF ITEMS HAVING NO REFERRING FUNCTION AND ARE ONLY 

USED TO EXPRESS EMOTIONS SUCH AS PLEASURE, PAIN, DISGUST, SURPRISE, ETC. 

          AN INTERJECTION IS SOMETIMES MADE UP OF TWO OR MORE WORDS 

EXPRESSING FEELING OR EMOTION. IT HAS NO SYNTACTIC RELATION TO ANOTHER 

SENTENCE  (MILLER,1%54:13). 

          AN INTERJECTION IS NOT A TRUE PART OF SPEECH. IT REPRESENTS THE MOST 

PRIMITIVE TYPE OF SENTENCE. THEREFORE, IT IS A SENTENCE IN THE FORM OF AN 

EXCLAMATORY SOUND UTTERED TO EXPRESS SOME STRONG EMOTION  (IBID.241).  

          STRUMPF AND DOUGLAS (1%%%9215) STATE THAT THE WORD INTERJECTION 

COMES FROM THE TWO LATIN WORDS INTER AND JECERE WHICH TOGETHER MEAN 

TO THROW BETWEEN. INTERJECTIONS ARE WORDS WHICH ARE THROWN BETWEEN 

SENTENCES OR WORDS TO CREATE INTEREST, ATTRACT ATTENTION OR HIGHLIGHT 

THE SPEAKER’S STRONG FEELINGS. INTERJECTIONS MAY HAVE MANY FORMS SINCE 



THEY MAY COME AS NONSENSE WORDS OR AS REAL WORDS, OFTEN NOUNS OR 

ADJECTIVES. MOREOVER, AN INTERJECTION IS AN INDEPENDENT ELEMENT AS IT 

LACKS A SYNTACTIC RELATION TO ANY PART OF THE SENTENCE SINCE IT CREATES A 

COMPLETE THOUGHT BY ITSELF. 

          BLOOMFIELD (1%339111) TALKS ABOUT THE EXCLAMATORY MINOR 

SENTENCES STATING THAT THEY CONSIST OF INTERJECTIONS OR OF NORMAL FORMS 

THAT DO NOT BELONG TO FAVOURITE SENTENCE-TYPES AND INTERJECTIONS ARE 

SOMETIMES USED TO INITIATE UTTERANCES. 

       AARTS AND AARTS (1%%895%) PRESENT A LIST OF COMMON INTERJECTIONS: 

606  AH (SATISFACTION, RECOGNITION, ETC)  

609  AHA (JUBILANT SATISFACTION, RECOGNITION)  

602  EH? (IMPOLITE REQUEST FOR REPETITION)  

60:  HEY (CALL FOR ATTENTION)  

602  OH (SURPRISE)  

601  OHO (JUBILANT SURPRISE)  

601  OUCH (PAIN)  

609  SH (REQUEST FOR SILENCE OR MODERATION OF NOISE)  

670  TUT-TUT (MILD REGRET, DISAPPROVAL)  

677  UGH (DISGUST)  



676  WOW (GREAT SURPRISE)  
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9.7 Introduction 
          

         This chapter presents a general idea about testing and  

description of the present test including its objectives, materials’ 

selection, design, validity, reliability, sample, pilot test, main  test 

and the scoring scheme adopted. 

 

9.6   Testing 



          Language testing is central to language teaching because it 

provides goals for language teaching and monitors success in 

reaching those goals for both teachers and learners. The test has an 

impact on teaching in that it provides a methodology for 

experiment and investigation in both language teaching and 

learning(Alan,799057).Both testing and teaching are so interrelated 

that it is impossible to work in one field without being concerned 

with the other (Heaton, 79115:). For a language teacher, the test 

includes any means of checking what students can do with the 

language and what they can not do with it. Therefore, language  

testing is used to test hypotheses in relation to our understanding 

of language and language learning (Alan, 7990590).Moreover, we 

test a learner’s language skill in order to establish what he can do 

with the language and to assess how successful our teaching is in 

adding to his linguistic achievement (Wilkins ,7919517). 

 

9.9   Test Objectives 

          Heaton (79115:) states that a test may be constructed 

primarily as a means of assessing students’ performance in  

language. Hence, the construction of the present test is primarily 

meant to investigate the performance of Iraqi EFL university 

students in using irregular sentences and the extent to which they 



master this kind of sentences. This  test is a diagnostic one. It aims  

to find out the strong and weak points of the performance of the 

students and to measure the areas of difficulty faced by them by 

identifying the reasons behind their errors so that appropriate 

remedial suggestions and recommendations can be proposed 

depending on the findings of the test. 

          In addition, the test is designed to look back over a four-year 

period of EFL learning as far as the acquisition of irregular 

sentences is concerned. The present test is constructed to test both 

the students’ recognition and production levels in using irregular 

sentences. 

9.2   The Material  

          Most of the sentences of the test are taken from the grammar 

sources referred to in chapter two especially “A Comprehensive 

Grammar of the English Language”,791:, by R.Quirk et al. as well 

as “A University Grammar of English-Workbook”, 7912, by R.A. 

Close. The test is constructed to cover ,as far as possible, the 

various types of irregular sentences with their different forms and 

functions. 

         

9.:   Test Design 



          Generally,  tests are influential and they require planning and 

administration (Alan, 799057). 

          The test adopted in this study consists of seventy five items 

distributed over three questions. The first one consists of thirty 

sentences. Some of them(70) are regular and the others(60) are 

irregular. This question is designed to test the students’ recognition 

level in using irregular sentences and their ability to distinguish 

regular sentences from irregular ones by filling the blanks with the 

appropriate letters stating whether the sentences are  regular (R) or 

irregular(I). 

           The second question consists of twenty irregular sentences 

designed to test the students’ recognition level. Students are given 

some types of irregular sentences and they are required to select 

from these types the one that could be related to the sentence 

concerned. 

          The third question consists of twenty five items ,all of which 

are irregular sentences devoted to test the students’ production 

level in using irregular sentences. Students are required to 

paraphrase these irregular sentences into their own words so as to 

make their meaning clearer. 

           The present test is designed to cover, as far as possible, the 

different types of irregular sentences and their forms .Some of 



these types have been taught to the students through their courses 

of study and some of them are not included in the syllabus; yet, 

students are, to some extent, familiar with these types because 

they are used in dialogues and daily conversations. Therefore, the 

test gi focuses on those items which are included in the syllabus. 

Hereunder is a table which explains the distribution of the items 

according to the types of irregular sentences: 

 

 

 

 

 

 

 

Table (7) The Distribution of Items According to the Types of 

Irregular Sentences 

The types     Recognition      Total 

  Q1-Q2 

Production    Total 

Q1-Q2-

Q3 

   Q1     Q2        Q3 

Subjunctive     3      6        9          3       12 

Wh-question     2      2        4          3        7  



 

 

 

9.2 Validity and Reliability 
 

          Alderson et al. (799:: 710) define validity as the 

appropriateness of a given test or any of its component parts as a 

measure of what it is supposed to measure .In order to have a valid 

test ,it should possess two criteria: content validity and face validity 

. 

          Content validity, on the one hand, refers to the extent to 

which a test adequately covers the topic to be tested and this, in 

fact, should be based upon a careful analysis of the subject 

(Heaton,79115720). The present test is designed to cover as far as 

possible the various types of the topic under investigation with 

Aphoristic sentence     3      1        4          5        9 

Formula      2      3        5          -        5 

Fragmentary 

sentence 

    3      -        3          4        7 

Subordinate clause     2      1        3          2        5 

Block language     4      1        5          4        9 

Adverbial as 

directive 

    1      4         5          1        6 

Nonsentence     -      2        2          3        5 

Regular sentence    11      -       11          -       11 

     Total       75 



their different forms and functions as mentioned in sections (9.2 

and 9.: ). 

          Face validity, on the other hand ,refers to the way the test 

looks to the specialists or in general to educators (Alan,7990569). 

In this regard, the test has been approved by a jury of specialists 

and experienced university instructors including: 

 

Prof. Salih M. Hameed (Ph.D. in Literature), College of Education,     

 University of Babylon. 

      

Asst. Prof. Abbas D. Derweesh (Ph.D in Linguistics and           

Translation ) College of Education, University of Babylon. 

 

Asst. Prof. Kadhim Khalaf Ali (Ph.D. in Linguistics and Translation ), 

College of  Arts, University of Basrah. 

 

Asst. Prof. Hameed H Begiya (Ph.D. in Linguistics and Translation), 

College of Education, University of Babylon . 

 

 



Asst. Prof. Adil M. Khanfar (Ph.D.in General Linguistics), College    of 

Arts, University of Basrah . 

       

Asst. Prof. Alaa Oda (Ph.D. in General Linguistics ), College of  

Education, University of Basrah.  

 

   

Asst. Prof. Adil Al-Akkam (M.A. in English Language and   Linguistics 

), College of Basic Education, University of Babylon. 

 

 

Asst. Prof. Razzaq N. Mukheef (M.A. in English Language and 

Linguistics), College of Education, University of Babylon . 

 

Lecturer Fareed H. Al-Hindawi (Ph.D. in English Language and 

Linguistics),College of Education, University of Babylon . 

 

Lecturer Maysaa K. Hussein (Ph.D. in English Language and 

Linguistics),College of Education, University of Al-

Qadisiya. 



          

Lecturer Selman D. Selman (Ph.D. in Methods of Teaching English as 

a Foreign Language ), College of Arts, University of 

Basrah . 

           

          When we obtain similar scores in all our administrations, then 

we feel comfortable of having reliability of the test because the 

consistency of results is the basic concept of reliability of a test. A 

test is reliable if its scores remain relatively stable from one 

administration to another (Harris, 7929: 722). In other words, 

reliability means the consistency with which a test measures the 

same thing all the time (Harrison, 7919: 77). 

          There are different methods for estimating the reliability of a 

test .The method adopted to estimate the reliability of the present 

test is Kurder-Richardson Method which uses the following formula 

: 

            N             m ( N-m ) 

r =                (7-                      ) 

                N-7             NX6 

Where: 

r = reliability  



N = the number of items in the test  

m = the mean of the test scores  

X= the standard deviation of the test scores  

The computation of this formula has yielded that the reliability  of 

the present test is (0.16) which is considered to be a positive 

correlation.   

 

9.1   The Sample  

          The random sample selected to take the test consists of four 

groups of EFL university students, two at the Department of English 

of the College of Education in the University of Babylon and two at 

the same department and college in the University of Al-Qadisiya. 

The two groups selected from each department are from the first 

year and fourth  year students of the academic year (600:-6002). 

In order to have easy reference ,the four groups of testees are 

named as follows: 

G7B: First Group, First Year, University of Babylon. 

G6B: Second Group, Fourth Year, University of Babylon.           

G9Q: Third Group, First Year, University of Al-Qadisiya. 

G2Q: Fourth Group, Fourth Year, University of Al-Qadisiya. 



          Below is a table that shows the representative rate for the 

four groups: 

 

 

 

 

 

 

Table (6) Sample Representative Rate  

 

Group No     No of Subjects Representative 

Rate 

G1B               61              61 %   

G2B               61              61 %  

G3Q               61              65 % 

G4Q               61              65 % 

             

          The random sample above encompasses students of almost 

the same age, nationality, language and linguistic background. 

Gender homogenization is not possible because the number of 

males and females is quite different from one group to another. 

          The samples of the test have been selected from the first and 

fourth year students because the first year students are the 

elementary learners of English at the university level and the fourth 



year students are the advanced learners of English at the university 

level. Moreover, most of the types of irregular sentences have been 

taught to fourth year students in their courses according to the 

textbook adopted in their study “A University Grammar of 

English”,7919, by Quirk and Greenbaum. It is of importance to note 

that irregular sentences have been explained indirectly to the 

fourth –year students at University of Babylon (G6B ) through a 

number of lectures by the supervisor Asst.Prof Dr. Riyadh Tariq Al-

Ameedi while teaching them grammar in the academic year 600: – 

6002. The students at University of Al-Qadisiya (G2Q) have not 

received such an explanation. This enables the researcher to 

measure the extent to which  teaching affects students’ 

performance.   

 

9.1   Pilot Test  

          Before applying the main test, a pilot test was conducted on 

January 67
st

, 6002. The test was administrated to a random sample 

of forty students, twenty from the first year and twenty from the 

fourth year of the Department of English, College of Education, 

University of Babylon. The aims of the pilot test are to specify the 

time required for answering the test, to find out whether the items 



of the test and the directions are clear to the testees and to specify 

the items which need modification. 

          The pilot test shows that the time of one hour is enough for 

all the students to answer all of the items of the test, and the 

instructions given to them are adequate.  

 

9.9  Main Test Administration  

          The main test was applied to the four groups in four separate 

sessions during the first half of the academic year 600:-6002. One 

hour was allocated for the test. The students were given the 

instructions concerning the test and they were asked not to write 

down their names on the test paper because the test was purely for 

study and research purposes and had no concern with their names. 

The learners were asked to write the answers on the same test 

paper for ease. Appreciation and thanks were given to the learners 

in advance for their participation in the test to encourage them to 

respond seriously since they were informed that their serious 

answers would help the researcher to objectively attain his 

purpose.  

 

9.70   Scoring Scheme  



          The whole test was scored out of 700 marks. Scores were 

equally allocated to both recognition and production levels. One 

mark was assigned for each correct response of test item in both 

Questions one and two (:0 items) .On the other hand, two marks 

were assigned for each correct response of test item in Question 

three (6: items). Zero score was given for all incorrect responses 

and items  left by the testees with no answer. 

          The scoring scheme adopted for the present test can be 

illustrated in the following table: 

Table (9) Distribution of the Scores of the Test   

No. of 

Question 

  No. of Items        Scores    Percentage 

I           31           31         313 

II           21           21         213 

III           25           51         513 

Total           75          111        1113 

 

 

                              

  

                      Data Analysis 

 

 

 

 



2.7  Introduction 

          This chapter is concerned with data analysis by the 

description of test items through presenting their discrimination 

indices, and facility values with the aid of statistical tables. Then, 

the discussion offers the specific and general results of the students 

by describing the four groups’ test means, pass-rates and their 

interpretation in terms of contrastive acquisition values. The 

analyses above test the validity of the hypotheses of the study 

proposed in (7.9).In addition, this chapter presents error analysis 

and determines the plausible sources of errors made by the 

learners.   

 

2.6  Item Analysis  

         Baker (79195:7) states that there are several types of item 

analysis but the two most widely used are the discrimination index  

and the facility value which reveal, respectively, to what extent the 

high-scorers on the test as a whole do better on that item than the 

low-scorers and which proportion of the candidates responds 

correctly to the item. These two types of item analysis are 

presented in the following subsections: 

 



2.6.7   Item  Discrimination Index 

          Due to the main testing concept, the most difficult items are 

expected to be answered by the good learners rather than the 

reverse. Accordingly, the correct responses to the most difficult 

items are related to those learners with highest scorers while the 

incorrect responses to the same items are related to those learners 

with lower scorers. 

          Discrimination index (DI) can be calculated by the following 

formula: 

           X-Y 

 =  DI 

           ½  N 

where: 

X= the item’s particular number of correct responses scored by the 

      upper half of learners 

Y= the number of correct responses scored by the lower half of 

learners 

N= the number of all learners 

          The following tables show the DI of the test  items in the four 

groups: 



Table (2) Discrimination Index for Question I, G7B 

 

 

Table (:) Discrimination Index for Question II, G7B  

Item   DI Item   DI Item   DI Item   DI  Item   DI 

   1  

1013 

   5  

1016 

   9  

1011 

  13  

1016 

  17  

1013 

   2  

1023 

   6  

1013 

  11  

1021 

  14  

1016 

  11  

1016 

   3  

1013 

   7  

1016 

  11  

1013 

  15  

1016 

  19  

1011 

   4  

1013 

   1  

1016 

  12  

1013 

  16  

1013 

  21  

1013 

Mean  

1011 

 

Item  DI Item   DI Item   DI Item   DI  Item   DI 

  1  1013     7  

1013 

   13  

1011 

   19  

1043 

  25  

1016 

  2  1013    1  

1026 

   14  

1016 

   21  

1031 

  26  

1046 

  3  1021     9  

1016 

   15   

1013 

   21  

1021 

  27  

1016 

  4   1036   11  

1021 

   16  

1031 

   22  

1016 

  21  

1021 

  5  1011   11  

1021 

   17  

1013 

   23  

1013 

  29  

1033 

  6  1031   12  

1016 

   11  

1021 

   24  

1011 

  31  

1023 

Mean  

1019 



 

Table (2) Discrimination Index for Question III, G7B 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1013 

  6  

1041 

  11  

1016 

  16  

1041 

   21  

1016 

  2  

1011 

  7  

1016 

  12  

1013 

  17  

1011 

   22  

1011 

  3  

1026 

  1  

1026 

  13  

1011 

  11  

1016 

   23  

1033 

  4  

1021 

  9  

1026 

  14  

1013 

  19  

1013 

   24  

1031 

  5  

1013 

 11  

1023 

  15  

1011 

  21  

1023 

   25  

1013 

Mean  

1015 

Table (1) Discrimination Index for Question I, G6B 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

   1  

1041 

  7  

1011 

  13  

1016 

  19  

1031 

  25  

1013 

   2  

1013 

  1  

1031 

  14  

1031 

  21  

1026 

  26  

1021 

   3  

1013 

  9  

1013 

  15  

1021 

  21  

1016 

  27  

1013 

   4  

1013 

 11  

1016 

  16  

1016 

  22  

1033 

  21  

1016 

   5  

1041 

 11  

1013 

  17  

1023 

  23  

1011 

  29  

1013 

   6  

1026 

 12  

1011 

  11  

1013 

  24  

1011 

  31  

1031 

Mean  

1016 

 



 

 

Table (1) Discrimination Index for Question II, G6B 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1013 

  5  

1013 

  9  

1023 

  13  

1023 

  17  

1011 

  2  

1026 

  6  

1013 

 11  

1021 

  14  

1013 

  11  

1013 

  3  

1016 

  7  

1013 

 11  

1026 

  15  

1011 

  19  

1021 

  4  

1033 

  1  

1026 

 12  

1011 

  16  

1013 

  21  

1011 

Mean  

1015 

 

 

 

Table (9) Discrimination Index for Question III, G6B 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1041 

  6  

1021 

  11  

1016 

 16  

1016 

  21  

1033 

  2  

1033 

  7  

1016 

  12  

1016 

 17  

1013 

  22  

1011 

  3  

1016 

  1  

1023 

  13  

1016 

 11  

1023 

  23  

1026 

  4  

1016 

  9  

1041 

  14  

1021 

 19  

1026 

  24  

1011 

  5  

1011 

 11  

1011 

  15  

1016 

 21  

1013 

  25  

1023 



Mean  

1011 

 

Table (70) Discrimination Index for Question I, G9Q 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1021 

   7  

1016 

  13  

1016 

  19  

1026 

  25  

1031 

  2  

1036 

   1  

1033 

  14  

1021 

  21  

1023 

  26  

1021 

  3  

1011 

   9  

1016 

  15  

1016 

  21  

1016 

  27  

1026 

  4  

1011 

  11  

1023 

  16  

1023 

  22  

1013 

  21  

1023 

  5  

1013 

  11  

1036 

  17  

1016 

  23  

1011 

  29  

1011 

  6  

1016 

  12  

1033 

  11  

1013 

  24  

1016 

  31  

1023 

Mean  

1015 

 

 

Table (77) Discrimination Index for Question II, G9Q 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1013 

  5  

1011 

  9  

1016 

  13  

1011 

  17  

1013 

  2  

1013 

  6  

1013 

 11  

1013 

  14  

1013 

  11  

1021 

  3  

1016 

  7  

1016 

 11  

1016 

  15  

1013 

  19  

1013 

  4    1   12    16    21  



1016 1016 1021 1023 1026 

Mean  

1019 

 

 

 

Table (76)Discrimination Index for Question III, G9Q 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1021 

   6  

1056 

  11  

1013 

  16  

1051 

  21  

1023 

  2  

1021 

   7  

1013 

  12  

1.13 

  17  

1016 

  22  

1011 

  3  

1013 

   1  

1053 

  13  

1016 

  11  

1023 

  23  

1021 

  4  

1046 

   9  

1043 

  14  

1013 

  19  

1033 

  24  

1016 

  5  

1023 

  11  

1031 

  15  

1016 

  21  

1041 

  25  

1026 

Mean  

1025 

 

Table (79) Discrimination Index for Question I, G2Q 

 tem   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1013 

  7  

1041 

  13  

1016 

  19  

1016 

  25  

1041 

  2  

1021 

  1  

1013 

  14  

1016 

  21  

1013 

  26  

1016 

  3  

1016 

  9  

1021 

  15  

1021 

  21  

1013 

  27  

1023 



  4  

1041 

 11  

1023 

  16  

1013 

  22  

1013 

  21  

1016 

  5  

1013 

 11  

1043 

  17  

1011 

  23  

1016 

  29  

1026 

  6  

1033 

 12  

1011 

  11  

1016 

  24  

1016 

  31  

1036 

Mean  

1017 

 

 

 

Table (72) Discrimination Index for Question II, G2Q 

Item   DI Item   DI Item   DI Item   DI  Item   DI 

  1  

1011 

  5  

1.11 

  9  

1011 

  13  

1011 

  17  

1013 

  2  

1021 

  6  

1013 

 11  

1016 

  14  

1031 

  11  

1013 

  3  

1011 

  7  

1016 

 11  

1026 

  15  

1013 

  19  

1016 

  4  

1016 

  1  

1036 

 12  

1023 

  16  

1016 

  21  

1016 

Mean  

1013 

 

 

 

Table (7:) Discrimination Index for Question III, G2Q 

Item   DI Item   DI Item   DI Item   DI  Item   DI 



  1  

1031 

  6  

1046 

  11  

1031 

  16  

1053 

  21  

1033 

  2  

1046 

  7  

1033 

  12  

1013 

  17  

1013 

  22  

1011 

  3  

1033 

  1  

1031 

  13  

1011 

  11  

1033 

  23  

1051 

  4  

1033 

  9  

1046 

  14  

1023 

  19  

1031 

  24  

1043 

  5  

1033 

 11  

1021 

  15  

1023 

  21  

1046 

  25  

1016 

Mean  1031  

 

The tables (2-7:) and their components indicate the following 

consequences: 

7. All test items in the whole sample have positively valued 

discrimination indices since  no negative discrimination index is 

mentioned for any test item. 

 

6. Each test item has a certain discrimination index which ranges 

from the lowest rate of (0.9) to the highest rate of (0.:2), except 

the test item 66 in Question III which has a zero discrimination 

index in all the four groups because all the  students have 

responded to it incorrectly. 

 

9. Items of Question III have the highest discriminatory mean (0.90 

by G2 Q). On the other hand, items of question II have the 



lowest one (0.01 by G7B). This indicates that there are lesser 

individual differences among the students in the acquisition level 

at the first stage of the College of Education, University of 

Babylon ,and that these differences increase to the maximum 

degree among the students of the fourth stage of the College of 

Education, University of Al-Qadisiya. 

 

2. In general, the collective mean of DI for the whole test stands at 

(0.72) which is quite satisfactory. In addition, the collective 

mean of the two groups (G7-6B) and (G9-2Q) are (0.7:) and 

(0.71), respectively,  which almost indicates no differences 

between  these two groups as illustrated in the following table: 

 

 

Table (72) Collective Mean of DI for G7-6B and G9-2Q 

   Group Question Mean of 

    DI 

  Group Question Mean of 

    DI 

   G1B        I 

       II 

       III 

    1019 

    1011 

    1015 

   G3Q        I 

       II 

       III 

    1015 

    109 

    1025 

   G2B        I 

       II 

       III 

    1016 

    1015 

    1011 

   G4Q        I 

       II 

       III 

    1017 

    1013 

    1031 

      Mean of mean     1015       Mean of mean     1011 

                                                  



 

 

 

 

 

 

 

 

 

 

 

 

 

2.6.6   Item Facility Value  

 

           Heaton (79115711-9) and Richards et al. (79965796) mention 

that the facility value (FV) of a test item is the percentage of 

students who respond to the test item  correctly and it shows how 

easy or difficult that a particular item proves to be in the learners’ 

answers. This index can be calculated by using the following 

formula: 



                 

                R 

   FV=       

                N 

 

where :  

R= the number of correct answers 

N= the number of the students who undergo the test  

          The following tables present the facility values for all test 

items depending on the responses of the four groups G7B, G6B, 

G9Qand G2Q: 

 

 

 

 

 

 

 

Table (71) Facility Value for Question I, G7B 



Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1026 

  7  

1061 

  13  

1031 

  19  

1051 

  25  

1011 

  2  

1013 

  1   

1061 

  14  

1045 

  21  

1075 

  26  

1063 

  3  

1021 

  9  

1071 

  15  

1073 

  21  

1043 

  27  

1053 

  4  

1065 

 11  

1061 

  16  

1021 

  22  

1015 

  21  

1053 

  5  

1041 

 11  

1076 

  17  

1051 

  23  

1045 

  29  

1071 

  6  

1075 

 12  

1061 

  11  

1076 

  24  

1021 

  31  

1065 

Mean  

1057 

 

 

 

 

Table (71) Facility Value for Question II, G7B 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1025 

  5  

1013 

  9  

1011 

  13  

1011 

  17  

1011 

  2  

1061 

  6  

1021 

 11  

1026 

  14  

1013 

  11  

1013 

  3  

1025 

  7  

1013 

 11  

1011 

  15  

1011 

  19  

1015 

  4  

1011 

  1  

1016 

 12  

1061 

  16  

1015 

  21  

1021 

Mean  

1021 

 



 

 

 

Table (79)Facility Value for Question III, G7B 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1015 

  6  

1053 

  11  

1011 

  16  

1026 

  21  

1011 

  2  

1013 

  7  

1011 

  12  

1011 

  17  

1015 

  22  

1011 

  3  

1013 

  1  

1036 

  13  

1015 

  11  

1011 

  23  

1046 

  4  

1016 

  9  

1031 

  14  

1015 

  19  

1016 

  24  

1045 

  5  

1015 

 11  

1011 

  15  

1011 

  21  

1031 

  25  

1011 

Mean  

1011 

Table (60) Facility Value for Question I, G6B 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1061 

  7  

1061 

  13  

1045 

  19  

1061 

  25  

1071 

  2  

1093 

  1  

1051 

  14  

1041 

  21  

1076 

  26  

1053 

  3  

1035 

  9  

1071 

  15  

1076 

  21  

1031 

  27  

1041 

  4  

1061 

 11  

1051 

  16  

1033 

  22  

1076 

  21  

1043 

  5  

1053 

 11  

1076 

  17  

1065 

  23  

1.41 

  29  

1061 

  6  

1066 

 12  

1061 

  11  

1061 

  24  

1031 

  31  

1051 



Mean  

1051 

 

 

 

 

Table (67) Facility Value for Question II, G6B 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1031 

  5  

1016 

  9  

1021 

  13  

1021 

  17  

1011 

  2  

1053 

  6  

1015 

 11  

1011 

  14  

1026 

  11  

1025 

  3  

1021 

  7  

1016 

 11  

1033 

  15  

1011 

  19  

1023 

  4  

1026 

  1  

1031 

 12  

1065 

  16  

1021 

  21  

1021 

Mean  

1025 

 

 

 

Table (66) Facility Value for Question III, G6B 

Item   FV Item   FV Item   Fv Item   FV  Item   FV 

  1  

1021 

  6  

1071 

  11  

1011 

  16  

1055 

  21  

1016 

  2  

1031 

  7  

1011 

  12  

1011 

  17  

1011 

  22  

1011 

  3    1    13    11    23  



1021 1051 1015 1031 1056 

  4  

1055 

  9  

1053 

  14  

1016 

  19  

1033 

  24  

1031 

  5  

1011 

 11  

1095 

  15  

1035 

  21  

1043 

  25  

1021 

Mean  

1033 

 

Table (69) Facility Value for Question I, G9Q 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1041 

  7  

1055 

  13  

1031 

  19  

1053 

  25  

1051 

  2  

1071 

  1  

1033 

  14  

1023 

  21  

1071 

  26  

1023 

  3  

1031 

  9  

1051 

  15  

1065 

  21  

1026 

  27  

1043 

  4  

1051 

 11  

1051 

  16  

1031 

  22  

1071 

  21  

1051 

  5  

1041 

 11  

1041 

  17  

1051 

  23  

1041 

  29  

1065 

  6  

1043 

 12  

1046 

  11  

1066 

  24  

1033 

  31  

1041 

Mean  

1047 

 

 

 

 

Table (62) Facility Value for Question II, G9Q 

Item   FV Item   FV Item   FV Item   FV  Item   FV 



  1  

1021 

  5  

1011 

  9  

1011 

  13  

1021 

  17  

1011 

  2  

1045 

  6  

1011 

 11  

1031 

  14  

1016 

  11  

1016 

  3  

1016 

  7  

1031 

 11  

1026 

  15  

1015 

  19  

1021 

  4  

1013 

  1  

1011 

 12  

1066 

  16  

1015 

  21  

1026 

Mean  

1021 

 

 

 

 

Table (6:) Facility Value for Question III, G9Q 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1013 

  6  

1051 

  11  

1011 

  16  

1035 

  21  

1021 

  2  

1011 

  7  

1015 

  12  

1011 

  17  

1013 

  22  

1011 

  3  

1023 

  1  

1041 

  13  

1013 

  11  

1013 

  23  

1043 

  4  

1026 

  9  

1041 

  14  

1011 

  19  

1021 

  24  

1025 

  5  

1015 

 11  

1011 

  15  

1011 

  21  

1036 

  25  

1023 

Mean  

1022 

Table (62) Facility Value for Question I, G2Q 

Item   Fv Item   FV Item   Fv Item   FV  Item   FV 



  1  

1045 

  7  

1061 

  13  

1046 

  19  

1061 

  25  

1071 

  2  

1076 

  1  

1053 

  14  

1036 

  21  

1073 

  26  

1041 

  3  

1036 

  9  

1073 

  15  

1061 

  21  

1033 

  27  

1035 

  4  

1061 

 11  

1041 

  16  

1025 

  22  

1061 

  21  

1061 

  5  

1043 

 11  

1061 

  17  

1051 

  23  

1031 

  29  

1063 

  6  

1066 

 12  

1075 

  11  

1061 

  24  

1043 

  31  

1055 

Mean  

1053 

 

 

 

 

Table (61) Facility Value for Question II, G2Q 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1011 

  5  

1021 

   9  

1011 

  13  

1021 

  17  

1011 

  2  

1051 

  6  

1015 

  11  

1.13 

  14  

1021 

  11  

1021 

  3  

1011 

  7  

1021 

  11  

1023 

  15  

1011 

  19  

1031 

  4  

1021 

  1  

1041 

  12  

1065 

  16  

1026 

  21  

1026 

Mean  

1023 

 



 

 

 

Table (61) Facility Value for Question III, G2Q 

Item   FV Item   FV Item   FV Item   FV  Item   FV 

  1  

1025 

  6  

1051 

  11  

1021 

  16  

1046 

  21  

1023 

  2  

1026 

  7  

1016 

  12  

1013 

  17  

1016 

  22  

1011 

  3  

1031 

  1  

1061 

  13  

1021 

  11  

1031 

  23  

1045 

  4  

1036 

  9  

1056 

  14  

1015 

  19  

1025 

  24  

1041 

  5  

1021 

 11  

1091 

  15  

1035 

  21  

1051 

  25  

1011 

Mean  

1032 

The facility values of the test items presented in the statistical 

percentages mentioned in the tables above range between (0.00) 

and (0.9:) which are, in fact, very apart. The reasons behind this 

wide distribution of facility values can be attributed to three main 

points: (7)the large number of learners and groups involved, (6) 

their different levels and (9) the infamiliarity of some types of the 

topic under investigation to the learners. 

 

2.9 Acquisition Results 



          The following subsections present and discuss the rates of 

students’ acquisition for each of the four groups, group-to-group 

differentials and the general acquisition rates  (all groups).    

 

2.9.7   G7B-G6B-G9Q-G2Q Recognition and Production 

            The general results of the four groups G7B-G6B-G9Q-G2Q 

concerning both  recognition and production levels are presented in 

the following four tables (69-96): 

Table(69)Students’ Performance at the Recognition and Production 

Levels (G7B) 

Level Correct 

Responses No  

  % Incorrect 

Responses No 

  % 

Recognition         1291 43            1711 57 

Production         311 21            1211 11 

Total         1591 3105            2911 6105 

Table(90)Students’ Performance at the Recognition and Production 

Levels (G6B) 

Level Correct 

Responses No 

   % Incorrect 

Responses No 

  % 

Recognition          1433 4707           1567 5203 

Production          511 3304           999 6606 

Total          1934 41055           2566 59045 

 

 



 

 

Table(97)Students’ Performance at the Recognition and Production 

Levels (G9Q) 

Level Correct 

Responses No 

  % Incorrect 

Responses No 

  % 

Recognition          1141 31            1161 62 

Production          339 2206            1161 7704 

Total          1479 3103            3121 6907 

 

 

 

Table(96)Students’ Performance at the Recognition and Production 

Levels (G2Q) 

Level Correct 

Responses No 

  % Incorrect 

Responses No 

  % 

Recognition         1254 4101           1746 5102 

Production         411 3205           1112 6705 

Total         1742 37015           2751 62015 

 

          The  tables above present statistical evidence that the 

students’ rates at the production level are less than those at the 

recognition one. The rates of the four groups are as follows: 

 



G7B       60      -   29 % 

 

G6B       99.2   -   21.1 % 

 

G9Q      66.2   -   91 % 

 

G2Q      96.:   -   27.1 % 

 

These rates validate the second hypothesis of the study which 

reads:   

                  

                     Students’ achievement at the recognition level is 

expected to be better than their achievement at the 

production level. 

         

 

2.9.6   General Acquisition Rates and Level-to-Level  

           Differentials G7B-G6B 

          The general findings of the test papers for the two groups G7B 

and G6B as well as their level –to-level differentials are presented 

in the following table: 



 

Table(99) G7B-G6B General Acquisition Rates and Level-to Level 

Differentials  

Group  Score Mean % Pass Rate (513 out 

of 111 %) 

G1B        35033             11 

G2B        42097             25 

Group-to-Group 

Differential 

       7024             15 

 

 

 

          As far as G7B is concerned ,the table shows that its mean of 

correct responses and students’ pass rates are (9:.993) and (703) , 

respectively,  which indicate a low performance and a poor 

acquisition rate at both the recognition and production levels. 

         On the other hand ,the mean of G6B’s correct responses and 

its students’ pass rates are (26.91 %) and (6: %) which show 

unsatisfactory rate though they are considerably higher than those 

of G7B. 

         The comparison between G7B and G6B in the scoring and pass 

rate has a differential of (1.62) in scores’ mean and(7:3) in pass 

rates. These rates indicate a poor performance in using irregular 

sentences over a four –year period of studying English as a foreign 



language at the university level. These results(as well as those of 

2.9.9 and 2.9.2 below) verify the fourth hypothesis of the study 

which reads: 

                      Mastery of the uses of irregular sentences is not     

achieved by learners over a four-year period of EFL 

learning at the university level. 

 

2.9.9   General Acquisition Rates and Level-to-Level    

           Differentials G9Q-G2Q 

          The  table  below shows the general results of the test papers 

for the two groups G9Q and G2Q in addition to their level-to-level 

differentials: 

 

Table(92)G9Q-G2Q General Acquisition Rates and Level-to-Level 

Differentials 

Group       Score Mean % Pass Rate (513 out of 

1113) 

G3Q           32016                  1 

G4Q           31071                  17 

Group-to-Group 

Differential 

          5015                  9 

           



           The table above reveals that the mean of G9Q’s correct 

responses is  (96.12 %) and its students’ pass-rate  (13). These rates 

are lower than those of G7B and, therefore, reflect a poorer 

performance at the first year. 

          As for G2Q, the scores’ mean and pass-rate are  (91.17 %) and 

(71 %),respectively. These rates are in turn lower than those of G6B 

and indicate a very low performance estimate. 

          The differential in scoring and pass rate between G9Q and 

G2Q is  (:.1:3) in scores’ mean and (93) in pass-rates. These rates 

show a very low level of acquisition for the topic under 

investigation which in turn provide further verification to the 

fourth hypothesis of the study quoted in 2.9.6 above. 

 

2.9.2 General Acquisition Rates and Level-to-Level   
            Differentials G6B-G2Q 

 

           The general results of the test for the two groups G6B-G2Q 

(fourth year students) with their level-to-level differentials are 

presented in the following table: 

 

Table(9:)G6B-G2Q General Acquisition Rates and Level-to-Level 

Differentials 



Group Score Mean% Pass Rate (513 out of 

1113) 

G2B          42097                      25 

G4Q          31071                      17 

Group-to-Group 

Differentials 

         4026                      1 

 

    

 

         As previously mentioned in tables (99) and (92), the table (9:) 

above also shows the means of correct responses and students’ 

pass rates for the two groups G6B and G2Q(fourth level) which are 

(26.91 %), (6: %) and (91.17 %), (71 %), respectively. These rates, 

on the other hand ,have a differential of (2.623) in scores’ mean 

and (13) in pass-rate. These rates, in fact, provide evidence that 

G6B has  higher rates than those of G2Q,though both of them are 

unsatisfactory rates. The reason behind the difference in their rates 

is that the former group (G6B) has received indirectly more 

explanation and concentration on irregular sentences through a 

number of lectures by the supervisor(their lecturer) Asst.Prof Dr. 

Riyadh Tariq Al-Ameedi during the course of study (grammar), 

while the latter group (G2Q) has not received such explanation and 

concentration on the topic under discussion. This in turn validates 

the third hypothesis of the study which reads:  

 



Students who receive more explanation and  

concentration on irregular sentences (Fourth Year/ 

Babylon ) are expected to be better in their performance 

than those who do not receive the same thing on the 

topic under discussion ( Fourth Year/ Al-Qadisiya ). 

 

 

 

2.9.: General Results of QI, QII and QIII for all Groups 
 

         The following table shows the general results of each question 

of the test for all groups: 

 

Table(92) General Results of Students’ Performance in QI, QII and 

QIII for all Groups 

Question No   No of Correct 

Responses 

              % 

QI                  3956            54094 

QII                  1161            24011 

QIII                  1626            27012 

               

          This table  shows that the general results of students’  

performance in QI, QII and QIII for all groups are (:2.92 % ,62.71 % 



,61.76 %) respectively. This indicates that the general result of  

correct responses of QII is less than that of QI and QIII which 

provides evidence that the students are not able to distinguish the 

types of irregular sentences properly. These results (along with 

those mentioned in 2.9.2 below) in turn verify the first hypothesis 

of the study which reads: 

                   

                    Most of Iraqi EFL university students do not often 

distinguish irregular sentences and their different 

types.  

 

2.9.2 General Acquisition Rates of all Groups 

       The following table presents the collective findings of the 

acquisition rates achieved by all groups in terms of the two levels of 

EFL learning (first and fourth-year levels at the Department of 

English /College of Education/Universities of Babylon and Al-

Qadisiya) as well as level-to-level differentials: 

 

Table (91) Level-to-Level Results for the First and Fourth-Year  

Levels 

Group Score Mean 

No 

   Mean Pass Rate (513 out of 

1113) 

Mean 

    %  



          

          

          

      

G1B 

G3Q 

      35033 

      32016 

  34095                  11 

                 1 

    9 

G2B 

G4Q 

      42097 

      31071 

  41014 

             

             

     

                 25 

                 17 

    21 

Level-to-Level 

Differentials 

  5019 

 

Level-to-Level 

Differentials 

   12 

 

      

         The table above shows that the pass rate of students’ first-

year level is  (93) and that of the fourth-year level is (673) which 

indicates that the students’ acquisition of irregular sentences over a 

four-year period has increased by (763) only. In addition,  the score 

mean has been increased by (:.19 %) over this period . 

          Both of these rates show a very low level of acquisition for the 

topic under discussion for both the two levels (first and fourth-  

  

      

 

 

 

        Conclusions, Recommendations 



                    and Suggestions 

 

 

 

:.7   Introduction 
 

         This chapter summarizes the main conclusions arrived at 

through the theoretical work of this study and the findings of the 

test. These conclusions are meant to serve as a basis for the 

pedagogical recommendations and suggestions for further research  

in the area of irregular sentences. 

 

:.6   Conclusions 

:.6.7   Theoretical Conclusions 

         The theoretical part of this study has come up with the 

following conclusions: 

7. Irregular sentences are those sentences which do not conform to 

the regular patterns of sentence structures or to their major 

sentence types. 



6. These sentences have their own peculiar language constructions 

and a variety of structures that diverge from the regular rules of 

grammar in that they consist of structures which are not found 

in regular sentences, or they are marked as subordinates and 

they are fragmentary, lacking  constituents that are  obligatory in 

normal sentences. Irregular sentences have different forms.  

They might be subjunctive, subordinate clause, fragmentary, wh-

question ,adverbial as directive, aphoristic, subject plus 

complement, block language, nonsentence, formula and 

interjection. 

 

9. Though peculiar in their structures, irregular sentences should 

not be underestimated because they are heavily used in daily 

conversations of special language structures and in the 

phenomenon of grammatical ellipsis. Thus, this kind of sentences 

gives the speakers and listeners the opportunity to communicate 

much more easily and freely because they contribute to ease of 

communication and  brevity. 

 

:.6.6   Practical Conclusions 

The empirical part of the present study has yielded the 

following conclusions: 



7. The low acquisition rates yielded above are quite unsatisfactory 

and disappointing  for both the start-level (first-year) and the 

end-level (fourth-year) because the acquisition at the first level 

is quite low and students’ achievements at the fourth level 

throughout a four-year period are not satisfactory enough to 

make them attain the advanced level they are supposed to. This 

verifies the first and fourth hypotheses of the study. 

 

6. Student’s rates at the production level are less than those of the 

recognition one .The rates of the four groups are (G7B  60  -  29 

%), (G6B  99.2 - 21.1 %), (G9Q  66.2 - 91 %)and (G2Q  96.: - 

27.1 %) which validate the second hypothesis of the study. 

 

9. In spite of the low acquisition rates of all groups, there appears 

to be clear evidence that teaching affects the learners’ 

performance, as the more teaching and concentration they 

receive on the topic ,the better performance they have. This 

validates the third hypothesis of the study. 

 

2. Students’ acquisition of irregular sentences over a four-year 

period has increased by (763) since the rate of the first year is 

(93) and of the fourth-year is (673) .In terms of the scores’ 



mean, the increase over a four-year period is  (:.193). This 

validates the fourth hypothesis of the study. 

 

:. Students’ poor performance is caused by the following factors 

arranged according to the frequency of errors ascribed to each: 

  a. Intralingual transfer constitutes the majority of  students’   

errors since it accounts for (923) of their total errors.These 

errors are related to different grammatical errors committed 

by the learners. 

 

    b. The second highest rate of error is the negative effects of 

context of learning in which grammar books in general and 

students’ textbooks in particular do not give due attention to 

irregular sentences .Errors attributed to this factor constitute 

(973) of all the students’ errors. 

 

    c.  The learners’ use of communicative strategies is the third rate 

   of error to which the learners resort in their attempt to 

structure what  they mean. The rate of errors ascribed to this 

factor is (623). 

 



   d. Errors attributed to interlingual interference constitute (93) of  

  all students’ errors in which the learners use the rules of their 

native language in the production of irregular sentences. The 

use of literal translation is the most common phenomenon in 

this domain. 

 

:.9 Recommendations 

          Due to the findings obtained by this study, the following 

recommendations can be posited: 

7. The learners failed to distinguish irregular sentences and their 

various types at the recognition and production levels. The 

problem with the present syllabus in the Department of English 

is that some types of irregular sentences are presented to the 

students in the fourth stage only with no indication that those 

types are under the title of Irregular Sentences. Rather some of 

them are presented as minor sentence types of  the simple 

sentence. On the  other hand, some of these types have not 

been taught to the students either. Therefore, it is of importance 

for syllabus designers to include a topic under the title of 

Irregular Sentences to encompass all types of those sentences 

with all their details and examples to eliminate students’ 

unfamiliarity with such a topic. Furthermore, it is possible to 



distribute this topic to be presented, step by step, over more  

than one stage to give the students an opportunity to be familiar 

with it. 

 

6. It is recommended that teachers and syllabus designers  present 

the material in plain language with enough examples from real 

situations and sufficient exercises. It is preferable to use, as far 

as possible, audio-visual aids to motivate the learners in both 

early and advanced stages. 

 

9. The findings of the present study are of importance for both     

teachers and syllabus designers in providing the necessary and 

useful information for  the preparation of remedial teaching 

programmes that play a great role in the  reinforcement of 

students’ competence in using irregular sentences ,and  helping 

to reduce the difficulties they face in this topic. 

 

 :.2  Suggestions for Further Research 

        The following points are suggested for further research in this 

area: 



7. A contrastive study between English and Arabic can be carried 

out to investigate the impact of the mother tongue on Iraqi EFL 

university students in facilitating their acquisition of  irregular 

sentences.  

 

6. A study  can be conducted to investigate the role of irregular 

sentences as a means of brevity and ease of communication in 

daily conversation. 
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    The Letter Given to the Jury Members       

 

Dear sir, 

      It is intended to test the performance of  Iraqi EFL first and fourth year students of the 

Department of English/College of Education/Universities of Babylon and Al-Qadisiya in using 

irregular sentences. The whole test consists of seventy five items falling into three questions .The 

first two questions are devoted to test students’ recognition level and the third one to testing their 

production level in using irregular sentences as follows: 

 

Q: 1  consists of thirty sentences (some of them are regular and the others are irregular) designed to 

test the students’ recognition level by filling the blanks with the appropriate letters to state 

whether the sentences are regular or irregular. 

 

Q: 2 consists of twenty irregular sentences designed to test the students’ recognition level by 

indicating the types of these sentences in writing the letters referring to these types in the 

suitable blanks. 

 



Q: 3 consists of twenty five irregular sentences designed to test the students’ production level in 

using irregular sentences. Students are required to paraphrase these irregular sentences so 

as to make their meaning clear.  

 

       You are kindly requested to indicate: 

1.Whether each item is suitable or not. 

2.Whether you disapprove of the techniques used in the test. 

3. Any amendment you find necessary. 

                      

                             I shall be so grateful to you  

                                 Thank you in advance 

 

 

                

                                                         Muneer Ali Khudhayer 

                                                                M.ED Student 

                                                       Department of Educational 

                                                       and Psychological Sciences 

                                                            College of Education 

                                                           University of Babylon      

 

 

 

  

 



      18.Where the plane crashed, the snow is still falling 

            heavily.                                                                         ……..  

      1%.Sorry to hear about your illness.                                   …….. 

      20.He strongly disapproved of what I had been doing.     …….. 

      21.How are you?                                                                …….. 

      22.Up with democracy!                                                     …….. 

      23.Do be careful of my broken leg.                                   …….. 

      24.Hardly anyone came.                                                    …….. 

      25.Here today ,gone tomorrow.                                         …….. 

      26.Why all the noise?                                                        …….. 

      21.Two players wounded.                                                  …….. 

      28.That you could do it I always knew.                             …….. 

      2%.Haven’t you got anything to do either?                        …….. 

      30.Having wonderful time.                                                …….. 

 

Q:2/Below are some types of irregular sentences .Indicate the types of the following sentences by 

writing the letters of the suitable types in the blanks: 

      A. Subjunctive                                 B. Irregular wh-question 

      C. Adverbial as directive                 D. Aphoristic sentence 

      E. Block language                            F. Formula 

      G. Subordinate clause                      H. Nonsentence 

       

      1.Forward!                                                                         …….. 

      2.How come you missed the train?                                    …….. 



      3.God bless you!                                                                …….. 

      4.No entry                                                                         ……... 

      5.To think I was once a millionaire!                                  …….. 

      6.You and your statistics!                                                  …….. 

      1.(I beg your) pardon.                                                        …….. 

      8.Easy come, easy go.                                                        …….. 

      %.Off with your coat!                                                          …….. 

      10.We recommended that the thesis be accepted.              …….. 

      11.Good morning.                                                              …….. 

      12.What about your homeland?                                         …….. 

      13.Everybody out!                                                             …….. 

      14.Merry Christmas.                                                          …….. 

      15.May you always be happy!                                           …….. 

      16.If we have to fight for our freedom, then so be it.        ……..    

      11.Thumbs up!                                                                   ……..  

      18.The police!                                                                    …….. 

      1%.She looks as if she were exhausted.                              …….. 

       20.Taxi!                                                                             …….. 

 

Q:3/Paraphrase the following irregular sentences so as to make their meaning clear: 

       Example: Why no classes today? 

                       Why are there no classes today? 

       1.If only I had listened to my parents! 



       2.out of sight ,out of mind. 

       3.What if it rains? 

       4.Hands up! 

       5.Far be it from me to tempt you against your will. 

       6.Anything wrong? 

       1.Long live the republic! 

       8.What about having some dinner with me? 

       %.Keep away from heat. 

       10.Your name? 

       11.First come, first served. 

       12.ROAD WORKS AHEAD 

       13.waste not, want not. 

       14.Charming people! 

       15.The teacher insists that each student work hard.        16.Good to see you again. 

       11.More haste, less speed. 

       18.Back to the wall! 

       1%.Oh to be free! 

       20.A.When can I see you ?         

This night. .B             

       21.The sooner, the better. 

       22.HOLIDAYS PRICE WAR SRARTS 

       23.What to do next? 

       24.Lost something? 



       25.THREE JOCKEYS HURT 

 

 

 

 

 

 

 

  

 

 

 

       The Test’s Possible Answers 
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 المستخلص 

 

هيضيح دنهغح الاَا داسعيداء انطهثح اندايعييٍ انعشاقييٍ تاعرقصاء أ ذٓرىُ ْـزِ انذساعحُ 

اندًمِ انشّارجِ في انهغحِ الاَدهيضيحِ تإَٔاعِٓا انًخرهفحِ، ٔانري ذًراصُ  اعرعًال نغح أخُثيح في

ْا اترعادِ رنك تنيحِ نهدًـمِ، ٔترشاكيثِٓا انخاصحِ انري لا ذرطاتقُ ٔانصيغَ انقياعيحَ نهرشاكيةِ الأٔ

ِٕ  أٔ انقياعيحِ  انًُٕرخيحِ  عٍ انقٕاعـذِ   .مِ ـاندً في تُاءِ  ٔانصشفِ  نهُحـ

ًٌّ نهدًـمِ انشارجِ ذشاكيثَٓا انفشيذج، ٔ ٍِ  ًٍ غيشِ فعهيّ إ  نطثيعحِ  دقيق   ترًييض   انقياوُ  انًًك

ٌَّ أغهةَ انطهثحِ يٍ َٕع   يشكهح   ، يًـا يخهقُ الاَدهيضيحِ  في انهغحِ  اندًمِ  ْـزِِ  ، إر إ خاصّ 

قٌُٕ اعرخذاوَ ْـزا ـ، لا يرُيذسعٌٕ انهغحَ الاَدهيضيحَ نغـح أخُثيح يٍ انزيٍـاندايعييٍ انعشاقي

في ذًييضِ اندًمِ  ْؤلاء انطهثح انُٕعِ يٍ اندًـمِ، نزا ذٓذفُ ْـزِ انذساعحُ إنٗ اعرقصاءِ أداء

 .اعرعًالاذٓاانشارجِ تإَٔاعِٓا انًخرهفحِ ٔ



 :هٗ ْـزا افرشضد انذساعح يا يأذئع

 نهغـحَ الاَدهيضيحَ نغح أخُثيحٌٕ انزيٍ يذسعٌٕ اـٌٕ انعشاقيـانطهثحُ اندايعي لا يًيِّـضُ  -ٔ

 اندًـمَ انشارجَ تإَٔاعٓا انًخرهفحِ.

 اَدـاصُ انطهثح عهٗ يغرٕٖ انرًييضِ أفضمَ يُـّ عهٗ يغرٕٖ الاَراجِ. يكـٌٕ -ٕ
ْٕ  يكٌٕ -ٖ ا أكثشَ نهًـادجِ انذساعيح أفضـمَ يٍ أداءِ أداءُ انطهثحِ يًٍ يرهقَـ ا ٔذٕضيح  ٌَ ذشكيض 

ٌَ انط ْٕ  .انرشكيض ٔانرٕضيح َفظ هثحِ انزيٍ لا يرهقَ
ٍُ انطهثحُ اعرخذاوَ اندًمِ انشارجِ خلالَ يـذجِ دساعرِٓى اندايعيـحِ اذقاَ ا كافي ا. -ٗ  لا يرُقِ

ا ذشخئاعرُاد ا إنٗ ْـزِ انفشضياخ   ٕٓٗذشرًم عهٗ)ٍ   حـصيًّا نعيُّأعـذَّ انثاحثُ اخرثاس 

نهغـح الاَدهيضيحِ نغـح  أخُثيح ، نكمّ  يٍ انًشحهحِ ا يٍ انطهثحِ اندايعييٍ انعشاقييٍ داسعي (

عيح، في خايعري تاتم ٔانقاد –ـح انرشتيح كهي –الأٔنٗ ٔانشاتعحِ، في قغىِ انهغحِ الاَدهيضيحِ 

 لاَراخي.ٍ الادساكي ٔاـيفشداخُ الاخرثاسِ انًغرٕيي شًهدْ ٔ

 ٍَ ٌَّ يغرٕٖ اكرغابِ انطهثـحِ نهدًـمِ انشارج قذ ذحغّ ٔقذ أشاسَ ذحهيمُ َرائحِ الاخرثاسِ إنٗ أ

، إر كاٌ يعذلُّ طهثحِ انًشحهحِ الأٔنٗ ( % ٕٔ ) تُغثح ٌِ أستعِ عُٕاخ  دساعيح   ) في غضٕ

ا يعـذلُ انذسخاخِ فقـذ اصدادَ تُغثحِ (%ٕٔ)، ٔانًشحهحِ انشاتعـحِ ( 9% خلال ، (%٘س59)، أيَّ

.انًـذجِ َفغِٓا  ا انري ذثهغُ أستـعَ عُٕاخ  ٔذعكظُ َغثحُ الاكرغابِ انًُخفضحُ انًزكٕسجُ آَف ـ

ٖ  يرـذَِّي ا يٍ انرع  .هُّىِ نهًشحهريٍ الأٔنٗ ٔانشاتعـحِ ـيغرٕ

ٌَّ ذحصيمَ كًـا تيّـَ  )%ٕٗ.ٕٙ)ضـحِ عهٗ يغرٕٖ انرًييـانطهث ٍَ ذحهيمُ َرائحِ الاخرثاسِ أ

ٌَّ انرع%(7ٕ.ٕٔ) َراجِ الأأفضـمُ يُـّ عهٗ يغرٕٖ  هيىَ يؤثشُ في أداءِ ـ، ٔكـزنك أثثدَ أ

َّ يٍ  يا انطهثحِ، فرضدادُ َغثحُ ذحصيهٓى تاصديادِ  ْٕ خاءخ ادجِ انذساعيحِ، ٔـعهٗ انًضِ ـذشكييرهقَـ

 ا.ـزكٕسجِ آَف  صححَ انفشضياخِ انً ذج  ـؤيي ْـزِ انُرائحُ 

في إطاسِ انهغـحِ انخاطئَ  انطهثحِ انرعًيى اعرخذاو, فاٌ الأخطـاءِ ٔ تانُغثح لأعثاب 

انغهثي  انرأثيش يٍ يدًٕعِ الأخطاءِ، يأذي تعذَْا  (%ٖٙ)يشكم أعهٗ َغثح  الأخُثيحِ َفغٓا

شا يأذي ٔ أخي، (%ٕٗ) الاذصال عرشاذيدياّخٔ يٍ ثى أعرخذاو ،  (%ٖٔ) غياقاخُ انرعهِّىِ ن

ْي ٔ إنٗ انهغحِ الاَدهيضيح تأقم َغثحانعشتيحِ  انهغحِ الأوِّ في َقـمِ انقٕاعـذِ يٍ انهغحِ  ذأثيش 

(9 . )% 

،  انذساعحُ  ٔذقع الأٔلِ يُٓا يشكهحَ انذساعحِ،  انفصم يغرعشضفي خًغحِ فصـٕل 

جَ  فٕائذَ ٔالأْـذافَ ٔانفشضياّخِ ٔحـذٔدَ انثحثِ، ٔالإخشاءاخِ ، ٔان ّٕ , ٔيقذو  يُـٓا انًشخ

ا يفصَّلا نهدًـمِ انشارجِّ تإَٔاعِـٓا انًخرهفحِ، ٔذش اكيثِٓا ٔٔظائفِٓا انفصم انثاَي عشض 

ا انفصمُ َٔرائدّ, ٔصف ا نلاخرثاسِ يرضًٍ انفصلاٌ انثانث ٔ انشاتع في حيٍ ٔاعرخذاياذِٓا, أيَّ

طَ نهُرائح انع   انذساعحُ إنيٓا. ايحِ انري ذٕصهدانخايظُ فقـذ كُشِّ
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