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Abstract

This study deals with the problems learners encounter in understanding
connected speech in terms of rhythm, assimilation, elision, and liaison. The
rules that govern words in isolation (i.e. as citation form) differ from those of
connected speech. Some words when pronounced in a connected way may
hardly heard; certain sounds are linked together, some sounds are intruded
although they are not found in words; and above all these are words that are

called rhythmical.

The ultimate aim of this study is to account for the difficulties learners
face in understanding connected speech , to find out solutions for them and
suggesting a remedial work for such difficulties. In addition, this work aims at
presenting a theoretical work about aspects of connected speech and the ways

the words are pronounced under their effect.
It is hypothesized that:

). Most of Iragi EFL university learners often do not distinguish connected
speech from slow speech.
Y. Such learners encounter problems in converting slow speech to
connected speech and vise verse.
. The learners’ achievement at the level of recognition is expected to be
better than that at the production one.
To verify these hypotheses, the researcher constructs a diagnostic test and
applied it to a sample of !+« Iraqi EFL university learners at their third stage
from the Departments of English, Colleges of Education, in Babylon and Al-

Qadisiya Universities. The researcher uses a computer programme named



“Talk It” to record the audio items of the test. All the sentences insert in the
system which reads them in correct pronunciation in English by a British native
speaker. The researcher records by a sophisticated recorder and the learners

ask to write what they hear from the recorder.

The linguistic analysis of the subjects’ responses of the items of the test

yields the following conclusions:

). lraqi EFL university learners encounter difficulties in recognizing and
producing connected speech as the greatest rate of their incorrect
responses is (74,227 for Babylon University and (74 1Y% for Al-
Qadisiya University; but they face more difficulties at the production
level as the rate of their correct responses is ( F''.¢/) against (¢ 7. ¢) at
Babylon University and ( ¥ 7. « 9) against ( ¢¢.24) at Al-Qadisiya University
for their correct responses at the production level.

Y. At the production level, the great rate of subjects’ incorrect responses
(Vv.2/) for Babylon University and (¥". 99) for Al-Qadisiya University
also reflects their incompetence to change slow speech to connected

speech.



Contents

Acknowledgements

Abstract

List of Tables

Abbreviations

List of Phonetic Symbols

1.1 The Problem

Study 1. ¥ Aims of the

1. Hypotheses

1. £ Procedures

1. @ Limits

1. "Value

Chapter Two: Theoretical Background and Previous Study
of Connected Speech

r. ! Introduction 14




‘ F."Rhythm| A \

r. ¥Stress

¥.r. ) Word-stress (Simple Words)

Y.¥. YWeak Forms (or Unstressed Syllables )

. £ Elision

¥.£. ) Types of Elision

Y. £.1.1 Word Internal Elision

Y. £.1, YElision of Vowels within Words

¥Y.£.1."Elision of Vowels in a Connected Speech

r.£.1, ¢ Elision of Consonants within Words

Y. £.1,2Elision of Consonants in Connected Speech




re

Assimilation

r

. 7 Liaison

A

Y. 1.1 Linking

/rl]

rA

ror

Intrusive / r /

r4

r. 7. "The
Glides

r 1.7 1The
/w/ Glide

r. 1.7 YThe
/i/ Glide

£

Y. ¥ Previous
Study

i

Chapter Three:

The Test

r

Introduction

o

¥. Y The Aims
of the Test

§o

. ¥Selection

of Material

P

r. £ Test

N




Design

¥. @ Validity of
the Test

£9

¥. TReliability
of the Test

¥. Y Subjects

. A Pilot

Administration

r.91tem

Analysis

£ 4. ltem
Difficulty

F.4. Y Item

Discrimination

.1+ Final

Administration

.11 The
Scoring

Scheme

Chapter Four:
Result Analysis

and Discussion




of Result

£

Introduction

£, ¥ Discussion | @4

of Results

Er 1) ed
Subjects’
Performance
on the First

Question

£rr 1
Subjects’
Performance
on the Second

Question

RAARL
Subjects’
Performance
on the Third

Question

Er &1
Subjects’
Performance

on the Fourth




Question

£ YError| Ve
. v
Analysis
Er1 v, .
o £, 1. Context of Learning v
Sources of
£, 7.1, £ Communication Strategies AY
Errors
PAEE Chapter Five: Conclusions, Recommendations, and
. Suggestions
Interlingual
Transfer .1 Introduction
£y @, ¥ Conclusions
Intralingual @, 1. 1 Theoretical Conclusions
Transfer

@, 1. Y Practical Conclusions

e, Recommendations

@, £ Suggestions for Further Research

Bibliography

Appendix |

Appendix Il

Abstract in Arabic




List of Tables

The Facility Value and the Discrimination Index of
ltems

Distribution of the Scores of the Test

Subjects’ Performance at the Recognition Level, in
Question (V), University of Babylon

Subjects’ Performance at the Recognition Level, in
Question (V), University of Al- Qadisiya




Subjects’ Performance at the Production Level, in
Question ( 1), University of Babylon

Subjects’ Performance at the Production Level, in
Question ( 7), University of Al-Qadisiya

Subjects’ Performance at the Recognition Level, in
Question ( 1), University of Babylon

Subjects’ Performance at the Recognition Level, in
Question ( ), University of Al-Qadisiya

Subjects’ Total Performance at the Recognition Level,
in Questions ( ! and *), Babylon University

Subjects’ Total Performance at the Recognition Level,

in Questions ( ! and ¥), Al-Qadisiya University

Subjects’ Performance at the Production Level, in
Question ( £), Babylon University

Subjects’ Performance at the Production Level, in
Question ( ), Al-Qadisiya University

Subjects’ Total Performance at the Production Level, in
Questions ( Yand ¢£), Babylon University

Subjects’ Total Performance at the Production Level, in
Questions ( Yand ¢), Al-Qadisiya University

Subjects’ Performance at the Recognition and
Production Levels, Babylon University

Subjects’ Performance at the Recognition and
Production Levels, Al-Qadisiya University

VI




Abbrevialions

Symbol Description

Adjective

Adverb

English as a Foreign Language

Foreign Language

Facility Value

Mother Tongue

Noun

Verb

Received Pronunciation

Becomes

Unacceptable

Phonetic representation




LIST OF PHONETIC
SYMBOLS

Vil
Vowels and Diphthongs
Y [i:/ asin see/[si:/ VW /3:/ asin fur/fs3:/
Y /1] asin sit [sit/ \Y / o/ asin ago/?a'gau/
Y /e[ asin ten/ten/ VY [el/ asin page/peds/
¢ fa/ asin hat/hat/ V¢ Jou/ asin home [/ haum/
o [fa:[/ asin arm/am/ Yo/ ai/ asin five [/ faiv/
1 /o[ asin hot /hot/ V1 /au/ asin now/nau/
o V/ :[/asinsaw/s :/ 2V /[ asin jom [/d3 In/
A fu/ asin put/put/ YA/ 19/ asin near/nia/
A fu:/ asintoo [/tu:/ Y4 /ea/ asin hair/hea/

Vo /A[ asin cup/knp/ Y+ /ua/ asin pure/ pjus/

Consonants

Y /p/asin pen/pen/ \Y/s/ asin sell /sel/
Y /b/asin bad/bad/ V¢ [z/ asin zoo [ zu:/



Y /t/ asin tea/ti:/ Yo /[ /] asin she/ [i:/

¢/d/ asin did/did/ Y1/ 3 [asin vision /'vizin /
°[k/asin cut/knat/ VW /h/ asin how [/ hau/
/g /asin girl/g3:l/ YA/ m /asin moon / mu:n/
V/tf/asin chin/t in/ Y4 /n/ asin no/nau/
Afdz/asin June/d3zu:n/ Y-/ n/ asin sing/sin/

A /f [asinofall /f :l/ YN/ 1/ asin leg /leg/

Vo /v /asin vain/vein/ YN/ r/ asin red fred/

YV /O /asin think/Bink/ YY/j /asin yes/jes/
\Y/d/ asin then fden/ Y¢/w [fasin wet/wet/

/ represents secondary, / represents primary stress, / '/
stress.

- IX
Roach (Y« :IX) _

-

AadAl

A ISEY) Al s claalal At 4n) 55 OSSR Al ol o2 J sl

Al ¢ DSN E LY Gady La o ol 2SN agd 8 dual 45

52 diall LA aSat il s 8le Ay aall ALY g ccadall ¢ yaall

O g Ldamy clgaany ae ol Ol oY) iany A Apacny (20 530



DK 5 L a3 g ge e Gl a¥) oda (€ (e el e il
Ay L S AT 5 ol e

il aa) g il il el 5 pad oa Al jall i gl Gulul) Cangll )
A 5 cJuaiall 2SN agd 8 diad 420 4 50Ky ARl s ylall Cilaslal)

Smd 5.l smaall o3 Aallaal 3k 1) 5 e duiall Jslal

Gl Ly it ) 5kl 5 Jaatall 23ISH el i Al jall (a yi elld o0
A e g il 1 S

rCilaa il e Alea Caalill puza g 28 A all Calaal (gaaadl

YV Al dad 4 5Ky ARl ol il jedl Gumaladl Akl ST
sl 22K 5 Jaaiddl 2SN G el () grakaian

2O ) Jaaiall 2DISH Jysad 6 il gran Adlal) oY 8 Jie 4nl 5y Y
oSl g ¢l

e 28 5 ad i Jlad) o) jals Eualill Al Ciliia 68l daa (e eaill
Al o)Al ) el paaladl el ) e caals s a8la (e Al e A
LIS 8 A 5Ky A ALudl e AN Ada pall 8 diald dad 4 50S5Y)
e (o8 el Loyl Gaall) ansi) 0] Zpudlal) 5 b ieals bl il

ORRY) lgaaty (Al A Jeall il "Talk It smlsl)

Al e Jaad e o Gsalall ol i Lo Jaadis Caalll A8



P AV il e dae ) Caalill Joa g Ay sal) Jalati ¢ a8

Aial Al LAY Al gusly sl el O gedall Al 4l )
selay e Al culS Cua 4ally) 5 Jaaial) 2SS el (A Glsaa
Gada A (%TEY) 5 Al dads B (%TA00) kA
A O Cus ZUEY) ssiee o ST Gligma senl s weiSgedpaldll
Sl sl Sl (£0,09%) e b (%YY.0) b dnmaall i)
(%£2.0) diia 5 (%77, +0) (o Lt ey el (8 Angmnall pgllay

Al pgTlaY Ll el (3 a5 i e

8 Lain(% VY. 0)ilS iy dadla L LY (6 sie Ao olad¥) 4 ¥
e Aalhall (K axe oUadlloda cpii L (%Y. 30)uilS Ll daals
el WDISN ) o) QS

(b Lo Al elaal Clual (g 323 ¥

Aalll ) A yad) A2l (e Jadlil) s Ji5 35k e WY1 ARl LG

A 5l

Zl) 4 Y Gl e ALl aleil) sl iy dallall Jlestind oo
il 23S

S alaia Y] (e Qi 2SN e il 138 e Jly Cas OIS Gl
DA JPRLPS. B PRREC N [ 5 R

e yza 3 a8 cJad Alhal) al e BlETl JLadV) Gilaadl pul 3



At Ol Sy S s SBY) 5 b il Gamy Caalll (e calial)
DS alad b dagal) claliniad) e Db ddkl) die i) Jl55
Jatiadll



b dads
Jaid 30 s B gy ) 2
s

Rl Aralar— L LoV L i)l S Gl JI Lo i
Ly el o Jo wldbis oo ki
L) W L3dSSY AN gy 1)k 3

Gl
alemdlls Jluefole aeldSadl it e 2o pyEm il asld 3

N VEYV Jha
Yo



Appendix 11

The Test Possible Answers

Q)

Y. It was 'too 'expensive for them to ‘buy that car.
Y.You always ought to earn an honest living.

‘ Y. 'Send them to her by 'post.

¢, 'Let us 'do it 'now.

. "When does the 'train 'leave.

1. The 'weather is 'nice today, isn’t ?

Y.They’d left home quickly.

A.The day had been fine.

1.How can | help?



Y«. I sent it from London.

QY
VIt 1z to preiz dauz tf 3:t fiz /. Slow speech. ./ di aidio

/ d1aidio ov It 1Z to preiz dous tf 3:t f1z /.Connected speech.

/. Slow speech 17 A butliz Jop . /al Oigk dis |
/. Connected speech p 1z 0o butfiz [op ©/al Ok 31 |
Y. /daunt bi: leit fos w3:k, gud b 1/. Slow speech

/ doaun bi: leit fo w=ak, gub b 1/.Connected speech

¢./wud juspli:z k :I demofor o] :ttaim /.Slow speech

/ wuds ju pti:zk :I dm fas o] :t taim /.Connected speech

t deet maen sez tu: h3: /. Slow speech ®. /al dount bi' l1:v w

/a1 doun br' li:v wat dop moan sez to ha /. Connected speech

r As /. Slow speech Bju: ©Igk iz rait f ./du: w



/du: wat] ju ©Ink 1Z rait for os /. Connected speech

V. /Ji: heed pro'naunsid gilti /.Slow speech

/I haeb pra'naunsid gilti /.Connected speech

: 0o stri:t /. Slow speech A/ gud g3:Is help 2 blaind man kr
. 0o stri:t /.Connected speechn / gub gs:Is help o blain man kr

di hio intaim/. Slow vz sam difikalti in getin evrib ®. / dea w
speech

di hior In taim /.9/ dea waz som difikalti in getin evrib

Connected speech

v frends /.Slow speech @ o gud di:l ®-./hi: :lweiz haez g

v4rens /.Connected speech ot o gud di:l bhi:! :weizhoz g

QM

V. Ten players moved back for difficult match.

Y. How old is that girl, would you say?

Y. That man was always asking for a good concert.
¢. They have to take some of them from that box.



°. You’re thinking about immigrating to London, aren’t you?

Q)
). lteips an widiouz  :welz meik lesn intrestid /
Y./ a1 daun spauz far a minit deetf ju du: Vit /.
Y./ did3 U eva fain dzeb pen ju lost/.
¢éo/ Wi :welz tri:t dm oz memboz oav do feemili /.
./ mali tfi:p keemors si:m to bl oz gud 2z d=p nz
Ikspensiv wan /

1./ 1z da bes dres wumoan In da vilids /



Appendix |

The Test

Q"\ Divide the following sentences up into feet, using a single
vertical line () as a boundary as in the following example:

'Walll ‘down the "path to the 'end of the ca 'nal.

—

. It was too expensive for them to bay that car.

—

. You always ought to earn an honest living.

Y. Send them to her by post.

o~

. Let us do it now.

e, When does the train leave.

P

. The weather is nice today, isn’t ?

Y. They’d left home quickly.



A. The day had been fine.
1. How can | help?

Y «.l sent it from London.

QY\ The following example is transcribed in two ways (as a
slow phonemic transcr ' careful speech, and a rapid
phonemic transcription, connected speech). Transcribe the
following sentences in two ways. Follow this example:

She acts particularly well in the first scene.
[ I ®kts patikjoloh wel In da fa:st si:n /. Slow speech.

/ I i&ks patikjlali wel In da fa:s si:n /. Connected speech.

V. The idea of it is to praise those churches.
/ | Slow speech.

/ | Connected speech

Y. | think this shop is the butcher’s shop.
/ | Slow speech.

/ | Connected speech

Y. Don’t be late for work, good boy.
/ | Slow speech.



/ [ Connected speech

£. Would you please call them for a short time?
/ | Slow speech.

/ [ Connected speech

. | don’t believe what that man says to her.
/ | Slow speech.

/ [ Connected speech

1. Do what you think is right for us, Don’t you?
/ | Slow speech.

/ | Connected speech

Y. She had pronounced guilty.
/ | Slow speech.

/ | Connected speech

A. Good girls help a blind man cross the street.

/ [ Slow speech.

/ [ Connected speech
1. There was some difficulty in getting everybody here in time.

/ /

/ /

) +. He always has got a good deal of friends.

/ / Slow speech.

/ / Connected speech



QY\ You will hear five sentences spoken rapidly. Each will
be given three times. Write each sentence down in normal
spelling.

(Y + marks)
V. /tem plelaz mu:vb bak fa difikalt maet] /.
Y. /hau auld 1z d&k g3:1 , wuds ju sel /.
Y./ depsnen waz :lweiz a:skin for agug kan'sat /.
£./0el v to telk som av dom from daep buk /.

o, [ jus ©Oigkin a'bout IMigreitiy to londn a:ntf ju /.

Q¢\ Listen to the following sentences and transcribe what you
hear using phonemic symbols.

(Y« marks)
). Tapes and videos always make the lesson interesting.
Y.l don’t suppose for a minute that you’ll do it.
¥.Did you ever find that pen you lost?
£ .We always treat them as members of the family.

© My cheep camera seems to be as good as John’s expensive
one.

1. She’s the best-dressed woman in the village.
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Introduction

V.Y The Problem

Language is viewed as a vehicle for communicating meaning and
messages. Speech is the corner stone in natural human communication. The
reason, it seems, is that speech is a continuous stream of sounds, without clear-
cut borderlines between words. In spoken discourse, foreign speakers adapt
their pronunciation to their audience and articulate with maximal economy of
movement rather than maximal clarity (Giegerich, Y34+:YA£), Thus, certain
words are lost, and certain phonemes are linked together as we attempt to get
our message across(Gimson, Y3Ad: Y.1) It is often noticed that native
speakers’ speech contains many assimilatory rules, elision of sounds, and the
intrusion of sounds. Such speech is also rhythmical and that rhythm is

detectable in the regular occurrence of stressed syllables. Lado (Y37£:V4) says:

Rhythm includes stress, time, and juncture. It is probably
more effective to teach consonants and vowels within
appropriate intonation and rhythm units than to teach the

consonants and vowels in detail by themselves.

Therefore, speech contains the suprasegmental features of spoken English such
as pause groups, pitch change, stressed words, and linked words. Learners need
to identify, understand the importance of, and be able to produce the
suprasegmental features of spoken
English. Otherwise, they will fail

to understand conversations said by native speakers.



There is a great deal of difference between the way words are pronounced

in isolation and in the context of connected speech. Gimson (Y 1A4:YAY) says:

If the word is admitted as an abstracted linguistic unit, it
Is important to note the differences which may exist
between its concrete realization when said (often
artificially) in isolation and these which it has when, in
connected speech, it is subject to pressure of its sound
environment or of the accentual or rhythmic group of

which it forms part.

Normally, there are two types of speech: slow speech and rapid (or
connected) speech, and since connected speech is too difficult for Iraqi EFL
university learners to understand and comprehend this causes problems to

in evaluation and measurement. In fact, most Iraqi EFL university them
learners lack previous background knowledge about connected speech. The
teaching of a language is, to a large part, still based on written language rather
than on the spoken language (the concentration on the structure of the
sentence rather than on speech pronunciation); therefore, connected speech

will be investigated in this study.

“English people speak so fast” is a complaint often hear from EFL
learners, and often from those at an advanced level, where ignorance of the used
vocabulary is not the reason for their lack of comprehension (Lass, Y3A£: Yd0),
When learners see a spoken sentence in its written form, they have no trouble in
comprehending it . Since EFL learners are not familiar with connected speech,
they might find it too difficult to understand. They cannot find out the rules

concerning rhythm,

(')  'Perhaps you can 'ring her to'night.



(Y) I'wanted to 'meet him a'gain.

In addition, they are unaware of the English assimilatory tendencies governing

words in context,

(Y) TI’ve known her in this year.

/al v naun 3: In 81 jo !/

(¢) Ican’t find the right place.

/ al ka:nt fain ds raib pleis /

Sometimes learners think that the pronunciation of isolated words will not be

affected by other words in the sentence,

(°) Itistime to eat /ts taim to" i:t /

(1) Have some more tea /haev som mo: ti: /

The pronunciation of words in isolation differs completely from that of their
pronunciation in connected speech. Many of the sounds that learners expect to

hear are not pronounced,
(V) 1t must be here / 1t mAS bi hio /

Therefore, they fail to understand the speech of English-speaking people. EFL
learners complain that English people mispronounce or swallow half of their
words. This is due to their failure to understand accurate speech flow. They
cannot even figure out the boundaries of words or find any justification for any

new intrusive sounds,

(M) Media event /mi:diar 1vent /



All these factors can hinder the understanding of connected speech and
consequently the message the speaker intends to convey in his speech is

completely changed.

V.Y Aims of the Study

In connection with the preceding statements, the study aims basically at:

V. Identifying the Iraqi EFL university learner’s performance in recognizing
and producing connected speech.

Y. Presenting material about the processes of connected speech which can be
of help to distinguish connected speech from slow speech.

Y. Finding out the causes of the learners’ errors so that some solutions can
be posited to help them overcome the problems they face in using such

speech.

V.Y Hypotheses

In view of the preceding aims, it is hypothesized that:

Y. Most of Iragi EFL university learners often do not distinguish connected
speech from slow speech.

Y. Such Learners face problems in converting slow speech in connected
speech.

Y. The learner’s achievement at the recognition level is expected to be

better than their achievement at the production one.

V.¢ Procedures

In the course of fulfilling the objectives of this study, the following steps

are to be followed:



V. Introducing various theoretical points of view concerning English
connected speech in particular. Throughout this description, the aspects
of connected speech will be described.

Y. Selecting a sample of lIragi EFL university learners as subjects and
administering a diagnostic test to point out the difficulties that they
encounter in using connected speech.

Y. Analyzing the results of the test, on the bases of which conclusions and

pedagogical recommendations will be introduced.

V.o Limits

The sample of the study is confined to university students at their Third
stage in the Departments of English at the Colleges of Education, in University
of Babylon and University of Qadissiya during the academic year (Y« +2-Y++7),
The third year students have been chosen to apply the test as the topic under
investigation has been taught to them in their second year of study. The present
study is limited to those aspects of connected speech: rhythm, assimilation,

elision, and liaison.
V.7 Value

The findings of the present work are hoped to be useful in two aspects:

V. The theoretical aspect: the study will provide update information
about connected speech which can be advantageous for the researchers
as it can pave the way for further investigation on this topic.

Y. The practical aspect: as it will have a pedagogical value for teachers in
that it can provide insights into the problematic areas concerning
connected speech which can be of use to them in their effort to help
learners perform more effectively. The study can also be of some help



to syllabus designers as it can serve as a step for the preparation of

remedial teaching programmes.



Chapter Two

Theoretical Background and Previous Study
of Connected Speech

Y.\ Introduction

The purpose of any language is very simple: to help its speaker to
communicate to his followers complicated messages concerning every aspect
of his activity (Steele, Y++Y: ). Al-Hamash and Younnis (Y3A+: V) state that
man needs to use a system of symbols including language to express his needs “
Human beings share faculties that and to make others help in fulfilling them.”
can achieve this exchange of information mainly of two types of sensory

stimulation, auditory and visual.

This chapter deals with some important points related to aspects of
connected speech which are rhythm, assimilation, elision and linking. The
researcher will try to shed some light on the theoretical background of these
aspects and on reasons that make the EFL learners face difficulties in English

speech.



Y.Y. Rhythm

Rhythm is a common feature that all languages share. Every language
has its own characteristic rhythm and one of the most difficult areas to master
of the spoken form of an FL is that of rhythm (Crystal and Davy,)3VYe:£0) It is
important that learners should be encouraged to be aware of this
characteristic. This is because rhythm in English is not an additional aspect
added to the sequence of consonants and vowels, on the contrary it is the

guide to the framework information in the spoken message (Allen, Y4VYY: )

All human physical activity that is extended in time tends to be a
rhythmical activity like breathing, running, heart- beating, etc. These are
powerful metaphors and what they bear in common is the regular repetition
of some kind of pattern, some parts of which are strong and others are weak,
and some are long and others are short. Speech is like these other activities.
the rhythm of English is based on the contrast of “Brown (Y3VYA:£Y) says
stressed and unstressed syllables.” The idea of rhythm in English is concerned

with some repeated beats recurrent at the same amount of time.

a sequence of events in “ Rhythm is defined by Wachsmuth (Y+::Y:Y) as
which some elements are marked from others (accented); the accents recur

with some regularity, regardless of tempo (fast, slow) or tempo changes



(accelerate, retard) within the pattern”. Accordingly English is rhythmical and
that its stressed syllables can be identified along the speech in the presence of
other unstressed syllables by people. If we watch an English speaker talking,
we will be able to see where the stressed syllables are. So rhythm in general
means the regular repetition of beats happening at regular intervals of time.
The stressed syllables tend to occur at roughly equal intervals of time but just
as in other human activities , running for example, some beats will be little
early , some slightly late . Brown (Y 4YA: £Y) declares that “the rhythm may not
be absolute, some strokes may be missing and may be mistimed, but there is a
It is not proposed .sense in which all activities can get into a rhythmical swing”

that the time between stressed syllables is regular as a clock.

Tincoff (Y« « £: YV) states that “every language in the world is spoken with
one kind of rhythm or with the other”. There are two main types of speech-
rhythm. The first type is called “syllable —timed rhythm” in which the
movement occurring at regular intervals, is supplied by the syllable —
production, i.e. the syllables recur at equal intervals of time. French illustrates
this mode where each syllable takes up approximately the same amount of
time in an utterance when spoken at slow or rapid rhythm (Hartman and Stork,
VAVAYY ), Pike (YAAY:YE) shows that “it is the syllables ,instead of the
stresses , which tend to come at more —or —less evenly recurrent intervals- so
that as a result , a phrase with extra syllables takes proportionately more time
, and syllables or vowels are less likely to be shortened and modified”. Roach
(Y« +:YY?) confirms the idea of syllable—time rhythm in which “all syllables,

whether stressed or unstressed, tend to occur at regular time —intervals and



the time between stressed syllables will be shorter or longer in proportion to

the numbers of unstressed syllables”.

stressed-timed rhythm” in which the The second type of rhythm is

stressed syllables occur at regular intervals of time regardless of the number of
the unstressed syllables between stressed syllables. English, Arabic, and
Russian illustrate this mode where stressed syllables reoccur at approximately
equal time intervals, irrespective of how many stressed syllables between
them (Hartman and Stork, YV1:YYV), This can be illustrated in the following

example:

() Turn on the fan if you feel hot today

/'ta:n On 0a 'feen If ju 'fi:l 'hot ta'dei/

The existence of the two basically different kinds of speech rhythm was
pointed out by Arthur Lloyd James (Y3¢+:Y2); he called them ‘machine—gun
rhythm’ and ‘Morse-code rhythm’. Ward (Y 3YY:YAY) states that “English is a
language of widely differing degrees of stresses; strongly marked stresses
occur at more or less regular intervals of time separated by syllables bearing

little stress”.

Y.Y Stress

Y.Y.) Word-stress (Simple Words)



Jones (Y 4A¢: Y¢o) describes stress as “the degree of force with which a
sound or syllable is uttered.” Stress is defined in terms of energy of articulation
for speaker and of loudness for the listener. A stressed syllable is associated
with what is called a reinforced chest pulse, i.e. a chest pulse production with
extra energy( Singh and Singh, YdVYVY: YV+), There are three degrees of stress

distinguished by Jones (Y 314:Y£Y) as follows:

When two degrees are distinguished, the syllables are said
to be strongly stressed (or simply stressed) and weakly
stressed (or unstressed). When three degrees are
distinguished, the intermediate degree is called medium
stress or secondary stress; the strong stress is then called

primary stress.

Strongly-stressed syllables are shown in international phonetic
transcription by the mark ( ' ) placed at the beginning of the syllables, for

example the words father, attend, opportunity are thus phonetically

Dpa 'tju:natl / , and the transcribed [fa:da /, [ o'tend [/, /

sentences
() +) What shall we do ?,

(YY) Its time to go home

are phonetically transcribed / 'wD t Ial wi: 'du: /,



/ 1t s 'taim ta 'gau 'haum /.

) . Jones (Y3AE: YEV) says | Secondary stress is shown by the mark (

“marking secondary stress is of particular value in transcribing English words
which have three or more syllables preceding the principal stress.” The

secondary stress is on the second syllable in the example:

zemi 'nelfn/.l (W)’examination'/lg

Roach ( Y+ ++ :)+1) states that “not all speakers agree on the placement
of stress in the same words.” The manner of stressing may vary to certain
extent from individual to individual . So different stressing may be heard from
different people.” Ward (Y AVY : Y1A ) says “ there is considerable divergence in

"the stressing of certain compound words e.g.

is stressed as / 'krismas 'preznt / and by some "(Y) Christmas present

otheras / 'krisma preznt /” .

He also gives some examples:

() £) Hide and seek is either / 'hald n 'si:k / or / 'haid n si:k/.

(Y°) Shirt-sleeves is either / '[a:t 'slitvz [ or [ '[o:t sli:vz / .



Jones ( Y411 :V&¢ ) gives some examples that shed light on word

different stressing that may be heard from different people,

(') / 'hDspital/ (hospital) / 'hos 'pital /

(V) /'d3astifaisbl / (justifiable) / 'd3Asti 'faiabl /

Jones (ibid) adds that “those in the second column are probably of recent
introduction in the south , some of them may be due to northern influence in
Great Britain” It is clear now that different stressing of words comes from
different people where some of them are living in the north and other living in

the south who speak on the whole with RP.

Sometimes special stressing is needed to make the meaning clear to give
emphasis for intensity or for contrast. To the degrees of emphasis, one wishes
to give to particular words, Jones (Y 3A¢: Yo ¢£) jllustrates the manner by which
we can emphasize words. He says “when it is desired to emphasize words
which have both a primary stress and a secondary stress , and in which the
secondary stress precedes the primary( as is usually the case ), the secondary
stress is often reinforced and becomes as strong as the primary stress.” Thus,

words like



reka (YA) ‘recommend and artificial’ are normally pronounced as /

a: t |fl_“ / would be pronounced / 'reka 'mend /, and /I'mend /, /

'a:tl 'fIﬂ / for the sake of emphasis.

Robinett ( Y3AY : Y+Y ) puts another rule for emphasizing a word for
contrast . He says “when it is desired to emphasize ( for contrast ) a particular
part of word which normally stresses that part may receive a strong stress and
the normal primary stress may become a secondary stress.” For example the

word

( Y4) reverse is normally pronounced / r 'va:s / when it is used for

, it is commonly pronounced / 'rl va:s/. " obverse "contrast with
Similarly the word

(Y +)demerit / di: 'merit / is almost always pronounced

/ 'di:merit /.

Stress can work as a marker of grammatical differences . Ward ( YaVY :
Y12 ) remarks that “certain words differ in meaning according to stress : in
some , the change in stress alters the vowels , others differ in stress and to a

slight extent in vowel length”, for example,



(")) Subject / 'sAb d31kt/n., adj. /sab 'dzekt /v.

straekt /n., adj. [ @b 'straekt / v.(YY) Abstract / 'aeb

O’Conner (YAYA : YoY ) says “ stress is an integral part of word-shape in
English and other languages. It is the sole distinguishing factor in pairs like ‘
incite’, ‘insight’ or ‘import’ v., ‘import’ n. ”. It is more often stress differences

which are accompanied by differences of phoneme selection .

Roach (Y+++ :3A ) says “ the important point to remember is that although

we do find unstressed syllables (as in the last syllable of ‘dialect’

/ 'dalo lekt /, only strong syllables can be stressed . Weak syllables are

always unstressed "’ . It is clear now that stressed syllables carry vowel sounds
which are generally longer than those in unstressed syllables . For example , if

we compare in the sentences

(Yv) / 'wear avju 'bi:n/and fal v bin ta 'taun/,

we can see the differences in the length of the vowel in the two types of

pronouncing the word ‘been’ .



Gimson (Y 3A% :YY¢) states that ““ any or all of four factors - stress, pitch,
quality ,and quantity — may render a syllable more prominent than its
neighbours” . Stress is a greater force exerted in the articulation of one part of
an utterance compared with another , thus accentuation a certain part of the

utterance, giving it more prominence .

Such intensity is perceived by the listener as great loudness associated with the
sound or syllable . Thus , the greater in energy which the speaker feels is
concentrated on the first syllable of ‘answer’ may be manifested for the
listener as greater loudness . Stress and pitch variation combined may be said
to constitute a complex which is most powerful in signaling the situation and
degree of the accent in a word . Prominence of a part of an utterance is
created by its differences in pitch ( higher or lower ) from its immediate
surrounding. A change in pitch can be part of the structure of a word and can
distinguish one word from another . When stressed syllables are said on a
monotone and unexaggerated quantities , it is hard to understand well by

stress alone the difference between

(Y£) ‘insult’(n.) from ‘insult’ (v.)

It is easily distinguished by pitch patterns e.g. with a falling intonation (—~_) or
— with a rising intonation ( ).

Sound quality is also a factor added to the accentual pattern that

contributes to the relative prominence of sound and syllables . In a sequence



of phonemes (said with the same length and stress ) vowels will normally be

more prominent than consonants .

Ladafoged ( Y44Y :YeY) says that “ among the vowels , prominence
increases as the vowel becomes more open : among the consonants , those
which are vowel — like e.g. /m ,n ,n, |, r / stand out from the remainder while
fricatives have a higher prominence than plosives” . In addition to the
prominence of sounds , due to their nature , certain English phonemes are
particularly associated with unaccented situations . Thus RP / a / does not
normally occur in accented syllables . Other vowels may also be associated in
the speaker’s and listener’s mind with some degree of secondary stress
(especially like / &, o /and the long vowels and diphthongs ) by virtue of their

greater qualitative prominence (Gimson, Y4Ad:YYo ),

Vowels which have the greatest length will be judged most prominent
despite their quality . Long vowels and diphthongs will always be associated
with prominence by a listener however weakly stressed by the speaker and
despite the fact that in ( unaccented syllables ) long vowels and diphthongs do

not have the same length that they would in an accented syllable .

Ward ( Y4YY : Y17 ) notes that “ in an ordinary statement , the most
important words of the sentence are stressed, viz. nouns , principal verbs,

adjectives, demonstratives and interrogative pronouns and adverbs” .



As a general rule, it may be said that the relative stress of the words in an
utterance depends on their relative importance. The more important a word is
, the stronger its stress is. Stressed words are content words that are

independent lexical words and classified by Quirk et al. (Y3A%: AY) under

‘open- class words’. The sentence

(Y°)" What do you think of the weather ?’ is usually stressed thus

/ 'wot dju 'Gink av da 'weda /.

According to Jones (Y3A£:Y1¢€), there are some exceptions to the general

rule:

V. If it is desired to emphasize a word that normally has no stress, its stress is

increased and the surrounding stressed words may be less stressed . The

normal spelling for the sentence

(Y1) I never gave you that book is

/ al 'neva IgEIV ju 'Oeet buk /, but if it were desired to emphasize the

word ‘I’ ,the sentence becomes

/'al neva 'geiv ju st buk/.



Y. The stress on a final —stressed compound tends to move a preceding

syllable, like,

(YY) bad—'tempered but a 'bad- tempered 'teacher.

Y. When two nouns in sequence are felt as being very closely connected by

the sense, the second is generally unstressed. For example :
o (YA) door handle / 'd : handl /.

¢. The word ‘ street’ in names of streets is never stressed, example:

(Y4) Oxford Street / 'Dksfad stri:t /

©.The parenthetical nature of words is often unstressed. Examples :

(*+) yes, hesaid / 'jes hi sed/,

(YY) How do you do, Mr. Smith?

/ hau dju 'du: mista smie/



Where the phrases (Mr. Smith ) and ( he said )are of a parenthetical nature ,
i.e., a syntactic pattern is inserted into a sentence , modifying a particular part

of the sentence without adding to or changing its basic structure .

1. The verb “ be’ is unstressed in general except when it is final . Examples:
(YY) Here we are / 'h1 w1 'a: /
(YY) The reason being / 3 'ri:zn 'bi:n /

(O’Connor: Y441: 4Y)

Y. When the verb precedes its subject, the verb is normally not stressed.

Examples :
(¥¢) “yes’, said his father / 'jes, sed 1z 'fa:09 /.

(Y°) After a storm comes caIm/ 'a:ftara 'st :m kamz 'ka:m/

(ibid: 4Y).

The phonological unit used for measuring rhythm in English is called ‘foot’

, Which consists of a group of stressed and unstressed syllables . In a stress-



timed language an utterance can be divided into feet each of which , though
they may contain a different number of syllables , takes approximately the

same amount of time to pronounce ,examples:

(™) but she is at home / bat [i:z ot ‘ ‘hoaum /

(YY) John is the eldest son / | 'd3onz dI ‘ '‘eldist | 'snn [

Roach (Y+++ : VYo ) states that “the foot begins with a stressed word and
includes all the following unstressed syllables up to the following stressed

syllable .”

Y.¥.Y Weak Forms (or unstressed syllables)

Ladafoged ( Y34Y : Y+V ) states that “words such as auxiliary verbs ,
conjunctions, prepositions , pronouns, relative pronouns and articles ( form or
grammatical words ) , are more likely to be unaccented .”When grammatical

words are pronounced alone, they are pronounced in their strong forms

ud /I(*A)but / bt/ , have / haev [/, should /



However, when they come in an utterance they lose their stress.
Sometimes weak forms are stressed in a sentence if the meaning requires
them. Weak forms are an essential part of English speech (Trouvain, Y« +Y:Y).
Almost all words which are pronounced in both ways (a strong and weak
forms ) are connected with what is called function words , i.e. words that do
not have a dictionary meaning, words which do not carry full lexical meaning,
but rather a grammatical or functional significance we tend to swallow non-
essential words. Thus, conjunctions, pronouns, prepositions, auxiliaries and
articles are often lost. Janssen (Y3AY:14.) states that “it is important to
remember that there are certain contexts where only the strong form is

acceptable.” There are some simple rules for that :

Y. When the weak form comes at the end of a sentence,

(Y4) Chips are what | am fond of.

Ipsa 'wotaim 'fond bv /| /'t

Y. When it is used for contrast with other words,

(£+) Ispeakto her not for her

o [ai'spik tu: @ not 'f rha: /

Y. When it is used for emphasis,

(¢Y) You should hand me more money



ud 'haemd mi 'm : 'mani/| [ ju

¢. When it is being cited or quoted,

(¢Y) You mustn’t put “ but ” at the end of the sentence

/ ju 'masnt put 'bat ot 01 'end av a8 'sentans/

Now , the most common weak forms will be listed .

Word Strong Weak
Form Form
a el 9

an N on




the oi: o1, 09
some SAM sam
that Oeet dat,
there dea d9

am &m am, m

are a: 9

be bi: bl
been bi:n bin

did did did,

do du: du, da
does dAs daz
had haed ad , d, had

has heez, haes 9z, 9S
have haev hav, av
is 1Z Z,S

was wDz Woz, Z
were wa: w?a
can kaen kan
could kud kad, d




mast ,

must MAst
mas
shall [el It, 18l
should Jud [ad, d
will wil 'l
Word Strong Weak
Form Form
would wud wad, d
at et ot
from from fram
for fD fa
of DV 3V, V
or D
to tu: tu, te
upon APDN apan
he hi: hi, |
her ha: ha




him him Im
his hiz 1z
me mi: mi
who hu: hu
my mal mi
she Ii: Ji
them dam 09
we wi: Wi
us AS 9s
You ju: ju
your o j jo,]jo
not nDt nt
than daen dan,0n
but bt bat
and end an,an, n
as Y. 9z
These tables are taken from Roach (Y+++:YY£-YY+), O'Connor () 347:

A¥-4¢) and Jones (Y4A¢:€0),



There are two crucial reasons for considering the learning to use weak
forms as important. First, most native speakers find that not an “all strong
forms” has used in daily life conversation . Second, which is more important,
speakers who are not familiar with the use of weak forms are likely to have
difficulty in understanding speakers who do use weak forms. Raising learners’
awareness of these forms, whenever they arise, is the first step towards

helping EFL learners to speak a little more naturally(Steele, Y+« Y:Y).

Y.¢ Elision

A common process in informal speech is elision, the
“missing out” of a consonant or vowel, or both, that
would be present in the slow colloquial pronunciation

of a word in isolation.

Brown (YAVA 7+

Another phenomenon of connected speech is elision, the process by

which sounds that would be pronounced in slow and careful speech seem to
disappear. This is a topic which has had its place in the description of the
pronunciation of languages for a long time . The name ‘elision’ refers to the

disappearance of one or more sounds in connected speech that would be



pronounced in isolation (Gimson, Y 4A%: Y4V), The effect is also found when we
compare rapid speech with slow, careful speech. The omission of speech
sounds within a word or in utterances is usually for the sake of making
pronunciation easy . So native speakers may drop out phonemes that a

foreigner might expect to hear in informal speech.

Y.£.) Types of Elision

Y. Word internal elision .

Y. Reduction affecting particular words and syllables under weak accent in

connected speech .

Y. Sounds may be elided in rapid speech especially at or in the vicinity of word

boundaries .

The second type of elision is associated with weak forms and it has been
dealt in the previous pages . The types () and Y) will be discussed the following

sections.

¥.¢).Y Word Internal Elision_

Al-Nassiri (Y4VYVY: Y €) says “it is important to distinguish between cases of

elision which have been established in the language for some time and those



which have become current recently”. In these latter cases, the forms

exhibiting elision are typical rapid colloquial speech (Knowles: Y3AY, 1Y4),

Y.€.¥.Y Elision of Vowels within Words.

V. Gimson ()4Y1: YYV) states that “when a vowel comes under weak (or
unstressed) syllable within a word, it is lost.” This type of elision is called

historical or established elision, like

Initially: state, scholar, simple (the loss of vowels under accent within the
word has occurred at various stages of the language’s development and is now

established )

Medially: examples:

ednbra /'f&mh /, Edinburgh / "(£Y) family/
Intrast /.' interest /
Finally: examples:

kazn/.'i:tn /, cousin /' (£¢) eaten /



Y . Present colloquial . Gimson (ibid) states that “in present English elision is
likely to take place especially in a sequence of unaccented syllables, in respect
of fa/and /1 /" . The present colloquial comes under certain cases ; when a
vowel comes under unstressed ( weak ) syllables, it is lost as in the following

cases :

A. The vowel sound in unstressed syllables concerned with /a /and /1 /.

These sounds are elided whether they precede or follow a stressed syllable.

V. /o /or/ |/ follows a stressed syllable like,

difklt /'prDbb|I /, difficult / '(¢°) probably /

g/\vnmant/ 'naent / , government / '(¢1) national /

(Jones: YAAE, YV ¢r)

Y. /a/or /1 /[ precedes a primary stressed syllable like:

Examples:

bli:v /'pli:s / , believe / '(¢Y)  police /

drekfn /'blu:n /, direction / ' (¢/) balloon /



B. The sequence (consonant + /o / + / r / + weak vowel) tends to lose the / 3 /
e.g. ‘preferable’, the syllable /far/is reduced to / fr / .Gimson ( Y4Ad : YYA)
states that “similar reductions affect / ar / following other consonants,”

example:

tempri / 'reptri /, temporary /'(¢9) repertory/

The following examples involve the loss of unstressed / | /, all lose an
unstressed medial vowel in a word of the structure stress-unstress-stress

(Brown: YAVYA: TA),

Examples: (©+)

kaebnat /.'simla /, minister /minsta /, cabinet /' similar /

Y.¢.).Y Elision of Vowels in a Sequence of Words

Apart from word internal elision, vowels may be elided in sequences of

words.

tmi:t /,'Iandn /, To meet /'baekt '(°)) Back to London /

Ori:/ 'tu:t ' Two to three /



Brown ( Y4VA : 1A ) states that “ very many sentences beginning with (it’s)

occurring in many data and in the majority of these the initial / | / is elided ”,

probbli /.' not / ,it’s probably /ts '(¢Y) it'snot/ts

Just as the form ‘it’s ’ is often simplified to / ts /, so [/ lks / is often simplified

to/ks/or/s/asin:

splau;n ['ksaitid / , explosion / '(°¥) excited /

Mohanan ( Y4AY : Y% ) states that “when an appropriate vowel

precedes, word initial / @ / may coalesce with the preceding vowel, e.g. try

ga: wel/.” 'again [ tra: gen /[, go away/

Y.¢.).¢ Elision in Consonants within Words

A . Established. The reduction of consonant clusters , for example,

Initial:

(°¢) write frait /, know / nau /, gnaw/n :/

Medial:



kaesl/'Dfn /, castle / 'fA:sn /, often / '(°°) fasten /[

Final:
(¢1) lamb /laem /, hymn / him /

(Gimson:YdA4d, YY4)

B . Present Colloquial . In present English , simplification of clusters continues

to take place, especially in such cases where:

). The alveolars (t, d ) are lost when medial in a cluster of three consonants .
In the following examples, retention of alveolar plosives is characteristic of

careful speech :

zeekll /, facts [/ faeks /, mostly / mausli /,  '(°V) Exactly / 1g

If /fhaer)kat' haansAam / and handkerchief /'handsome /
Y.Theloss of /6, f, 0 [ asin:

2zma /, twelfths / twelfs /, clothes / klouz / .'(°A) asthma /

Y. In very rapid speech , the loss of / k / in “ asked "and /I /
in “only’ like :

a:stim /.'(°%) 1asked him /



¢. There is a tendency for /I / to be lost when preceded by'i)' : /, for example:
o redr Q' :weliz [,already/ :'(%:) always /

o rait/ .' allright /

©. Whole syllables may be elided in rapid speech especially in the vicinity of / r

/for example:

febr / "laibri /, February / (W) Iibrary/

(Schane, YaVYY: 1+)

1. In compounds, a combination of two consonants has been reduced to a

kabad /". 'single sound, e.g. cupboard/
bausn /, ' blaega:d /, boatswain/ '(1Y) black guard/

gAnl / (Christophersen, Y 3711: Y £ £)' gunwale/

Y.¥.).e Elision of Consonants in Connected Speech



Knowles () 4AVY:YY4) states that “/ t / or /d / may be elided or ‘dropped’
when it occurs in the middle of a consonant cluster, usually when the next
consonant begins the following word”. The most common place for elision is at
the end of a syllable . The / t / and / d / are the most usual sounds to be

omitted when they come between two consonants, for example:

Ori: /, nextday / neks dei /,'fa:s ' (1) first three /

a:ns /, bend back / ben baek /. I(Ti) last chance [laes t

Ladafoged (Y44Y : YoV ) states that “ elision of final /t [ or [ d [ is
I:st haem / moved house / "rare before initial / h /, e.g. East ham /

mu:vd haus / .” Sometimes the sequence f-skt /, / k [ rather than [ t /

is often elided, for example:

2s dam / 'prlsn /, asked them/ "(12) risked prison /rIS

There are other sounds that may be elided in certain conditions . These

involve/V ,r,0,n / and / k/ . Here are some examples of the elision of

/v/.

eaz 9 bin /I '(")  Shares have been /



niz @ 0a/. (Brown, YaYA:13)(1V) Needs of the /

In these two examples, the / \' / is the lost consonant of the unstressed

grammatical form followed by a consonant . It is often elided . ( Knowles,) 4AY:

VYo)
sku:l /'li: "ldran [t (A)  Children leave school /

nju:z/ 'em 'pi 'fal '('%) Five p.m. news /

In the above examples, / \' / is the final consonant of a lexical form which is

elided . They are less frequent but are by no means rare .

Examples of the elision of /8 / are as follows :

stori /'tha ' J.(\’ +)  She got the story /

wel 2 03 ['wenta '(V)) Went the way of the /

Brown (YAVA: 1¢) states that “ the form of the definite article being noticed as

/ ) / , in all cases the definiteness of the noun is clearly established and
phonetic/ 9 / can only be interpreted as realizing the form / 09 / " The

word (the) is usually pronounced as /a/ for the simplification of speech.



Examples of elided / r / are as follows :

gau /['ja: '(vY) ayearago/ o
terist /'(V¥) terrorist /

The above examples show the loss of /r/ immediately following a stressed
syllable where /r/ is initial in an unstressed syllable/re/. In both cases not only

does /r/ become elided but also the vowel /a/ The preceding vowel is

lengthened in each example ( Baker ,Y34Y : 1Y),

memba /'kaentl '(V¢) can’t remember /

This example shows the loss of / ' / in an unstressed syllable in a lexical word .

This is common in words like ‘remove’ for example:
mu:vim /,'(V°)Who can remove him/ hu: keeni
(Y1)‘resolve’ A telescope can resolve a problem

sPlv 3 prbblam /. (ibid:1Y). / o teliskaup kaeni

Sometimes/ r / is elided when there is a sequence of/ r / sounds, for

example,

litr1 /. (YY) Literary/



Here are examples of elided / n / :

twi: datu / (V4) '(VA) between the two / bl

kostantli /'constantly /

pAblik /'(A+) known to the public / nautd

The / n / is elided in a final position in stressed syllables .
ten ['rum 'mitinl '(A))  meeting in room ten /
elp / I '(M\Y) it'sin the shape [/ tsl 09

Harms ( Y37A :Y1V ) states a general rule for the elision / n / “ the

only requirement seems to be that / n / should be followed by another

consonant either in the same syllable or in the next syllable ” .

Y.o Assimilation

Schane ( Y4YY : 1V ) defines assimilation as “ the process of replacing a
sound by another sound under the influence of a third sound which is near to it

?

in a word or sentence ” . When a sound anticipates some feature of the
features of the pronunciation of the following sound , continues some feature

of a preceding sound, it is said to ‘ assimilate ’ to that sound . This adjustment



of each segment to its neighbours is a characteristic of all human speech . It is

the main reason for the very wide variety of ‘allophones of each phoneme’.

Malmberg ( Y41Y : 7+ ) asserts that “ the modifications to which sounds
are subjected when in contact with other sounds are not of such a nature as to

alter the essential qualities of these sounds ” .
He means that a labialized / | / and a velarized / T / remain / | /and / t/
in spite of their secondary qualities . The plural -s is pronounced as / S / in
‘cats’” but a / VA / in ‘dogs’” . But sometimes it happens that these

modifications change more qualities . For example the / t / is changed into /

m/asin

(AY) let me/|em mi /

There are two types of assimilation in English: ‘historical assimilation’” and *

contextual assimilation’ .

Jones ( Y4A€ : YA ) defines the historical assimilation as “ assimilation
which has taken place in the course of development of a language and by
which a word which was once pronounced in a certain way comes to be

”

pronounced subsequently in another way . An example of historical

assimilation is the change of / m / to / n / which has taken place in the

word ‘ant’ / ent / , For example,



(A€) ‘picture’ is pronounced/ 'plktjur / some hundreds of years ago is now

pronounced / 'piktfa / .

(A°) ‘opportunity’ is pronounced / 'Dpatjunltl / some years ago but comes

to be pronounced now as /'Dpatfanltl /

The other kind of assimilation is contextual assimilation , by which a word
comes to have a pronunciation different from that which it has when said in

isolation . An example of contextual assimilation is as follows:

(A1) the change of /S /to [ [ [ when ‘horse’/ B :s [and ‘shoe’/ [u: /

are put together and form horse —shoe /8 :[ [u: /.

(AY) thisyear [/ 01 jo /.

Jones (Y4714 :YY)Y ) states a third kind of assimilation which may be called
‘negligent assimilation’ . He says “ it takes place when words are said carelessly
and with modified pronunciation . Some of this assimilation may perhaps be
regarded as particular causes of historical assimilation , on the assumption that
the unassimilated forms are older ” . Examples of this type are seen in the

negligent pronunciations of

(AN [ aupm [/ for / aupan [ ‘open’



Ay /[ [ [for[s/in [ 'kwaffn [/ ‘question’.

When a sound is changed under the influence of a preceding sound into

one similar to it, this process is called ‘progressive assimilation’, for example,

(4+) ‘Iwsabook' /1tsa 'buk/

(1)) ‘He’shere’ [ hi:iz 'hia /

When a sound is changed under the influence of a following sound into one

more similar to it, the process is called ‘ regressive assimilation * for example,
(1Y) ‘haveto’ [ haev tu/, ‘thisshirt’ / OIf [a:t [,

o ‘horse-shoe’/ 'h : fu:/

Roach(Y+*:YY4) mentions three types of assimilation that occur
between two consonants, which are “differences in place of articulation,

differences in manner of articulation, and differences in voicing.”

Assimilation of place can be seen in some cases where a word ends

with an alveolar followed by a word beginning with an initial consonant ( not
alveolar ) . For example , the final / L / of ‘that’” will become / p / before a

bilabial consonant as in:



(1Y) that person [/ dzep p3:sn/.
Sometimes / t / is changed to / k / asin:

(4¢) thatcup [ Oaek kap /, ‘thatgirl’ [/ 0aek g3:1/.

The following examples also have assimilation of place:

(4¢) / d [ becomes / b [ asin  good pen [/ gub pen/
good man / gub maen /

(31) /d / becomes [ g/asin good concert/gUg konsat/

good girl / gug g3:|/

(3¥) / n / becomes / m [ asin ten players / tem pleiaz /
€en boys / tem b 1z /

(AA) / n / becomes / r)/ asin ten cups / ten k/\pS/
tengirl / ten g3:lz /

Dp /I I [ asin thisshop / GII(“) / s [/ becomes [

aenI/J t_[ jo [, cross channel / ktD_[ this year / Ol



(Vo) / Z / becomes / 3 / as in those young men / 58U5’ jAn men /

I/I II [or/ haeIDp/, has she? / hae?3 Ji:jj cheese shop / t

(Hawkins, YAAE:YAA)

Complex operations may happen when more than one process of

assimilation take place when consonants are adjacent in clusters, for example:

(Y+V)) don’t / doump bi / be late; he’s found / faumb /

both , red and bIack/ reb m blaek / .

Assimilation in manner of articulation is less noticeable than assimilation
of place . Roach (Y« ++ :) &+ ) states that “ it is thus possible to find cases where

a final plosive becomes a fricative or nasal. ” For example :

() +Y) that side / daes sald /, good night / gun nait / .

The tendency of the assimilation of manner in English is towards

regressive assimilation. In one case , there is a progressive assimilation of
manner , when a word begins with / 0 / preceded by a word which has a final

plosive or a nasal, for example:



——>¥) inthe/ N33/ /inna/

(V+£€) getthem [/ get 0om f— [gettem/
(Y+®) readthese / ri:d 8i:z f/——/ri:d di:z /.

Assimilation in voice is found in a limited way, and only regressive
assimilation at morpheme or word boundaries is seen in RP (Reach,Y«++:Y{+),
The situation is like the following: When a word ends with a lenis (voiced
consonants) and followed by a fortic (voiceless consonants), the voiced sound

becomes voiceless. For example:

(Y +N)  wassent /waz sent /— /was sent /
(V+V) goodtime/gvd taim / / gut tam /

(Gimson, ) QVT:V"’H")

The process above involves devoicing before voiceless consonants, the

converse-voicing a final consonants before a voiced consonant-is unusual in

RP. Students may allow regressive assimilation of voicing to change the final /

S / into / VA /in words like

(V+A) thisvillage / dis viid3 /——/ 81z vilid3 /

On the other hand, the final / k/ is changed into /Q / asin

g /o( + dybtackdog / blaek dOg / / bleegd

(Hawkins, YaAE: Y A)



Y.7 Liaison_

Knowles (Y3AY: YYY) states that “a problem of a different order arises
when two vowels come together across the boundary. The transition from one

(/hal eltas / from HIATUS vowel tothe other is known as

a Latin word meaning ‘gap ’ ) ”. In connected speech , words should flow into
each other naturally , smoothly and fluently without any clash between one
word and the next . English avoids the clash of vowels as far as possible

between words by using glides depending on the nature of the first vowel .

Y.0.) Linking / r /

The pronunciation or elision of / r / depends on its surroundings . It is
only pronounced before a vowel and only if that vowel follows without a

pause. For example:

0 Intrast /,' (\Y+) more interest / m :r

o fourinches / f :r Intfiz /.

Kenworthy (Y39:: AY) states that “those British speakers who don’t
pronounce final / r / will reintroduce it when the next word begins with a

vowel.” The / r /which exists at the end of a word if the next one begins with a



vowel is known as the linking / r / . It is a very common feature in English . Its

purpose is to avoid a clash of vowels between words . The vowel endings to
which / r / may be justifiably added are [/ a:, :, 9, 9:, 19, €3, U3 /,for

example in

ARRN far off /fQ: rof /, fouraces/f :eisiz /, answer it /'A:nsor It

/,

said /, wear out /wear aut /. 'furinside /f 3:r In

This linking / r/ is only used when there is / r /in the spelling.

Y.0.Y Intrusive / r /

English people have a tendency to insert a linking /r/ even in cases

where there is no / r /in the spelling, for example:

diarav it /.'()VY) the idea of it / 39 al

This type of / r / without any equivalent in spelling is known as the
intrusive / r/. Such intrusive / r / is heard particularly in the case of / o /

endings, for example:

mju:zik/.'dra:mar an '() ) drama and music /



Roach (Y+++ : Y¢¢ ) states that “ BBC speakers often use /r/ in a similar

way to link words endings with a vowel , even when there is no justification

f :jular el / .” There is a general 'from the sptlling as in formula A /
tendency among RP speakers to use intrusive/ r / as a link often with final /a

/ , but some people object very strongly to it because it seems very strange to

them (Katamba, Y3A4:V¢), It is an established feature of British English , and

must be considered as a characteristic of contemporary RP. Gimson ( Y3A4 :

YY) states that “ words containing final / a. /or / : / without an earlier

b
form with / r [ are less common than those with [/ @ / .” The use of the

intrusive / r / is extended to the following phrases ending with / a. / or /

O
: / . There is of course no spelling justification. These words do not end in /r/

but end with long vowels, for simplification, native speakers use to insert /r/ at

the end of them. These are rare cases.

fa:r av pa:fa [, '())¢) Shah of Persia /

) ) :do /.'lawandorder /| :rond

Y.1.Y The Glides.



YUY The /w/ Glide

Kenworthy (Y34 +: AY) states that “/ w / is added if the vowel at the end

of the first word has a rounded lip position, i.e. fu: [/ ‘do’, [ au [ ‘so’, [ :/

o ‘saw’ and / au / ‘now’

(Vo) Please do it / pli:z du: “it/

In the following utterances, / w / is used to avoid a glottal stop or a
clash of vowels with the next word, which normally starts with a vowel sound.

The/ " / glide can be found in three groups of utterances:

). Where words end in / u:/

(\)%) You answer fju: “'A: nsa /,

Do eat / du: “i:t /, Who are you? / hu: “arju: /.

Y. Where words end in / U /
Y) Throw it away / ©rau "It a'wel /,

goin /gau"Iin [ co-exist / kou "ig 'zist /.

Y. When words end in fau/



(\YA) now and then / nau “and dan /,

how aboutit / hau “ab 'aut it /.

Y.1.Y.Y. The /j/ Glide

The / j /glide can be found in five groups of utterances . Kenworthy ( ibid

:AY ) states that “ / j / is added if the vowel at the end of the word has lip-

spreading, i.e. / al/1’, / el / ‘say’, / i /’Q/e’,/ I/’boy’ J
Therefore, this statement can be clarified in the following points :
Words endingin [ i: /

(V%) see and hear/ si: Jan his /; sheand1 /[i: Ian al /.

Words ending in / I /

twentl jEI'E /. "aupanin /; twenty-eight / '(\Y+) the opening/0I j

Words ending in / al /

Ankl /. 'Dna /, my uncle / mal "1¥1) on my honour / Dn mai’
n

Words ending in / el /

(YY) sayitagain / sel it a'gen /, they advised / Oel Jad 'vaizd /.



o) ©. Words ending in/ : /
ds | it / boy and girl / b :Jan go:l/.'0Y) enjoyit/In

The two linking sounds , the / w / and the / | / glides may be used

together, for example,

(VY¢) She asked me to do it/Ji:jaeskt mita du: Vit /,
You aren’tveryold /jou “Qint ver Isuld /,

go away and play/gaU “wel ! and p|el /

Y.V Previous Study

The researcher has found that few studies areinthis field of study

(concerning connected speech).

Ahmed Mustafa Hussein, (Y++*).(Ph.D)

“Phonetic and Phonological Aspects of Connected Speech in English and

Arabic”



This piece of work is a study of connected speech processes in RP English
and BA Arabic; with a view to find out more about their phonetic effects, their
interaction, and the conditioning factors that trigger their application, as well
as the ways these processes differ from other high-order substitution or

morphophonemic phonological rules.

This study is limited to the patterns of speech modification observed in RP
English and Baghdad Arabic. The data has been collected from Gimson ()31V)

and Brown () 447) for English and Al-Hanafi (Y 4AY) for Arabic.

The study aims to investigate the phenomenon of connected speech with

a view to finding out:

V. The types of processes operating in English and Arabic.

Y. The motivation and conditioning of these processes, especially as to
speed, style, social factors and language structure.

Y. The systemic effects the processes bring about in each of the two

languages and their implications for the ideal phonological system.

The following are conclusions arrived at :

—

RP leans more towards reduction and simplification while BA is richer in
assimilation and this is a consequence of Arabic rhythmic and

morphological structure.



Motivating factor such as rate, style, social factors are equally
manifested in determining speech variation in both languages.

This language-specificity may be explained partly in terms of the nature
of the structure of the language and concern partly in terms of general

tendencies characterizing the speech habit of the speakers.

Chapter Three

The Test



Y.) Introduction

The purpose of this chapter is to introduce how the aims

of the study can be achieved. It is meant to identify learner’s
strengths and weaknesses in understanding connected
speech. In order to fulfill the aims of this study, the
researcher has adopt a description of test with its practical
steps. These steps are : the aims of the test, its material
selection, its design , the subjects to whom the test has been
applied and the procedures followed in the construction of
the test which are validity, reliability , the pilot and the
administration of the test with the statistical methods used
for validating the test as well as analyzing the results .

Y.Y The Aims of the Test

It is supposed that tests are necessary because of their
effect on teaching and learning. Information about learners’
language ability is very useful and necessary. Tests are
needed in order to provide information about the
achievement of groups of learners without which “it is
difficult to see how rational educational decisions can be
made” (Hughes, Y3471:¢). A good test will help to locate the



precise area of difficulty encountered by a group of learners
or by the individual learner. It is necessary for the teacher to
diagnose his learners’ weaknesses and difficulty and the
learner gets opportunity to “show his ability to recognize and
produce correct forms of the language” (Weir, Y32 +:Y),

This test has been structured to investigate to what

extent Iraqi EFL university learners master those aspects of
connected speech. It is a diagnostic test that aims not only at
measuring and identifying the learners’ strengths and
weaknesses in using those aspects of connected speech but
also the causes of their errors in order to find a remedial
work and recommendations on the basis of the test results.

V.Y Selection of Material

Most of the items of the test have been selected from

papers and books mentioned in Chapter Two. In addition,
there are some practical books used to choose the test items.
These books are A Practical Course of English Phonology by
Gimson (Y4AY), and Pronunciation Workbook for Student
Teachers by Al-Hamash and et.al (Y 4AY).These items cover as
far as possible most of the forms of those aspects of
connected speech. A Jury committee of nine experienced



university lecturers have approved of the selection of the test
items.

The test has been given to the following teachers

Prof. Abdul Latif Al-Jumaily (Ph.D. in Applied Linguistics),

College of Arts/ University of Baghdad.

Prof. Salih M. Hameed (Ph.D. in literature), College of
Education/

University of Babylon.



Asst. Prof. Abbas D. Darweesh (Ph.D. in Language and
linguistics)

College of Education/ University of Babylon.

Asst. Prof. Razzag N. Mukheef (M.A. in English Language and

Linguistics), College of Education / University of
Babylon.

Asst. Prof. Riyadh Tariq Kadhim (Ph.D. in Linguistics and

Translation) College of Education / University of
Babylon.

Lecturer Ahmed Mustafa Hussein (Ph.D. in English Language
and

Linguistics) College of Education/ Ibn Rushd/
University

of Baghdad.

Lecturer A’sim A. Al-Dulaimi ( Ph.D. in Methods of Teaching
English as a FL). College of Basic Education /

University of Babylon.



Lecturer Chassib Fannukh Al-Jubouri (PH.D in Method of

Teaching English as a FL ). Open Educational College.

Lecturer Fareed H. Al-Hindawi (Ph.D. in English Language and

Linguistics).College of Education/ University of
Babylon.

¥.¢ Test Design

The test consists of two groups. The first group involves
Questions One and Three. They are designed to measure the
subjects’ responses at the recognition level. Question One
includes ten items intended to measure the subjects’ ability
to divide the sentences into feet (rhythmical units). The
subjects have to know the words that are stressed and the
others that are unstressed words to divide the sentences.



In Question Three, the subjects are supplied with five

items and asked to state how they can recognize the spoken
words. The subjects’ responses to this question will reflect
the extent to which they can distinguish the sentences. The
researcher has used a computer programme named “Talk It”
(Microsoft CO. Y441) to record the items of the test, which
reads them in correct pronunciation in English, like a native
speaker. The researcher has recorded them by a
sophisticated recorder. The learners are directed to write the
sentences as they are read by the recorder. This method has
achieved success because the majority of learners realized
what the recorder reads.

The other group contains two questions, which are
Questions Two and Four. They are designed to measure the
subjects’ responses at the production level. Question Two
contains ten items. All of the four basic processes are tested.
The subjects are asked to respond to two kinds of speech
(which are slow speech and connected speech). In connected
speech, the subjects have to respond correctly. These
sentences contain the aspects of connected speech like
assimilation, elision, linking, except rhythm. On the basis of
the subjects’ responses, their ability to produce correct
transcription to connected speech can be measured.



Question Four contains six items. In this question, the
subjects are requested to write phonemically what they hear
from the recorder. Thus, their ability to do so can be
measured. The learners must show the sounds assimilate,
the reduction of sounds (whether vowels or consonants) and
the processes of liaison. The aim is to know whether these
learners are able to transcribe sentences by using connected
speech processes or by merely using the citation form. This
will help the researcher to know the extent to which they
could differentiate between the two modes of pronunciation
i.e. the citation form mode and the connected speech
processes mode.

A good test, however, must have the features of validity,
reliability, economy, scorability and administrability. These
are to be discussed in some detail in the following sections.

¥.® Validity of the Test

Validity refers to whether or not a test measures what it
claims to measure. A test can demonstrate validity if it
measures just the ability which it is supposed to measure
(Hughes, Y447, Y1), In order to accomplish the validity of the



test, two types of validity must be discussed which are face
validity and content validity (Heaton, YdVYe: Yo¢),

A test is said to have face validity if it looks as if it

measures what it is supposed to measure. Face validity
pertains to whether the test looks valid to the examinees
who take it, the administrative personnel who decide on its
use, and other technical observers (Anasatasi, Y AY: Y¥1),

Anastasi (ibid: YY) defines content validity as

“essentially the systematic examination of the test content to
determine whether it covers a representative sample of the
behaviour domain to be measure.” This kind of validity relies
on a careful analysis of the language being tested and the
objectives of a particular course (Underhill, YAAY: Yo ¢) Thus,
the items of the test are assumed to be valid since they are
designed to satisfy the aims of the test.

To check face and content validity, the test has been
submitted to a jury of experts. The jury members discussed
the words and sentences carefully. Some of them gave some
modifications. The researcher took their valuable notes into
consideration and the necessary modification accordingly.



¥.71 Reliability of the Test

Reliability of the test is a necessary characteristic of any
good test. First, a test should be reliable as a measuring
instrument. Lado (Y 37Y: ¥)) states that “reliability is
measured by a correlation between the scores of the same
set of students on two consecutive administrations of the
test. This is known as the re-testing coefficient of reliability.”

Heaton (Y4VY®e: Y27) mentions that there are different
methods for measuring the reliability of a test such as:

Test / retest, two equivalent forms split, and Kurder-
Richardson method. The reliability of the present test can be
estimated by using the formula of Kurder-Richardson:

N-) NXY

where N = number of items in the test

M = mean score of the test for all the testees



X = the standard deviation of all the testees’ scores

R = reliability

The reliability coefficient of the present testis (+.A1) for
the test is applied at Al-Qaddissiya University and for that at
Babylon University which are positive correlations.

Y.Y Subjects

The sample of the study contains ) * * subjects of the third
stage of the academic year (Y« + ¢-Y++2) at the Departments
of English at the Colleges of Education, at the Universities of

Babylon and Al-Qaddissiya.

The sample represents about Yo7 of the total learners’
population. They are native speakers of Iraqi Arabic who
have similar EFL backgrounds and their average age is
twenty-one years old.

Third year learners are preferred to apply the test

because the topic under investigation has been taught in the
second half of their second year of study at the university.
Therefore, they are quite advanced learners of English since



they get a large amount of vocabulary and grammar. The

textbook adopted is Phonetics and Phonology by Peter Roach
(Y44+),

Y.A Pilot Administration

After constructing the test, a pilot study was required to

find out exactly whether the test is practical to be
constructed or not. A pilot study has been applied on Y *th/
April / Y+ +° to the learners at University of Babylon and on
Yst/ April / Y+ +© to the learners at University of Al-Qadisiya.
Each test has been administrated to ten subjects selected
from each university. They are randomly chosen from the
third year learners and they are excluded from the main test.
The sample results of the pilot study can be a good indicator
for making any necessary modifications in the final version of
the test, to estimate the time allotted for answering all items
of the test then to analyzed the items to determine their
effectiveness in terms of their difficulty and their
discrimination power.

The findings of the pilot study indicated that the time
required to answer the four questions was about one hour
and that some instructions needed some modifications. All



the findings gained from the pilot study of this test have been
incorporated into the final version of the test.

¥.4 Item Analysis

Before the designing of any test, careful specifications of
objectives and test specification will be urged. The
performance of test samples is of obvious importance in
estimating how much information each single item of the
test should contribute to the whole information of the test
(Oller, Y44Y, YV¥Y), All items should be examined from the
point of view of () their difficulty level and (Y) their level of
discrimination.

¥.4.) Item Difficulty

The index of difficulty (or the facility value) of an item
simply indicates “how easy or difficult the particular item
proved in the test” (Allen and Davies: Y4VYV, YVY). The index
of difficulty or facility value (F.V) is expressed by using the
formula:



where F.V = Facility value
R=the number of correct answers
N=the number of the learners taking the test.

The application of this formula has yielded the item

difficulty which ranges between +.)+ to *.A+ (see Table V). In
this respect, Bloom et al. (Y3AY:4¢) point out that a good
spread of results can be obtained if the items vary in
difficulty from +.Y+ to *.A+. Therefore, the item difficulty of
the present test is satisfactory except for item () in Question
(1), item (%) in question (¢) and item ()) in Question (¢) which
have been replaced by others.

¥.4.Y Item Discrimination



The discrimination index of an item shows “the extent to
which the item discriminates between the testees, separating
the more able testees from the less able” (Heaton: Y4Ve,
YVY). The following formula has been used to find out the
item discrimination power:

Correct U- Correct L

D=

where D= the index of discrimination
U= upper half
L= lower half

N= number of the learners taking the test.

After carrying out of this formula, the discrimination power
has been found to range between +.Y+ and *.A+ (in Table
One).

The following table shows the facility value and the
discrimination index of each item.



Table (V)
The Facility Value and the Discrimination Index

of the Items

No. of Question D FV No. of ltem No. of Question
D FV No. of ltem

R N SO D T

v AT
VYoV Y N T SO
N N | NI T
ST TR v Ov At






Y.) + Final Administration

The main test was applied on Y°oth and Y1th April / Y+ +©

to the sample at the two Universities of Babylon Al-
Qaddissiya respectively. The time allotted for the test was an
hour. The learners were informed that the test was simply for
research purposes.

After introducing the test papers to the testees, the
researcher clearly explained and illustrated examples for
each question. The learners were directed to answer on the
same sheet to save time and effort.

The learners were urged to respond to the questions of

the test and ask any question about any vague points. They
were told not to write their names on the test sheets so as to
avoid embarrassment.

The process of marking the test was done by the
researcher using the scoring scheme presented in the
following section.



¥.YY The Scoring Scheme

Aiming at obtaining objectivity and reliability of the test,

the researcher has adopted a definite scoring scheme. The
entire test has been scored out of () * *). The scores have
been distributed in such a way as to give each correct item in
Question One two scores, three scores for each correct item
in Question Two, four scores for each item in Question Three
and five scores for each item in Question Four. Incorrect
items or ignored items have been given zero.

The scoring scheme adopted for the present test is
shown in the following table.

Table (Y)

Distribution of the Scores of the Test

Percentage Scores No. of ltems  No. of Question
Yo Yo Yo )
Yo Yo Yo Y
Ye Yo o Y

I S



Yoo dew Y Total

Chapter Four

Result Analysis and Discussion of
Results

¢.) Introduction

The main aim of this chapter is the presentation and discussion of the
results of the test. The researcher will start with the identification of errors
subjects have made in using connected speech and analyzing them statistically.
This will help to correctly determine the possible sources of these errors so as
to investigate the difficulties encountered by Iraqi EFL university learners in

manipulating connected speech.

¢.Y Discussion of Results



In this section, the researcher is trying to present the results of the
subject’s performance on each question of the test with regard to the
recognition and production levels. The degree to which subjects master the
connected speech is determined by their correct responses that are important

to verify or refute the hypotheses proposed in the outline of this study.

ov
£.Y.) Subjects’ Performance on the First Question

The first question has been constructed to measure the subjects’
responses at the recognition level. The following two tables show the results
obtained from analyzing the subjects’ performance on each item in this

question.

Table (V)



Subjects’ Performance at the Recognition Level,

Question ()), University of Babylon

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses Iltems
Y1 Y'Y
YV o
Y1 VY
Y. T

YA o1
vy ¢
A\ oA
Y¢ TA
Y¢ ¢A
vy 1

¢ YA 1

D >| < A 0|l 4] <

—
-~

Table (¢)

Subjects’ Performance at the Recognition level,
Question (V), University of

Al-Qaddissiya



No. of No. of No. of
Correct Incorrect Avoided
Responses Responses Iltems

Tables (¥ and ¢) show that the total numbers of correct responses are
(YAA, oV 1 %) for Babylon University learners and (YV4, ¢ A %) for Al-Qadisiya
University learners. The total number of incorrect responses (including avoided
ones) are (Y.Y, €Y. A %) for Babylon University learners and (Y71, £€Y.€) for Al-
Qadisiya University learners. The incorrect responses rate displays that the

subjects are incompetent in distinguishing the rhythm of sentences.

¢£.Y.Y Subjects’ Performance on the Second Question



Question Two is designed to measure the subjects’ productive knowledge
in transcribing sentences in two ways and the changes and modifications that
occur in these ways. The following two tables show the results obtained from

analyzing the subjects’ performance of each item in this question.

Table (°)
Subjects’ Performance at the Production Level,

Question (Y), University of Babylon

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses Iltems

)
Y
v
¢
o
1
\
A
q




Table (1)
Subjects’ Performance at the Production Level,

Question (Y), University of Al-Qadisiya

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses Iltems

Y
v
¢
)
1
\¢
A
q

It is clear from these two tables ( © and 1 ) that most of the subjects are

incompetent in producing correct spelling of connected speech as shown by



the high rates of incorrect responses scored at both universities , ( Yo+, V%)
for subjects at Babylon University and ( Y¢A , 14,77 ) for those at Al-Qadisiya

University .

£.Y.Y Subjects’ Performance on the Third Question

As far as the recognition level is concerned, the third question measures
the subjects’ ability to recognize sentences they hear from a recorder. The

following tables show the subjects’ responses to each item in this question.

Tables (V)
Subjects’ Performance at the Recognition Level in

Question (Y), Babylon University



No. of No. of No. of

Correct Incorrect Avoided

Responses Iltems
Responses

Table (A)
Subjects’ Performance at the Recognition Level

In Question (¥), University of Al-Qadisiya

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses ltems




These two tables reveal that more than half of the subjects have given

incorrect responses. The rate of incorrect responses ( including avoided items )
scored by the subjects is high at both universities , ( V1Y, 1¢.A%Z ) for Babylon
University and ( V1€, 10,1 % ) for Al-Qadisiya University . This makes it clear
that many subjects have encountered some kind of difficulty in recognizing the
aspects of connected speech. Tables (% and )*) display the subjects’ total

performance at the recognition level.

Table (%)

Subjects’ Total Performance at the



No. of
Questio

Recognition Level, in Questions () and Y¥)

No. of
Correct
Responses

Babylon University

No. of
Incorrect
Responses

No. of
Avoide
d Items

Table () +)
Subjects’ Total Performance at the
Recognition Level, Questions () and ¥)

Al-Qadisiya University

No. of
Question

No. of
Correct
Responses

No. of
Incorrect
Responses

No. of
Avoided
ltems




The results obviously show that , at the recognition level , the subjects
have encountered difficulties in understanding connected speech since the
highest rate of their incorrect responses was ( YV¢ , oY.1% ) for Babylon
University and ( YA+, ¢£.07 ) for Al-Qadisiya University . Accordingly, the first
hypothesis that most of Iraqi EFL university learners are not able to recognize

or distinguish the rules of connected speech is verified.

¢.Y.¢ Subjects’ Performance on the Fourth Question

Question Four is constructed to measure the subjects’ productive
knowledge in transcribing the sentences they hear from the recorder. The

following two tables display the subjects’ responses to this question.

Table (1))
Subjects’ Performance at the Production

Level, Question (¢), Babylon University

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses




Table (V)
Subjects’ Performance at the Production

Level, Question (¢), Al-Qadisiya University

No. of No. of No. of
Correct Incorrect Avoided
Responses Responses Items

Tables (V) and 'Y) indicate that the learners clearly fail to produce accurate

phonetic symbols transcribing sentences spoken rapidly. Thus, the subjects of



Babylon University gave (Y°°, AeZ) incorrect responses, and the subjects of Al-

Qaddisiya University gave (YYo, YA.Y/).

The following tables sum up the subjects’ performance at the production

level in questions (Y and £):

Table (1Y)
Subjects’ Total Performance at the Production

Level, Questions (Y and £), Babylon University

No. of No. of No. of No. of
Question| Correct Incorrect Avoided
Responses Responses Items




Table () ¢)
Subjects’ Performance at the Production

Level, Questions (Y and ¢), Al-Qadisiya University

No. of No. of No. of
Questio | Correct Incorrect
n Response Responses
S

As shown by subjects’ scores at both universities , subjects show low
recognition knowledge when it comes to distinguishing rules of connected
speech from slow speech and proved to be very incompetent in transcribing

connected speech . This is illustrated in Tables (Y° and ) 1) below.

Table (Y°)

Subjects’ Performance at the Recognition



and Production Levels, Babylon University

No. of No. of No. of
Correct Incorrect Avoide
Response Response d Items
S S

Recognitio

n
Production

Table (V1)
Subjects’ Performance at the Recognition

and Production Levels, Al-Qadisiya University

No. of No. of No. of
Correct Incorrect Avoide
Response Response d Items
S
Recognitio
n
Production
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¢.Y Error Analysis

¢.Y.) Sources of Errors

Error analysis is the domain that falls within the field of applied linguistics
(Corder, Y44Y:14). Teachers and linguists have a great interest in it. This is
because error analysis has relevance to the measuring and grading of
achievement in language teaching. In addition, error analysis has a
considerable contribution to psychology of learning because errors provide the
linguist and the psychologist with evidence of how language is learnt.
Accordingly, it contributes to the designing of teaching materials since
“staging, sequencing and grading rely to a certain degree upon error analysis”

(Nickel, YaVYY: Yo),

It is agreed upon that traditional error analysis is an attempt to deal with
the needs of the teacher since it involves a collection of common errors, their
classification into categories and is concerned with a practical goal of
correcting and eradicating errors. The data of traditional error analysis involve
the observable deviations or errors, that is, the errors that are superficially ill-

formed and unacceptable.



Recently, many linguists such as Corder (Y3A)) have revolutionized the
concept of traditional error analysis. Instead of considering error analysis as an
obstacle to the learning process, the new look at errors is that they are an
inevitable feature of the learning process. This recent notion is expressed by
Jain (Y4V¢: Y+A) who regards errors as “an essential condition of learning.”
Corder also sees learners’ error as indicative of the rules a learner is using and
of the strategies in which second language is learned. He (Y 4A): ) +) states that

learners’ errors are significant in three ways:

First to the teacher, in that they tell him how far
towards the goal the leaner has progressed .... Second,
they provide the researcher with evidence of how
language is learnt or acquired, what strategies the
learner is employing in learning the language. Thirdly,
they are indispensable to the learner himself, because
we can regard the making of errors as a device the

learner uses in order to learn.

This section is concerned with identification of the strategies learners use in
learning the FL in the analysis of their errors. In accounting for learners’ errors,
Brown (Y 4AY: YVYA) states that “errors made by the learners can be attributed
to four factors: interlingual transfer, intralingal transfer, context of learning

and communication strategies”.



£.Y.).) Interlingual Transfer

Some errors may be due to the interference of expressions from the MT.
The errors are made by carrying over the speech habits of the native language
into FL. Yule (Y3AA: Ye2) says “some errors may be due to the interference of
expressions or structures from the MT. ” Learners are not willfully distorting
the native system; “they are inventing a system of their own” (Cook, Y34): V).
The learner depends on his native language to solve problems of FL because of

the deficiencies of his knowledge of the FL (Corder, Y3AY: ¢A),

Part of the errors at the production level displays clues of the influence of
the native language. Some of the subjects’ responses to items (°) and (9) in

Question (Y) can reflect this influence:

Item (°) | don’t believe what that man says to her.

[ai daum bi' li:.v wat dap man sezta ha /

* [ ai'daun bil'i:v 'wbt 8t maeen 'sezta ha /

Item (1) There was some difficulty in getting everybody here.

di hiar In taim / © / 0ea waz sam 'difikalti in getin evrib

* [ 0ea wDz sam difi'kaltl In getin 'evribadi hia in taim/



In Arabic, placement of stress in words is determined by the number and
order of consonants and by the quality of the vowel (Kenworthy, Y34:: YYo),
Learners tend to transfer this habit by putting stress on the final syllable of
English words ending in a vowel followed by two consonants as in ‘difficult’. In
addition, learners tend to place stress on the last syllable of a word ending in a
diphthong or a long vowel plus a single consonant as in ‘believe’. Interference

seems also true in relation to items (V) , (¥) and (1) in Question (Y):

Item (V) The idea of it is to praise those churches.

/ &ilaidia av 1t 1z ta preiz daus tf3:t fiz/

* [ 0o al'diar Dv Itz tu: preiz dauz tf3:tf /

Item (Y) / Don’t be late for work, good boy?

/ daunmbi: leit fa w3:k, gub b 1/.
o* [ daun bi: leit f :r w3:k gud b 1 /

Item (1) Do what you think right for us.

[du: wat[ ju @ink 1z rait far as /

* pdu: wotju: Ginkraitf _:ras/

Subjects’ responses to these functioning words are by keeping the vowels

in these words in their “full’ stress. This happens because Arabic does not have



two forms like English (there are no weak forms in Arabic) i.e. vowels in
unstressed positions are reduced to ‘schwa’ in English (Cutler, Y3A%: AY), The
same influence can be seen clearly in items (Y, 4, and Y*) in Question (Y)

connected to interlingual transfer or interference.

Item (V) She had pronounced guilty.

/]t haeb pra'naunsd gilti /

naunst gilti /' */ I haed prau

Item (1) There was some difficulty in getting everybody here .

/ dea waz sam difikalti in getin evribodi hiar In taim /

* [ dea wbz sam difikalti in getin) evribadi hia in taim /

Item () +) He always has got a good deal of friends.
o vfrenz /o / hi! :weiz haz got a gud di:|

:lweiz haez go? o gud di:l av frendz/ . ' * [ hi

Subjects’ responses to these forms of auxiliary verb are by using full forms

of auxiliary verbs when the weak form should be used. Thus, subjects

transcribe (was, had, has) in their full forms instead of their weak forms (1Z

,/d, waz). It will sound as if the speaker is denying something in the sentence



when this meaning is not intended. For example in: ‘He always has(haez) got
instead of he always has (1Z) got, there is an emphasis on the auxiliary verbs,

making the sentences look as if they are said in a denying manner ( ‘He always

has got a good deal of friends even if you say he always hasn’t ).

The researcher has noticed that the total number of such errors is about
(V+.V7Z) for learners at University of Babylon and ():.Y) for learners at
University of Al-Qadisiya ,of the total number of the subjects’ errors. In this
respect, Brown () 3AY: YVV) states that “interlingual transfer signifies the early
stage of previous linguistic system upon which the learner can rely.” Thus,
learners’ reliance on the native language will decrease when learners proceed
in learning the FL. This can justify the high rate of the subjects’ interference
errors because EFL learners rely heavily on their first language. This expresses

the cause of their high rate of errors.

£.Y.).Y Intralingual Transfer

Intralingual errors originate from the structure of the FL itself. They express
the features of rule learning of that language. Such errors may belong to
certain factors, one of which is of ‘overgeneralization’ or analogical errors
(Yule, Y3AA: YEY), These errors result from the learning process itself.
Overgeneralization points to the wrong use of early-learned materials to a

present foreign context category. Other factors include processes like

ignorance of rule restrictions * which directs the learner to use some rule to a



category to which it is not suitable and ‘incomplete applications of rules’ that
contain the inability to learn more complex types of structure because the
learner finds that he may achieve effective communication by using simple and

easy rules (Corder, Y44Y:) ¢Y),

Actually, intralingual errors constitute the most usual source of the
subjects’ errors at both recognition and production levels. We can figure out

the following errors in items (1), (Y), (V) and () *) in Question (V).

Item (V) It was too expensive for them to buy that car.

It was 'too 'expensive for them to 'buy that car.

* "It was too expensive for them to buy that car
Item (Y) You always ought to earn an honest living.

You always ought to earn an honest living.

*'You always ought to earn an honest living.



ltem (V) They'd left home quickly.

They’d left home quickly

* 'They’d left home quickly.

Item () +) Isentit from London.

| sent it from London.

* 'I' sent it from London.

Most of the subjects have recognized the first word of a sentence to be a
stressed word and they put the first boundary (the vertical line that divides
sentences into rhythmic feet) at the beginning of sentences. Subjects do not

notice that they are said with weak and speedy way.

Similarly, subjects think these pronouns (like ‘her’, ‘them’, ‘it’, and ‘us’) are
also stressed even when they come inside the sentences like these in items (V)

and (¢) in Question One.



Item (¥) Send them to her by post.

'Send them to her by 'post.

*Send 'them to 'her by post.

Item (¢) Let us do it now.

'Let us 'do it 'now.

* Let 'us do 'it now.

Subjects ignore the fact that these words cannot be stressed because they

are pronouns and can be reduced to a lesser form.

The subjects’ ignorance of rule restrictions, as mentioned earlier, is one of
the factors that can lead to make learners commit errors. For example, let us

look at the errors in items (°) and () in Question (V).

ltem (©) When does the train leave?

'When does the 'train 'leave?.



‘ ‘ * When does the 'train 'leave?

Item(?) How can | help?

How can | help?

* How can | 'help?

Item() The weather is nice today, isn’t it?

The 'weather is 'nice today, 'isn’t ?

*The 'weather is 'nice to 'day, isn’t it?

Subjects have nolrealized that the tag question will receive a stress on
the word (isn’t) because it carries the main tone of the tag question. Thus,
subjects fail to stress this word and accordingly they have not put a boundary

at the beginning of the tag question.

Errors attributed to incomplete application of rules are mostly found in

items (V), (Y),(¢) and (1) in Question (Y) and item (°) in Question (V) .



Item (V) The idea of it is to praise those churches.

/ 8i'aidiar av It 1z ta preiz dausz tf3:tfiz/

* [ 02 al'dis avitzta preiz dauz t[3:t[iz/

Item (Y) | think this shop is the butcher’s shop.
/. pizdabutfss [Op D [al ik o1 [

* [ a1 ©ink dis [Op 1z da but[arz [op /

Item (£) Would you please call them for a short time?

[/ wads u: pli:zzk :kdem fora [ :ttam /.

* [wad ju: pliez k d8am f ira[ :ttam/

Item (1) Do what you think is right for us, Don’t you?

tf u: @ink 1z rait for Asdauntfu /. D [ du:w

t ju:8inkizratf :rasdsuntju:/ O * / dutw

kaenada a:ntf u:/.'Imigreitin ta 'baut 'BGinkin a'ltem (°) / j :r



You’re thinking about immigrating to London, aren’t you?

* You are thinking about implaying to London are cue.

It is noticed that learners fail to make the necessary coalition of sounds
between words, especially in rapid speech. The subjects have only transcribed
the sentences without any change for words that have undergone a pressure
of changing the sounds between words like (those churches), (butcher’s shop)
and (this shop). In all these examples, the /s / should be changed into / [ / to
make speech easier and faster. Similarly, learners haven’t either changed the
sounds between words in ( would you , what you ,don’t you , aren’t you ) .
They only describe these words without any change at the boundaries of these
words . Subjects pronounce these expressions because they have learnt them
first in slow speech. They try to apply what they have learnt on how they
pronounce these sentences. Therefore, it is intralingual. There is another type
of sound change occurring in items (¥), (°),(V) and (A) in Question (V) related to

this type of error .

Item (¥) Don’t be late for work ,good boy.

/ daun bi: leit fa w3:k, gub b 1/

o¢ [dountbi:deitf :rws:kgudb 1 [/

Item (°) | don’t believe what that man says to her.
[aidaun bi' li:v wat daep maen sezta ha /

tdet men seztohs:/ © */adauntbili:vw



Item (V) She had pronounced guilty.

/1 haeb pra'naunsd gilti /.

naunst gilti /' * [ fi: haed pra

Item (A) Good girls help a blind man cross the street.

:s 09 stri:t / / 9ugags:ls help a blain man kr

:s 09 stri:t / * [ gud g3:I9 help a blaind maen kr

It is noticed that subjects fail to make the appropriate change for the
sounds in the items between words ( good boy ), (that man ), (had
pronounced), and (good girls). The subjects only transcribed the words in a

slow speech and copied them in rapid speech .

The researcher has found that the total number of error possibly due to the
intralingual transfer is (YYY, oY.¢ %) of the total number of errors at Babylon

University and (Y171, 1.7 %) at Al-Qadisiya University.

¢£.Y.).Y Context of Learning

The most important factors that may influence the subjects’ performance

in connected speech are the classroom (situation of learning), the teacher, and



textbooks . For the teacher , he may give a misleading explanation for the
subject and this will lead to error by subjects or, he may use slow speech as a
prevailing characteristic for his instruction. For the textbook writer , he may
give more illustrations and explanations for some aspects and neglect the
others according to his experience and beliefs ( Richard , YaV¢ : Yvo ) [ All
these factors may have the undesired effect of motivating the learner to make

wrong hypotheses about the language .

Since recognition precedes production in language learning , the researcher
observes that learners commit a large number of incorrect responses for
Question (Y) at the recognition level . This high rate of erroneous responses
has its effect at the production level . The most obvious case that reveals the
influence of the context of learning is found in items (), (), (¥), (¢), and (°) in

Question (V).

Item () /tem plelaz mu:vb baek fa difikalt maetf /.

Ten players moved back for difficult match.
* Tem players row back for different match.
Item (Y) /hau “auld 1z 8k g3:, wudz U sel /

How old is that girl, would you say?

*

Hallo is the want you say.

sot / ' :welz &e:skin Br o gug kan'ltem (Y) / 6ap man was



That man was always asking for a good concert.

* Fat man wall ask in for good concerned.

Item (¢) / delav ta tetk sam av dm fram daep buks /

They have to take some of them from that box.

* They had two type some plain from that parks.

baut imigreitin ta londn a:ntf u /'ltem (°) / jua Binkin

You're thinking about immigrating to London, aren’t you?

* You are taken about every thing to London are true.

The subjects’ errors are justifiable because they have not applied
correctly the same rules on Question (Y) . This is an indication that the subjects
really face a serious difficulty in understanding rules of connected speech . This
high rate of incorrect responses at the recognition level has its effect on
Question (£) which examines the production level . Learners fail to give the
right phonemic discrimination for words in sentences . They write uncertainly
what they have heard from the recorder, or they write wrongly the phonetic
symbols that represent words in sentences or they sometimes avoid them. All

these are shown clearly in items (Y), () and (1) in Question (¢) .

ltem(Y) | don’t suppose for a minute that you’ll do it.

/ ai daun spauz far a minit daetf ju du: Vit /.



* [ ai nau sapauz forment dat win du It /

Item () Did you ever find that pen you lost .

/ did3 u eva fain dzb pen ju lost/

/ digs you evri taim pein laest /

Item (£) We always treat them as members of the family.

o [wi :welztri:t dm a9z membaz av da femili /.

* [ winea :lweiz tri:t taim memberz ©v da faamili /

Item (1) She is the best-dressed woman in the village.

[/ f1z 83 bes dres wuman in da vilids /

* [ 11z 83 bizdriz wuman in 8a vilids /

Broughton et al. (Y34¢: 1Y) state that “recognition practice should precede
production practice. But since production reinforces recognition, there is no
need to wait for perfect recognition before asking for production”. Since
learners’ performance on Question Three is of high rate of errors, this has its
real effect on Question Four because subjects fail to answer correctly the items

mentioned previously. The total number of such errors in the subjects’



performance is (YV°, Y2.Y %) for Babylon University and (Y°¢, YY.¢%) for Al-

Qadisiya University.

¢€.Y.).¢ Communication Strategies

Communication strategies illustrate the way by which we express our
messages. They are potentially conscious plans used by the learner to find an
answer to what presents itself as a problem in reaching a very specific

communication goal (Farch and Kasper, Y3AY: 1 ¢),

Such strategies start from “avoidance” at one extreme (i.e. not saying
what one wants to say, so resolving the problem of how to express it) to
“appeal for repair and “confirmation” (i.e. seeking help from a person or other
information sources on how to say what one wants to say). Between these lie
“self-achievement options” such as circumlocution (i.e. saying in many words
what may be said in few words), coinage (i.e. making up a new word to
communicate the desired idea, such as paper holder for notebook), guessing
(i.e. using clues that are language based, such as knowledge of a context,
world, or text structure, in order to guess the meaning, in the absence of
complete knowledge of vocabulary, grammar, or other target language
elements), and approximation (i.e. using a word for a related meaning to that

intended) (Oxford, Y44::Y+)



The use of communication strategies has led to a number of errors. The
examples below from Question Three items (¥ and ©) and Question Four items

(Y, £, 2, and 1) can illustrate this:

sat /." :welz &:skin fapa gug kan'ltem (¥) / 6sep maen was

That man was always asking for a good concert.

* Fat man wall asking for good answer

baut imigreitin ta keenads a:ntf u/ 'ltem (°) /jua Binkin a

You're thinking about immigrating to London, aren’t you?

*You are thinking about plaining to London are cue.

always make the lesson interesting.'videos 'ltem (V) Tapes and

[teips an vidduz  :weiz meik da lesn intrestin /

* [ taip or mani ju:sin :lwaz listan evar@ln /

Item (£) We always treat them as members of the family.

o [wil :welztri:t dm az membaz av da feemil /.

*[ wi alweiz Bri: tri: memberz v feemli: /



Item () My cheep camera seems to be as good as John’s expensive one.

[/ mai tfi:p kaeemara si:mz ta bl 8z gud az d3p nz Ikspensiv
wAn /

nd/ © */nainten keemiri semd bl &z gud sez exaepaensi w

Item (%) She is the best-dressed woman in the village.

[/ [1z 83 bes dres wuman in da vilids /

* [ kidz pesnes dispaers win intar vilds /

In such items, it seems that the subjects have used the guessing strategy.

Finally, the avoidance strategy has also been used and represented by the
items that were left by the subjects with no answers. These are put under “No.

of Avoided Items” columns in the previous tables.

The total numbers of errors that might relate to using such strategies are
(YV.€%, YAf) at University of Babylon and (Y°.¢%, €)1) at University of

Qadisiya of the total number of the subjects’ errors.



Chapter Five



Conclusions, Recommendations, and
Suggestions

°.\ Introduction

This chapter gathers the conclusions arrived at through the theoretical
work of this study as well as the results of the test. The researcher can draw
certain conclusions in the light of findings obtained from the test. These
conclusions are used to work as a ground for the pedagogical
recommendations and suggestions for further investigations in the area of

understanding the connected speech spoken by foreigners.

¢.Y Conclusions

©.Y.\ Theoretical Conclusions

The theoretical work of the present study has yielded the following

conclusions:



\. Consonants and vowels are generally assumed to be the basis of
pronunciation, but rhythm, assimilation, elision, and liaison prove to
be an equally important part of the sound system. If learners
concentrate only on the individual sound segments of a language, they
may produce accurate renditions of the individual sounds but be

grossly misunderstood if the ‘tune’ of the language is missing.

Ag
Y. Word stress and sentence stress are meaningful. Major stresses in an

English sentence tend to produce a kind of rhythmical beat in the
language. In order to illustrate the essential characteristics of word
stress, three degrees of stress must be stated: primary stress,
secondary stress, and weak stress. Through these degrees, words can

function in a sentence.

Y. The natural, ordinary spontaneous speech is opposed to the
production of words spoken in isolation. Connected Speech is more
important than single words spoken carefully and explicitly. It is noted
that such a careful pronunciation is something of an ideal (unnatural)
speech that differs mostly from natural, conscious conversational

speech.

¢, Every consonant and every vowel will be affected by its neighbouring
consonants and vowels and by the rhythmic structure in which it
occurs. This adjustment of each segment to its neighbours is a
characteristic of all human connected speech only while slow speech

holds or keeps all its vowels and consonants in their strong form.



©.Y.Y Practical Conclusions

The empirical work of the study has come up with the following

conclusions:

\. Iraqi EFL university learners at the third stage have been found to face
difficulties in recognizing and producing the aspects of connected
speech. This is indicated by their low performance in the main test as
the rate of their correct responses (¥ ¢.%7) for Babylon University and
(ve.VZ) for Al- Qadisiya University which are significantly lower than
that of their incorrect responses (1°.17) for Babylon University and

(V£.€7) for Al-Qadisiya University.

Y. At the production level, the findings of data analysis for questions (Y
and ¢) show that subjects’ incompetence in transcribing phonetically
the connected speech in correct responses (concerning these two
questions) is (VV.°7) for Babylon University and (V¥.47) for Al-Qadisiya

University.

Y. The subjects’ performance in the whole test has also shown that EFL
university learners encounter more difficulties in transcribing
connected speech at the production level than the recognition one.
The subjects’ performance at the recognition level has obtained a

mean of (YY¥.Y) against a mean of (1).Y) at the production level for



Babylon University, and (YY.V) against a mean of (\Y.Y) at the

production level for Al-Qadisiya University.

¢, The plausible cases underlying the subjects’ poor performance can be
considered as belonging to the following factors arranged

hierarchically according to the frequency of errors attributed to each:

I. Intralingual transfer that constitutes the majority of subjects’ errors
as it accounts for (VYY, eY¥.¢/) for Babylon University and (Y11,
©1,%7) for Al-Qadisiya University of their total errors. The subjects’
reliance on their prior knowledge of the target language rules to
recognize or produce connected speech regardless of their
acceptability is due to incomplete understanding of such speech that
encourages overgeneralization, incomplete application of rules, and

failure to learn conditions for rule application.

I1. Context of learning since the connected speech has not been given
due attention in the phonological books in general, and in the
subjects’ textbooks in particular. Errors attributed to this factor
constitute (YVe, Yo.Y/) for Babylon University and (¢, \¥.¢7) for

Al-Qadisiya University.

lll. Interlingual interference whereby the subjects use the rules of their
native language production of rapid speech. In this respect, the use

of native language rules is the most common phenomenon. The rate



of interference error is () *.)”) for Babylon University and (' +.Y’)

for Al-Qadisiya University.

¢.¥Y Recommendations

In the light of the present study and the conclusions arrived at in this

study, the following points are recommended:

V. Since teaching foreign speech is crucial to university learners learning
English as a FL and since a good teaching programme can be highly
effective in reducing the errors of learners, more developed devices
and materials should be devoted for speech activity that is a

problematic case for Iraqi EFL learners.

Y. It is remarkable how little is known about pronunciation and
phonetics. It takes very little time to present the main deficits and
make them known. Spending a few hours to explain some articulatory
basics in order to come to the main difficulties of pronunciation seems
worth the effort. It makes sense not just to point to differences in the
phoneme inventory of both languages, as is usual in contrastive
phonology. Explaining phonological phenomena (such as assimilation),
phonemic reductions (such as the weak forms), and especially
suprasegmental phenomena such as lexical stress and the location and
realization of pitch accents should be included. However, not only

explanation, correction should also be common use in the classroom.



Giving learners feedback is a necessary follow-up to making them

aware of questions of pronunciation.

. Teachers should pay more attention to carrying out communication
because having a command of linguistic rules can be perfect, but this
perfection does not preserve them from failing to communicate
properly in the FL. Mastering these suprasegmental features of speech
are important for recognition and production in a FL. FL laboratories
must be reactivated in Departments of English. This will help learners
to understand FL speech and its exceptions. It is important that in
addition to teaching the linguistic competence, the communication
competence and the cultural competence be addressed as a goal in

language teaching.

. Motivating and encouraging learners to use dictionaries as a spelling

aid to them will improve their foreigner speech.

. The results of this study can be of use to teachers and syllabus
designers as they can provide the necessary information for the
preparation of remedial teaching programmes that can enhance the
learners competence in understanding and using connected speech,
and thus helping them overcome the difficulties they encounter in this

darea.



1. Constructing courses for improving the beginner teachers for

developing their speaking ability is needed.

¢.t Suggestions for further research

V. A study can be conducted to investigate the role of rhythm in English

speech in teaching and learning a FL.

Y. A similar study can be constructed on intonation since it is an

integrated part of speech that has its effective role with rhythm.

Y. These paralinguistic features reflected especially by pitch level and
pitch range are important. Although a few studies have started to
investigate the field of cross-cultural differences from the phonetic
perspective, there is enough space and much need to widen this line of

research.



