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AAbbssttrraacctt  

  

                This study deals with the problems learners encounter in understanding 

connected speech in terms of rhythm, assimilation, elision, and liaison. The 

rules that  govern words in isolation (i.e. as citation form) differ from those of 

connected speech. Some words when pronounced in a connected way may 

hardly heard; certain sounds are linked together, some sounds are intruded 

although they are not found in words; and above all these are  words that are 

called rhythmical.  

        The ultimate aim of this study is to account for the difficulties learners 

face in understanding connected speech , to find out solutions for them and 

suggesting a remedial work for such difficulties. In addition, this work aims at 

presenting a theoretical work about aspects of connected speech and the ways 

the words are pronounced under their effect. 

        It is hypothesized that: 

1. Most of Iraqi EFL university learners often do not distinguish connected 

speech from slow speech. 

2. Such learners encounter problems in converting slow speech to 

connected speech and vise verse. 

3. The learners’ achievement at the level of recognition is expected to be 

better than that  at the production one. 

        To verify these hypotheses, the researcher constructs a diagnostic test and 

applied it to a sample of 111 Iraqi EFL university learners at their third stage 

from the Departments of English, Colleges of Education, in Babylon and Al-

Qadisiya Universities. The researcher uses a computer programme named 

II 



 
 

“Talk It” to record the audio items of the test. All the sentences insert in the 

system which reads them in correct pronunciation in English by a British native 

speaker. The researcher  records by a sophisticated recorder and the learners 

ask to write what they hear from the recorder.  

              TThhee  lliinngguuiissttiicc  aannaallyyssiiss  ooff  tthhee  ssuubbjjeeccttss’’  rreessppoonnsseess  ooff  tthhee  iitteemmss  ooff  tthhee  tteesstt    

yyiieellddss  tthhee  ffoolllloowwiinngg  ccoonncclluussiioonnss::  

11..  IIrraaqqii  EEFFLL  uunniivveerrssiittyy  lleeaarrnneerrss  eennccoouunntteerr  ddiiffffiiccuullttiieess  iinn  rreeccooggnniizziinngg  aanndd  

pprroodduucciinngg  ccoonnnneecctteedd  ssppeeeecchh  aass  tthhee  ggrreeaatteesstt  rraattee  ooff  tthheeiirr  iinnccoorrrreecctt  

rreessppoonnsseess  iiss  ((655556655556))  ffoorr  BBaabbyylloonn  UUnniivveerrssiittyy  aanndd  ((6464..176176))  ffoorr  AAll--

QQaaddiissiiyyaa  UUnniivveerrssiittyy;;  bbuutt  tthheeyy  ffaaccee  mmoorree  ddiiffffiiccuullttiieess  aatt  tthhee  pprroodduuccttiioonn  

lleevveell  aass  tthhee  rraattee  ooff  tthheeiirr  ccoorrrreecctt  rreessppoonnsseess  iiss  ((2255622556))  aaggaaiinnsstt  ((46544654))  aatt  

BBaabbyylloonn  UUnniivveerrssiittyy  aanndd  ((2651526515))  aaggaaiinnsstt  ((4555645556))  aatt  AAll--QQaaddiissiiyyaa  UUnniivveerrssiittyy  

ffoorr  tthheeiirr  ccoorrrreecctt  rreessppoonnsseess  aatt  tthhee  pprroodduuccttiioonn  lleevveell..  

22..  AAtt  tthhee  pprroodduuccttiioonn  lleevveell,,  tthhee  ggrreeaatt  rraattee  ooff  ssuubbjjeeccttss’’  iinnccoorrrreecctt  rreessppoonnsseess  

((7755677556))  ffoorr  BBaabbyylloonn  UUnniivveerrssiittyy  aanndd  ((7353573535))  ffoorr  AAll--QQaaddiissiiyyaa  UUnniivveerrssiittyy  

aallssoo  rreefflleeccttss  tthheeiirr  iinnccoommppeetteennccee  ttoo  cchhaannggee  ssllooww  ssppeeeecchh  ttoo  ccoonnnneecctteedd  

ssppeeeecchh..  
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LIST OF PHONETIC 

SYMBOLS 

 

Vowels   and Diphthongs 

7  / i: /   as in   see / si: /         77   / з: /   as in   fur / f з: /   

6  / I /    as in   sit  / sIt /          76  /  ə /   as in   ago / ə' əU / 

3  / e /  as in   ten / ten /          73  / eI /    as in   page / peIdʒ / 

2  / æ /  as in   hat / hæt /        72  / әU /  as in  home / hәUm / 

٨  / : /  as in   arm / :m /       7٨ /  aI /  as in   five / faIv /   

2  /  /  as in   hot  / h t /       72 / aU /  as in  now / naU /    

1 /   : /  as in  saw / s  : /          71 /  I /  as in  join /dʒ  In / 

٤  / U /    as in  put / pUt /         7٤ /  Iә /   as in  near / nIә /      

9  / u: /  as in too  / tu: /          79 / eә /  as in  hair / heә /      

70 / Λ  /   as in  cup / kΛp /       60 / Uә /  as in   pure / pjUә / 

 

Consonants 

7  / p / as in   pen / pen /           73 / s /  as in   sell / sel / 

6  / b / as in   bad / bæd /          72 / z /  as in    zoo / zu: /   

VIII 



 
 

3  / t /  as in   tea / ti: /              7٨ / ∫ /  as in      she / ∫i: /      

   

2 / d /  as in   did / dId /            72 / ʒ / as in  vision / 'vIʒIn /   

٨ / k / as in   cut / kΛt /             71 / h /  as in  how / haU / 

2  /   / as in   girl /  з:l /          7٤ / m / as in moon / mu:n /     

1 / t ∫ / as in   chin / t ∫In /         79  / n /  as in    no / nәU / 

٤ / dʒ / as in   June / dʒu:n /      60 /  ŋ /  as in   sing / sIŋ /  

9  / f  / as in   fall / f  :l /           67 /  l /   as in  leg  / le  / 

70 / v / as in  vain / veIn /        66 /  r /  as in  red  / red /          

          

77 / Ө / as in  think / Өiŋk /   63 / j  / as in  yes / jes / 

76 / ð /  as in  then  / ðen /       62 / w  / as in  wet / wet / 

/ '  / represents primary stress, / ֽ / represents secondary 

stress. 

                                                                               

       :IX)6000Roach (                         

                          

 الخلاصة

للغة الإنكلٌزٌة ادارسً  طلبة الجامعات التً تواجه المشكلاتهذه الدراسة تتناول 

فةةً ف ةةك الكةةلاك المتمةةل فةةً مةةا ٌكةةي الإٌتةةال الكلامةةً  التما ةةل  لغةةة نجنبٌةةة 

التةةةً ت،كةةةك الكلمةةةات المن ةةةردة التواعد فالمةةةوتً  ال،ةةةذض  والإلةةةافة المةةةوتٌة 

تل ة  بعةا الكلمات)كلمةات  ك المتمةلتكتلض عن ا فً الكلاك المتمةل  فةً الكةلا

  بعلة ا ٌ،شةر بةٌ  لة اتندمج مع بع الأمواتبعا التواعد( بمٌغة لعٌ ة  

IX 

IV 



 
 

نك ر    وغٌر موجودة لم  الكلمات الأمواتالكلمات على الرغك م  كو  هذه 

  م  ني شً آكر كون ا إٌتاعٌة 

 

بةةةة طل تواجةةةه ت،ةةةري المةةةعوبات التةةةً هةةةو الدراسةةةةه ذال ةةةدض الأسةةةا  ل ةةة إ  

فةً ف ةك الكةلاك المتمةل  و إٌجةاد  الجامعات الدارسً اللغة الإنكلٌزٌةة لغةة نجنبٌةة

 و فللا ق لمعالجة هذه المعوبات ائال،لول المناسبة ل ا  و اقتراح طر

الكلمات   كواي الكلاك المتمل والطرق التً تتأ ر ب ادراسة العرا ت ع  ذلك

   فً هذا النول م  الكلاك

                                                     

 جملة م  ال رلٌات: البا،ث ولت،تٌق نهداض الدراسة فتد ولع

لا  للغة الإنكلٌزٌة لغة نجنبٌة ادارسً  ٌ  العراقٌٌ ٌالطلبة الجامع نك ر 7

  تمل و الكلاك البطًءمٌستطٌعو  التمٌٌز بٌ  الكلاك ال

الكلاك  إلىالكلاك المتمل   ٌواجه م ل هولاء الطلبة معوبات فً ت،وٌل 6

 البطًء وبالعك  

ٌتوقع ن  ٌكو  إنجاز الطلبة على مستوى التمٌٌز نعلى م  إنجازهك على  3

 مستوى الإنتاج 

 

و ن ةذ علةى  اكتبةار تشكٌمةً بةججراءوللت،تق م  م،ة ال رلةٌات قةاك البا،ةث 

للغةة اسً طالب جامعً م  ا لطلبة الجامعٌٌ  العراقٌٌ  الدار مائه م  عٌنة مؤل ة

الإنكلٌزٌة لغةة نجنبٌةة فةً المر،لةة ال ال ةة مة  نقسةاك اللغةة الإنكلٌزٌةة  فةً كلٌةات 

فةً ج ةاز  برنةامج جامعتً بابل و التادسٌة  لتد استكدك البا،ث نٌلةا التربٌة  فً

  لتسجٌل الجمل  كافة التً   ٌتلمن ا الاكتبار     "Talk It"  ال،اسوب

                           

  ك البا،ث بتسجٌل ما ٌتراه ال،اسوب على ج از تسجٌل عالً التتنٌةقا



 
 

 : تٌةالبا،ث إلى عدد م  النتائج الا   توملو فً لوء ت،لٌل الأجوبة    

 

للغة الإنكلٌزٌة لغة نجنبٌة ا  دارسو والعراقٌٌ  وطلبة الجامعٌال ه ٌواج7

نسبة الأعلى لإجابات ك ،ٌث كانت ال و إنتاجه معوبات فً تمٌٌز الكلاك المتمل

فً جامعة  (%71 22فً جامعة بابل و ) (%٨٨ 2٤) هً كاطئة

 ولكن ك ٌواج و  معوبات نك ر على مستوى الإنتاج ،ٌث ن  نسبة التادسٌة

 على المستوى التمٌٌز (٨ 2٨%فً متابل ) (%٨ 66) إجابات ك الم،ٌ،ة هً

 %(٨ 2٨) فً متابل( %0٨ 62  بٌنما هً )فً جامعة بابل الم،ٌ،ة لإجابات ك

  الم،ٌ،ة  لإجابات ك جامعة التادسٌةفً  على مستوى التمٌٌز

 

بٌنما فً %(٨ 11 نسبة الأكطاء على مستوى الإنتاج فً جامعة بابل كانت)6

%(   تبٌ  هذه الأكطاء عدك تمك  الطلبة م  9٨ 13جامعة التادسٌة كانت)

 لبطً إلى الكلاك المستمر اتغٌٌر الكلاك 

 

 سباب نكطاء الطلبة إلى ما ٌأتً:  تعزى ن3

 

تأ ٌر اللغة الأك ع  طرٌق نتل ن،كاك التل   م  اللغة العربٌة إلى اللغة ن 

 الإنكلٌزٌة 

فً إنتاج  جٌات التعلك السابتة م  اللغة الإنكلٌزٌةتٌب استعمال الطلبة لاسترا  

 الكلاك المستمر 

فً كتب  تلٌل م  الاهتماكنال م ل هذا النول م  الكلاك الٌج سٌاق الكلاك ،ٌث 

  تعلٌك الطلبة  المستكدك فًتعلك التل   

 

 فجوة معرفت ك  ءالطلبة لمل لد جٌات الاتمال المنتتاة م  ٌد  استرات



 
 

فً الكتاك  عرا البا،ث بعا التومٌات و الاقترا،ات التً ٌمك  ا  تس ك 

ك الكلاك فللا ع  الاستنتاجات الم مة فً تعل فً تتلٌل الأكطاء عند الطلبة

  المتمل 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

  

  

  رسالةرسالة

  جامعة بابلجامعة بابل--إلى مجلس كلوة التربوة الأساسوةإلى مجلس كلوة التربوة الأساسوة  بهابها  تقدمتقدم

  تربوةتربوة  ماجستيرماجستيرجزءا من متطلبات نول درجة جزءا من متطلبات نول درجة 

  لغة اجنبوةلغة اجنبوة  في طرائق تدريس اللغة الإنكلوزيةفي طرائق تدريس اللغة الإنكلوزية
  حسين غانم عبد ناصرحسين غانم عبد ناصر

  ضضباشرا باشرا     

  

  الأستاذ المساعد عادل عبد الرضا العكامالأستاذ المساعد عادل عبد الرضا العكام                                  بجيةبجيةحميد حسون حميد حسون   الدكتورالدكتورالأستاذ المساعد الأستاذ المساعد 
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21162116                

  

  

  

                                                                                                                                    



 
 

Appendix II 

The Test Possible Answers 

 

Q7\ 

7. It was 'too 'expensive for them to 'buy that car. 

 

6.You always ought to earn an honest living. 

 

3. 'Send them to her by 'post. 

 

2. 'Let us 'do it 'now. 

 

٨. 'When does the 'train 'leave. 

 

2.The 'weather is 'nice today, isn’t ? 

 

1.They’d left home quickly. 

 

٤.The day had been fine. 

 

9.How can I help? 



 
 

 

70. I sent it from London. 

 

 

Q6\ 

7. / ðI aIdIə v It Iz tə preIz ðəUz  t∫ з:t ∫Iz /. Slow speech. 

  / ðI jaIdIə əv It Iz tə preIz ðəUʒ  t∫ з:t ∫Iz /.Connected speech. 

 

6. /aI ӨIŋk ðIs ∫p Iz ðə bUt∫Iz  ∫   p /. Slow speech       

   /aI ӨIŋk ðI∫ ∫p Iz ðə bUt∫Iʒ  ∫   p /. Connected speech  

3. /dəUnt bi: leIt f   r wз:k, Ud b  I /. Slow speech 

    / dəUn bi: leIt fə  wз:k, Ub b  I /.Connected speech 

  

2./ wUd ju: pli:z k  :l ðem f   r ə ∫  :t taIm /.Slow speech 

/ wUdʒ ju pli:z k  :l ðm fər  ə ∫  :t taIm /.Connected speech 

 

٨. /aI dəUnt bI' lI:v wt ðæt mæn sez tu: hз: /. Slow speech 

  /aI dəUn bI' lI:v wət ðəp mən sez tə hə /. Connected speech 

 

2./du: wt ju: ӨIŋk Iz raIt fr Λs /. Slow speech 
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   /du: wət∫ jU ӨIŋk Iz raIt fər əs /. Connected speech 

 

1. /∫i: hæd prə'naUnsId IltI /.Slow speech  

/∫I hæb prə'naUnsId IltI /.Connected speech 

 

٤./ ud gз:ls help ə blaInd mæn kr: ðə stri:t /. Slow speech    

/ ub gз:ls help ə blaIn mən kr: ðə stri:t /.Connected speech. 

 

9. / ðeə wz sΛm dIfIkΛltI In etIŋ evrIb dI  hIə In taIm/. Slow 

speech   

/ ðeə wəz səm dIfIkΛltI In etIŋ evrIb dI hIər In taim /. 

Connected speech 

 

70. / hi:  :lweIz hæz t ə Ud di:l  v frends /.Slow speech 

/ hi: j  :weIz həz t ə Ud di:l əv frens /.Connected speech  

 

 

Q3\ 

7. Ten players moved back for difficult match. 

6. How old is that girl, would you say? 

3. That man was always asking for a good concert. 

2. They have to take some of them from that box. 



 
 

٨. You’re thinking about immigrating to London, aren’t you? 

 

Q2\  

7. /teIps ən vIdIəUz     :weIz meIk lesn IntrestId /   

6./ aI daUn spəUz fər ə minit ðæt∫ jU du: WIt /. 

3./ dIdʒ U evə faIn ðæb pen ju l   st/.   

2. / wI      :weIz trI:t ðm əz membəz əv ðə fæmIlI /. 

٨. / maI t∫i:p kæmərə si:m tə bI əz Ud əz dʒ   nz      

       IkspensIv wΛn /  

2. / ∫I z ðə bes dres wUmən In ðə vIlIdʒ /      

  

 

 

 

 

 

 

 

 

 



 
 

 

AAppppeennddiixx  II  

TThhee  TTeesstt  

  

                                                                                                                                                                                                        

            

QQ77\\  DDiivviiddee  tthhee  ffoolllloowwiinngg  sseenntteenncceess  uupp  iinnttoo  ffeeeett,,  uussiinngg  aa  ssiinnggllee  

vveerrttiiccaall  lliinnee  ((  ))  aass  aa  bboouunnddaarryy  aass  iinn  tthhee  ffoolllloowwiinngg  eexxaammppllee::  

  

      ''WWaallkk    ''ddoowwnn  tthhee    ''ppaatthh  ttoo  tthhee    ''eenndd  ooff  tthhee  ccaa  ''nnaall..  

  

77..  IItt  wwaass  ttoooo  eexxppeennssiivvee  ffoorr  tthheemm  ttoo  bbaayy  tthhaatt  ccaarr..  

  

66..  YYoouu  aallwwaayyss  oouugghhtt  ttoo  eeaarrnn  aann  hhoonneesstt  lliivviinngg..  

  

33..  SSeenndd  tthheemm  ttoo  hheerr  bbyy  ppoosstt..  

  

22..  LLeett  uuss  ddoo  iitt  nnooww..  

  

٨٨..  WWhheenn  ddooeess  tthhee  ttrraaiinn  lleeaavvee..  

  

22..  TThhee  wweeaatthheerr  iiss  nniiccee  ttooddaayy,,  iissnn’’tt  ??  

  

11..  TThheeyy’’dd  lleefftt  hhoommee  qquuiicckkllyy..  



 
 

  

٤٤..  TThhee  ddaayy  hhaadd  bbeeeenn  ffiinnee..  

  

99..  HHooww  ccaann  II  hheellpp??  

  

7070..II  sseenntt  iitt  ffrroomm  LLoonnddoonn..  

QQ66\\  TThhee  ffoolllloowwiinngg  eexxaammppllee  iiss  ttrraannssccrriibbeedd  iinn  ttwwoo  wwaayyss  ((aass  aa  

ssllooww  pphhoonneemmiicc  ttrraannssccrriippttiioonn,,  ccaarreeffuull  ssppeeeecchh,,  aanndd  aa  rraappiidd  

pphhoonneemmiicc  ttrraannssccrriippttiioonn,,  ccoonnnneecctteedd  ssppeeeecchh))..  TTrraannssccrriibbee  tthhee  

ffoolllloowwiinngg  sseenntteenncceess  iinn  ttwwoo  wwaayyss..  FFoollllooww  tthhiiss  eexxaammppllee::  

  

SShhee  aaccttss  ppaarrttiiccuullaarrllyy  wweellll  iinn  tthhee  ffiirrsstt  sscceennee..  

//  ∫∫II      æækkttss    ppəəttIIkkjjəəlləəllII    wweell  IInn    ððəə    ffəə::sstt    ssii::nn  //..  SSllooww  ssppeeeecchh..  

//  ∫∫II    
jjæækkss  ppəəttIIkkjjlləəllII    wweell  IInn  ððəə    ffəə::ss    ssii::nn  //..  CCoonnnneecctteedd  ssppeeeecchh..  

      

77..  TThhee  iiddeeaa  ooff  iitt  iiss  ttoo  pprraaiissee  tthhoossee  cchhuurrcchheess..  

//                                                                                                                                      //  SSllooww  ssppeeeecchh..  

//                                                                                                                                    //  CCoonnnneecctteedd  ssppeeeecchh  

66..  II  tthhiinnkk  tthhiiss  sshhoopp  iiss  tthhee  bbuuttcchheerr’’ss  sshhoopp..  

//                                                                                                                                    //  SSllooww  ssppeeeecchh..  

//                                                                                                                                    //  CCoonnnneecctteedd  ssppeeeecchh  

33..  DDoonn’’tt  bbee  llaattee  ffoorr  wwoorrkk,,  ggoooodd  bbooyy..  

//                                                                                                              //  SSllooww  ssppeeeecchh..  
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//                                                                                                              //  CCoonnnneecctteedd  ssppeeeecchh  

22..  WWoouulldd  yyoouu  pplleeaassee  ccaallll  tthheemm  ffoorr  aa  sshhoorrtt  ttiimmee??  

//                                                                                                                                                  //  SSllooww  ssppeeeecchh..  

//                                                                                                                                    //  CCoonnnneecctteedd  ssppeeeecchh  

٨٨..  II  ddoonn’’tt  bbeelliieevvee  wwhhaatt  tthhaatt  mmaann  ssaayyss  ttoo  hheerr..  

//                                                                                                                                        //  SSllooww  ssppeeeecchh..  

//                                                                                                                                  //  CCoonnnneecctteedd  ssppeeeecchh  

22..  DDoo  wwhhaatt  yyoouu  tthhiinnkk  iiss  rriigghhtt  ffoorr  uuss,,  DDoonn’’tt  yyoouu??  

//                                                                                                                                            //  SSllooww  ssppeeeecchh..  

//                                                                                                                                  //  CCoonnnneecctteedd  ssppeeeecchh  

11..  SShhee  hhaadd  pprroonnoouunncceedd  gguuiillttyy..  

//                                                                                              //  SSllooww  ssppeeeecchh..  

//                                                                                            //  CCoonnnneecctteedd  ssppeeeecchh  

  

٤٤..  GGoooodd  ggiirrllss  hheellpp  aa  bblliinndd  mmaann  ccrroossss  tthhee  ssttrreeeett..  

//                                                                                                                                        //  SSllooww  ssppeeeecchh..  

//                                                                                                                                    //  CCoonnnneecctteedd  ssppeeeecchh  

99..  TThheerree  wwaass  ssoommee  ddiiffffiiccuullttyy  iinn  ggeettttiinngg  eevveerryybbooddyy  hheerree  iinn  ttiimmee..  

//                                                                                                                                                                                                      //  

//                                                                                                                                                                                                      //  

7070..  HHee  aallwwaayyss  hhaass  ggoott  aa  ggoooodd  ddeeaall  ooff  ffrriieennddss..                                                                        

                        

//                                                                                                                                                  //  SSllooww  ssppeeeecchh..  

//                                                                                                                                                  //  CCoonnnneecctteedd  ssppeeeecchh  



 
 

  

QQ33\\  YYoouu  wwiillll  hheeaarr  ffiivvee  sseenntteenncceess  ssppookkeenn  rraappiiddllyy..  EEaacchh  wwiillll  

bbee  ggiivveenn  tthhrreeee  ttiimmeess..  WWrriittee  eeaacchh  sseenntteennccee  ddoowwnn  iinn  nnoorrmmaall  

ssppeelllliinngg..      

((6060  mmaarrkkss))  

77..  //tteemm  pplleeIIəəzz  mmuu::vvbb  bbæækk  ffəə  ddIIffIIkkəəlltt  mmæætt∫∫  //..  

66..  //hhaaUU    əəUUlldd  IIzz  ððæækk  зз::ll  ,,  wwuuddʒʒ  jjuu  sseeII  //..  

33..  //  ððææpp  mmæænn    wwəəzz      ::llwweeIIzz  aa::sskkIIŋŋ  ffəərr  əə UU   kkəənn''ssəətt  //..  

22..  //  ððeeII  əəvv  ttəə  tteeIIkk  ssəəmm  əəvv  ððəəmm  ffrrəəmm  ððææpp  bbUUkk  //..  

٨٨..  //  jjuuəə    ӨӨIIŋŋkkIIŋŋ  əə''bbəəUUtt  IImmII rreeIIttIIŋŋ  ttəə  ll nnddnn  aa::nntt∫∫  jjuu  //..  

  

QQ22\\  LLiisstteenn  ttoo  tthhee  ffoolllloowwiinngg  sseenntteenncceess  aanndd  ttrraannssccrriibbee  wwhhaatt  yyoouu  

hheeaarr  uussiinngg  pphhoonneemmiicc  ssyymmbboollss..  

((3030  mmaarrkkss))  

77..TTaappeess  aanndd  vviiddeeooss  aallwwaayyss  mmaakkee  tthhee  lleessssoonn  iinntteerreessttiinngg..  

66..II  ddoonn’’tt  ssuuppppoossee  ffoorr  aa  mmiinnuuttee  tthhaatt  yyoouu’’llll  ddoo  iitt..  

33..DDiidd  yyoouu  eevveerr  ffiinndd  tthhaatt  ppeenn  yyoouu  lloosstt??  

22..WWee  aallwwaayyss  ttrreeaatt  tthheemm  aass  mmeemmbbeerrss  ooff  tthhee  ffaammiillyy..  

٨٨..MMyy  cchheeeepp  ccaammeerraa  sseeeemmss  ttoo  bbee  aass  ggoooodd  aass  JJoohhnn’’ss  eexxppeennssiivvee  

oonnee..  

22..  SShhee’’ss  tthhee  bbeesstt--ddrreesssseedd  wwoommaann  iinn  tthhee  vviillllaaggee..    
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               Introduction 

 

7 7 The Problem 

 

        Language is viewed as a vehicle for communicating meaning and 

messages. Speech is the corner stone in natural human communication. The 

reason, it seems, is that speech is a continuous stream of sounds, without clear-

cut borderlines between words. In spoken discourse, foreign speakers adapt 

their pronunciation to their audience and articulate with maximal economy of 

movement rather than maximal clarity (Giegerich, ٔ11ٓ:ٕ٤ٗ). Thus, certain 

words are lost, and certain phonemes are linked together as we attempt to get 

our message across(Gimson, ٔ1٤1: ٖٓٙ). It is often noticed that native 

speakers’ speech contains many assimilatory rules, elision of sounds, and the 

intrusion of sounds. Such speech is also rhythmical and that rhythm is 

detectable in the regular occurrence of stressed syllables. Lado (ٔ1ٙٗ691) says: 

Rhythm includes stress, time, and juncture. It is probably 

more effective to teach consonants and vowels within 

appropriate intonation and rhythm units than to teach the 

consonants and vowels in detail by themselves.  

Therefore, speech contains the suprasegmental features of spoken English such 

as pause groups, pitch change, stressed words, and linked words. Learners need 

to identify, understand the importance of, and be able to produce the 

suprasegmental features of spoken 

English. Otherwise, they will fail 

to understand conversations said by native speakers.  
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        There is a great deal of difference between the way words are pronounced 

in isolation and in the context of connected speech. Gimson (ٔ1٤16ٕ٤9) says: 

If the word is admitted as an abstracted linguistic unit, it 

is important to note the differences which may exist 

between its concrete realization when said (often 

artificially) in isolation and these which it has when, in 

connected speech, it is subject to pressure of its sound 

environment or of the accentual or rhythmic group of 

which it forms part. 

      Normally, there are two types of speech: slow speech and rapid (or 

connected) speech, and since connected speech is too difficult for Iraqi EFL 

university learners to understand and comprehend this causes problems to 

them  in evaluation and measurement. In fact, most Iraqi EFL university 

learners lack previous background knowledge about connected speech. The 

teaching of a language is, to a large part, still based on written language rather 

than on the spoken language (the concentration on the structure of the 

sentence rather than on speech pronunciation); therefore, connected speech 

will be investigated in this study.   

         “English people speak so fast” is a complaint often hear from EFL 

learners, and often from those at an advanced level, where ignorance of the used 

vocabulary is not the reason for their lack of comprehension (Lass, ٔ1٤ٗ: ٕ1٘). 

When learners see a spoken sentence in its written form, they have no trouble in 

comprehending it . Since EFL learners are not familiar with connected speech, 

they might find it too difficult to understand.  They cannot find out the rules 

concerning rhythm,   

(ٔ) 'Perhaps you can 'ring her to'night. 



 
 

(ٕ) I 'wanted to 'meet him a'gain.                                                                 

 In addition, they are unaware of the English assimilatory tendencies governing 

words in context,   

(ٖ) I’ve known her in this year. 

      / aI v nəUn з: In ðI∫ jə / 

(ٗ) I can’t find the right place. 

     / aI ka:nt faIn ðə raIb pleIs /   

Sometimes learners think that the pronunciation of isolated words will not be 

affected by other words in the sentence,  

(٘) It is time to eat /ts taIm təw i:t / 

(ٙ) Have some more tea /hæv səm m  : ti:  / 

The pronunciation of words in isolation differs completely from that of their 

pronunciation in connected speech. Many of the sounds that learners expect to 

hear are not pronounced,  

(9) It must be here / It mΛs bI hIə / 

Therefore, they fail to understand the speech of English-speaking people. EFL 

learners complain that English people mispronounce or swallow half of their 

words. This is due to their failure to understand accurate speech flow. They 

cannot even figure out the boundaries of words or find any justification for any 

new intrusive sounds,  

(٤) Media event /mi:dIər Ivent / 



 
 

        All these factors can hinder the understanding of connected speech and 

consequently the message the speaker intends to convey in his speech is 

completely changed.  

ٔ.ٕ Aims of the Study 

        In connection with the preceding statements, the study aims basically at: 

ٔ. Identifying the Iraqi EFL university learner’s performance in recognizing 

and producing connected speech. 

6. Presenting material about the processes of connected speech which can be 

of help  to distinguish connected speech from slow speech. 

ٖ. Finding out the causes of the learners’ errors  so that some solutions can 

be posited to help them overcome the problems they face in using such 

speech. 

ٔ.ٖ Hypotheses 

       In view of the preceding aims, it is hypothesized that: 

ٔ. Most of Iraqi EFL university learners often do not distinguish connected 

speech from slow speech. 

ٕ. Such Learners face problems in converting slow speech in connected 

speech.  

ٖ. The learner’s achievement at the recognition level is expected to be 

better than their achievement at the production one. 

ٔ.ٗ Procedures 

        In the course of fulfilling the objectives of this study, the following steps 

are to be followed: 



 
 

ٔ. Introducing various theoretical points of view concerning English 

connected speech in particular. Throughout this description, the aspects 

of connected speech will be described.     

ٕ. Selecting a sample of Iraqi EFL university learners as subjects and  

administering a diagnostic test to point out the difficulties that they 

encounter in using connected speech. 

ٖ. Analyzing the results of the test, on the bases of which conclusions and 

pedagogical recommendations will be introduced. 

ٔ.٘ Limits  

      The sample of the study is confined to university students at their Third 

stage in the Departments of English at the Colleges of Education, in University 

of Babylon and University of Qadissiya during the academic year (ٕٓٓ٘-ٕٓٓٙ). 

The third year students have been chosen to apply the test as the topic under 

investigation has been taught to them in their second year of study. The present 

study is limited to those aspects of connected speech: rhythm, assimilation, 

elision, and liaison.  

ٔ.ٙ Value 

  The findings of the present work are hoped to be useful in two aspects: 

ٔ. The theoretical aspect: the study will provide update information 

about connected speech which can be advantageous for the researchers 

as it can pave the way for further investigation on this topic. 

ٕ. The practical aspect: as it will have a pedagogical value for teachers in 

that it can provide insights into the problematic areas concerning 

connected speech which can be of use to them in their effort to help 

learners perform more effectively. The study can also be of some help 



 
 

to syllabus designers as it can serve as a step for the preparation of 

remedial teaching programmes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Chapter Two 

Theoretical Background and Previous Study 

of Connected Speech  

 

6 7 Introduction 

 

         The purpose of any language is very simple: to help its speaker to 

communicate to his followers complicated messages concerning every aspect 

of his activity (Steele, 6006: 7). Al-Hamash and Younnis (79٤0: 1) state that 

“man needs to use a system of symbols including language to express his needs 

and to make others help in fulfilling them.” Human beings share faculties that 

can achieve this exchange of information mainly of two types of sensory 

stimulation, auditory and visual. 

  

        This chapter deals with some important points related to aspects of 

connected speech which are rhythm, assimilation, elision and linking. The 

researcher will try to shed some light on the theoretical background of these 

aspects and on reasons that make the EFL learners face difficulties in English 

speech.  

 

 



 
 

 

 

6 6. Rhythm  

 

           Rhythm is a common feature that all languages share. Every language 

has its own characteristic rhythm and one of the most difficult areas to master 

of the spoken form of an FL is that of rhythm (Crystal and Davy,791٨:2٨). It is 

important that learners should be encouraged to be aware of this 

characteristic. This is because rhythm in English is not an additional aspect 

added to the sequence of consonants and vowels, on the contrary it is the 

guide to the framework information in the spoken message (Allen, 7916: 7) 

         

          All human physical activity that is extended in time tends to be a 

rhythmical activity like breathing, running, heart- beating, etc. These are 

powerful metaphors and what they bear in common is the regular repetition  

of some kind of pattern, some parts of which are strong and others are weak, 

and some are long and others are short. Speech is like these other activities. 

Brown (791٤:26) says “the rhythm of English is based on the contrast of 

stressed and unstressed syllables.” The idea of rhythm in English is concerned 

with some repeated beats recurrent at the same amount of time.  

 

          Rhythm is defined by Wachsmuth (6003:6) as“a sequence of events in 

which some elements are marked from others (accented); the accents recur 

with some regularity, regardless of tempo (fast, slow) or tempo changes 
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(accelerate, retard) within the pattern”. Accordingly English is rhythmical and 

that its stressed syllables can be identified along the speech in the presence of 

other unstressed syllables by people. If we watch an English speaker talking, 

we will be able to see where the stressed syllables are. So rhythm in general 

means the regular repetition of beats happening at regular intervals of time. 

The stressed syllables tend to occur at roughly equal intervals of time but just 

as in other human activities , running for example, some beats will be little 

early , some slightly late . Brown (791٤: 26) declares that “the rhythm may not 

be absolute, some strokes may be missing and may be mistimed, but there is a 

sense in which all activities can get into a rhythmical swing”  It is not proposed 

that the time between stressed syllables is regular as a clock.  

 

        Tincoff (6002: 61) states that “every language in the world is spoken with 

one kind of rhythm or with the other”. There are two main types of speech- 

rhythm. The first type is called “syllable –timed rhythm” in which the 

movement occurring at regular intervals, is supplied by the syllable –

production, i.e. the syllables recur at equal intervals of time. French illustrates 

this mode where each syllable takes up approximately the same amount of 

time in an utterance when spoken at slow or rapid rhythm (Hartman and Stork, 

7912:660). Pike (79٤3:32) shows that “it is the syllables ,instead of the 

stresses , which tend to come at more –or –less evenly recurrent intervals- so 

that as  a result , a phrase with extra syllables takes proportionately more time 

, and syllables or vowels are less likely to be shortened and modified”. Roach 

(6000:73٨) confirms the idea of syllable–time rhythm in which “all syllables, 

whether stressed or unstressed, tend to occur at regular time –intervals and 



 
 

the time between stressed syllables will be shorter or longer in proportion to 

the numbers of unstressed syllables”.  

 

         The second type of rhythm is “stressed-timed rhythm” in which the 

stressed syllables occur at regular intervals of time regardless of the number of 

the unstressed syllables between stressed syllables. English, Arabic, and 

Russian illustrate this mode where stressed syllables reoccur at approximately 

equal time intervals, irrespective of how many stressed syllables between 

them (Hartman and Stork, 7912:661). This can be illustrated in the following 

example: 

 

   (9) Turn on the fan if you feel hot today 

        / 'tə:n   n  ðә  'fæn Ιf ju 'fi:l 'h t  tә'dei /  

 

        The existence of the two basically different kinds of speech rhythm was 

pointed out by Arthur Lloyd James (7920:6٨); he called them ‘machine–gun 

rhythm’ and ‘Morse-code rhythm’. Ward (7916:7٤7) states that “English is a 

language of widely differing degrees of stresses; strongly marked stresses 

occur at more or less regular intervals of time separated by syllables bearing 

little stress”. 

 

6.3 Stress   

6 3 7 Word-stress (Simple Words) 



 
 

 

         Jones (79٤2: 62٨) describes stress as “the degree of force with which a 

sound or syllable is uttered.” Stress is defined in terms of energy of articulation 

for speaker and of loudness for the listener. A stressed syllable is associated 

with what is called a reinforced chest pulse, i.e. a chest pulse production with 

extra energy( Singh and Singh, 7911: 710). There are three degrees of stress 

distinguished by Jones (7929:726) as follows: 

 

When two degrees are distinguished, the syllables are said 

to be strongly stressed (or simply stressed) and weakly 

stressed (or unstressed). When three degrees are 

distinguished, the intermediate degree is called medium 

stress or secondary stress; the strong stress is then called 

primary stress. 

 

        Strongly-stressed syllables are shown in international phonetic 

transcription by the mark ( ' ) placed at the beginning of the syllables, for 

example the words   father, attend, opportunity are thus phonetically 

transcribed /'fa:ðə / ,  / ə'tend / , / ֽpə 'tju:nətI / , and the 

sentences   

(70) What shall we do ? ,  

(77) Its time to go home 

are phonetically transcribed / 'w  t ∫əl wi: 'du: /,  



 
 

    / It s 'taim tə 'gəu 'həum /.  

         Secondary stress is shown by the mark (ֽ) . Jones (79٤2: 621) says 

“marking secondary stress is of particular value in transcribing English words 

which have three or more syllables preceding the principal stress.” The 

secondary stress is on the second syllable in the example: 

(76) ‘examination’ / Ig ֽzæmI  'neI∫n/. 

 

         Roach ( 6000 :709 ) states that “not all speakers agree on the placement 

of stress in the same words.” The manner of stressing may vary to certain 

extent from individual to individual . So different stressing may be heard from 

different people.” Ward (7916 : 72٤ ) says “ there is considerable divergence in 

the stressing of certain compound words e.g. "   

(73) Christmas present " is stressed as / 'krIsməs  'preznt / and by some 

other as / 'krIsmə  preznt /” . 

He also gives some examples:  

 

(72)  Hide and seek is either / 'haId n 'si:k / or / 'haId n si:k/.               

 

 (7٨) Shirt-sleeves     is either / '∫ə:t 'sli:vz / or / '∫ə:t sli:vz / .          

 



 
 

        Jones ( 7929 :722 ) gives some examples that shed light on word 

different stressing that may be heard from different people,  

 

  (72)     / 'h spItəl/ (hospital) / 'h s 'pItəl / 

 (71)     / 'dʒΛstIfaIəbl / (justifiable) / 'dʒΛstI 'faIəbl / 

 

        Jones (ibid) adds that “those in the second column are probably of recent 

introduction in the south , some of them may be due to northern influence in 

Great Britain” It is clear now that different stressing of words comes from 

different people where some of them are living in the north and other living in 

the south who speak on the whole with RP. 

 

           Sometimes special stressing is needed to make the meaning clear to give 

emphasis for intensity or for contrast. To the degrees of emphasis, one wishes 

to give to particular words, Jones (79٤2: 6٨2) illustrates the manner by which 

we can emphasize words. He says “when it is desired to emphasize words 

which have both a primary stress and a secondary stress , and in which the 

secondary stress precedes the primary( as is usually the case ) , the secondary 

stress is often reinforced and becomes as strong as the primary stress.” Thus, 

words like 

   



 
 

(7٤) ‘recommend and artificial’  are normally pronounced as         /ֽrekə 

'mend /, / ֽa: tI 'fI∫l / would be pronounced / 'rekə 'mend /, and / 

'a:tI  'fI∫l / for the sake of emphasis.  

 

         Robinett ( 79٤3 : 706 ) puts another rule for emphasizing a word for 

contrast . He says “when it is desired to emphasize ( for contrast ) a particular 

part of word which normally stresses that part may receive a strong stress and 

the normal primary stress may become a secondary stress.” For example the 

word 

  

( 79) reverse  is normally pronounced  / rI 'və:s / when it is used for 

contrast with " obverse "  , it is commonly pronounced / 'rI və:s/.  

Similarly the word  

(21)demerit  / di: 'merIt / is almost always pronounced   

                 / 'di:merIt /. 

 

         Stress can work as a marker of grammatical differences . Ward ( 7916 : 

72٨ ) remarks that “certain words differ in meaning according to stress : in 

some , the change in stress alters the vowels , others differ in stress and to a 

slight extent in vowel  length”, for example,  

 



 
 

(67) Subject  / 'sΛb  dʒIkt/n., adj.  / sΛb  'dʒekt /v.  

(66) Abstract / 'æb ֽstrækt /n., adj.  / æb 'strækt / v. 

 

        O’Conner (791٤ : 6٨6 ) says “ stress is an integral part of word-shape in 

English and other languages. It is the sole distinguishing factor in pairs like   ‘ 

incite’,  ‘insight’ or ‘import’ v. , ‘import’ n. ”. It is more often stress differences 

which are accompanied  by differences of phoneme selection .  

 

        Roach (6000 :9٤ ) says “ the important point to remember is that although 

we do find unstressed syllables (as in the last syllable of ‘dialect’  

 / 'daIə lekt /, only strong syllables can be stressed . Weak syllables are 

always unstressed ’’ . It is clear now that stressed syllables carry vowel sounds 

which are generally longer than those in unstressed syllables . For example , if 

we compare  in the sentences  

  

(63) / 'weər  əv ju  'bi:n / and  / aI  v  bIn  tə  'taun /,  

 

we can see the differences in the length of the vowel in the two types of 

pronouncing the word ‘been’ . 

 



 
 

         Gimson (79٤9 :662) states that ‘‘ any or all of four factors - stress , pitch , 

quality ,and quantity – may render a syllable more prominent than its 

neighbours” . Stress is a greater force exerted in the articulation of one part of 

an utterance compared with another , thus accentuation a certain part of the 

utterance, giving it more prominence . 

Such intensity is perceived by the listener as great loudness associated with the 

sound or syllable . Thus , the greater in energy which the speaker feels is 

concentrated on the first syllable of ‘answer’ may be manifested for the 

listener as greater loudness . Stress and pitch variation combined may be said 

to constitute a complex which is most powerful in signaling the situation and 

degree of the accent in a word . Prominence of a part of an utterance is 

created by its differences in pitch ( higher or lower ) from its immediate 

surrounding. A change in pitch can be part of the structure of a word and can 

distinguish one word from another . When stressed syllables are said on a 

monotone and unexaggerated quantities , it is hard to understand well by 

stress alone the difference between 

 

 (62) ‘insult’(n.) from  ‘insult’ (v.) 

 

It is easily distinguished by pitch patterns e.g. with a falling intonation (        ) or 

with a rising intonation (           ).  

 

        Sound quality is also a factor added to the accentual pattern that 

contributes to the relative prominence of sound and syllables . In a sequence 



 
 

of phonemes (said with the same length and stress ) vowels will normally be 

more prominent than consonants .  

 

        Ladafoged ( 7993 :6٨6) says that “ among the vowels , prominence 

increases as the vowel becomes more open : among the consonants , those 

which are vowel – like e.g. /m ,n ,ŋ , l , r / stand out from the remainder while 

fricatives have a higher prominence than plosives” . In addition to the 

prominence of sounds , due to their nature , certain English phonemes are 

particularly associated with unaccented situations . Thus RP / ə / does not 

normally occur in accented syllables . Other vowels may also be associated in 

the speaker’s and listener’s mind with some degree of secondary stress 

(especially like / æ, ə /and the long vowels and diphthongs ) by virtue of their 

greater qualitative prominence  (Gimson , 79٤9 :66٨ ) . 

 

         Vowels which have the greatest length will be judged most prominent 

despite their quality . Long vowels and diphthongs will always be associated 

with prominence by a listener however weakly stressed by the speaker and 

despite the fact that in ( unaccented syllables ) long vowels and  diphthongs do 

not have the same length that they would in an accented syllable . 

 

        Ward ( 7916 : 722 ) notes that “ in an ordinary statement , the most 

important words of the sentence are stressed, viz. nouns , principal verbs, 

adjectives, demonstratives and interrogative pronouns and adverbs” . 

  



 
 

         As a general rule, it may be said that the relative stress of the words in an 

utterance depends on their relative importance. The more important a word is 

, the stronger its stress is. Stressed words are content words  that are 

independent lexical words and classified by Quirk et al. (79٤2: ٤6) under 

‘open- class words’. The sentence  

 

(6٨)‘ What do you think of the weather ?’ is usually stressed thus  

/ 'w t dju  'Өiŋk  əv  ðə  'weðə /.  

 

        According to Jones (79٤2:622), there are some exceptions to the general 

rule:   

 

 7. If it is desired to emphasize a word that normally has no stress , its stress is 

increased and the surrounding stressed words may be less stressed . The 

normal spelling for the sentence  

 

(62) I never gave you that book  is  

/ aI  'nevə  'geIv  ju  'ðæt bUk /, but if it were desired to emphasize the 

word ‘I’ ,the sentence becomes  

 / 'aI  nevə  'geIv  ju  ðæt  bUk / . 

 



 
 

 6. The stress on a final –stressed compound tends to move a preceding 

syllable, like,  

 

(61) bad–'tempered but  a 'bad- tempered   'teacher.       

 

 3. When two nouns in sequence are felt as being very closely connected by 

the sense, the second is generally unstressed. For example : 

(6٤)  door handle / 'd  : hændl /. 

2. The word ‘ street’ in names of streets is never stressed, example: 

 

(69) Oxford Street / ' ksfəd stri:t / 

 

 ٨.The parenthetical nature of words is often unstressed. Examples : 

(30)  yes , he said  /  'jes  hI  sed /,                             

 

(37) How do you do, Mr. Smith?    

     / hau dju 'du: mIstə smIӨ/    

                                                                                                              

                                                                                                              

                                                                                                              



 
 

                                                                                                              

                                                                                                              

                                                                                                              

                                                 

Where the phrases (Mr. Smith ) and ( he said )are of a parenthetical nature , 

i.e., a syntactic pattern is inserted into a sentence , modifying a particular part 

of the sentence without adding to or changing its basic structure . 

  

2.  The verb ‘ be ’ is unstressed in general except when it is final . Examples:  

(36)  Here we are / 'hIə wI  'a: / 

(33) The reason being  / ðə  'ri:zn  'bi:ŋ / 

(O’Connor: 7992: 93)  

1.  When the verb precedes its subject, the verb is normally not stressed. 

Examples :  

(32) ‘ yes’ , said his father  / 'jes, sed Iz 'fa:ðə /. 

(3٨) After a storm comes calm / 'a:ftərə  'st  :m kΛmz 'ka:m/  

                    

                                                                    (ibid: 97).  

     

        The phonological unit used for measuring rhythm in English  is called ‘foot’ 

, which consists of a group of stressed and unstressed syllables . In a stress-



 
 

timed language an utterance can be divided into feet each of which , though 

they may contain a different number of syllables , takes approximately the 

same amount of time to pronounce ,examples: 

(32)  but she is at home / bət ∫i:z  ət |'həum   / 

 (31) John is the eldest son / |'dʒ nz  ðI  |'eldIst  |'sΛn   / 

          Roach (6000 : 73٨ ) states that “the foot begins with a stressed word and 

includes all the following unstressed syllables up to the following stressed 

syllable .” 

 

6.3.6 Weak Forms (or unstressed syllables) 

 

        Ladafoged ( 7993 : 701 ) states that “words such as auxiliary verbs , 

conjunctions , prepositions , pronouns , relative pronouns and articles ( form or 

grammatical words ) , are more likely to be unaccented .”When grammatical 

words are pronounced alone, they are pronounced in their strong forms  

 

(3٤) but / bΛt / , have / hæv / , should / ∫Ud / 

 



 
 

        However, when they come in an utterance they lose their stress. 

Sometimes weak forms are stressed in a sentence if the meaning requires 

them. Weak forms are an essential part of English speech (Trouvain, 6003:3). 

Almost all words which are pronounced  in both ways (a strong and weak 

forms ) are  connected with what is called function words , i.e. words that do 

not have a dictionary meaning, words which do not carry full lexical meaning, 

but rather a grammatical or functional significance we tend to swallow non-

essential words. Thus, conjunctions, pronouns, prepositions, auxiliaries and 

articles are often lost. Janssen (79٤3:790) states that “it is important to 

remember that there are certain contexts where only the strong form is 

acceptable.” There are some simple rules for that : 

 

7. When the weak form comes at the end of a sentence,         

(39) Chips are what I am fond of.  

't  /      ∫/ vnd  m  'fIt a'w  əps I 

 

6. When it is used for contrast with other words,  

(20)    I speak to her not for her    

/  :əh r  'ft  n  ə  tu:'spi:k   Ia /           

 

3. When it is used for emphasis ,  

 (27)    You should hand me more money    



 
 

ju    /           ∫/ InΛ'm  :   'm  I'hænd  m   dU 

    

2. When it is being cited or quoted ,  

(26) You mustn’t put “ but ” at the end of the sentence .                              

                                                                                                              

            

 /ns ə'sent  əv  ə'end      It   ðə   tΛ'bt  Up    sntΛju   'm  /         

 

 Now , the most common weak forms will be listed . 

 

 

 

 

 

 

Word Strong 

Form 

Weak 

Form 

a eI ə 

an æn ən 



 
 

the ði: ðI , ðə 

some sΛm səm 

that ðæt ðət , 

there ðeə ðə 

am æm əm, m 

are a: ə 

be bi: bI 

been bi:n bin 

did dId did,  

do du: dU ,  də 

does dΛs dəz 

had hæd əd , d, həd 

has hæz, hæs əz, əs  

have hæv həv ,   əv 

is Iz z , s 

was w z wəz, z 

were wə: wə 

can kæn kən 

could kUd kəd, d 



 
 

 

 

Word Strong 

Form 

Weak 

Form 

would wUd wəd, d  

at æt ət 

from fr m frəm 

for f fə 

of v əv , v 

or :  

to tu: tU , tə 

upon Λp n əpən 

he hi: hI , I 

her hə: hə 

must mΛst 
məst , 

məs 

shall ∫æl ∫l , ∫əl 

should ∫Ud ∫əd, d  

will wIl ’l 



 
 

him hIm Im 

his hIz Iz 

me mi: mI 

who hu: hU 

my maI mI  

she ∫i: ∫i 

them ðəm ðə 

we wi: wI 

us Λs əs 

You ju: jU 

your j  : jə , j 

not n t nt 

than ðæn ðən ,ðn 

but bΛt bət 

and ænd ən , ən, n 

as æz əz 

 

            These tables are taken from Roach (6000:772-760),  O'Connor (7992: 

93-9٨) and Jones (79٤2:2٨).  

 



 
 

 

        There are two crucial reasons for considering the learning to use weak 

forms as important. First, most native speakers find that not an “all strong 

forms” has used in daily life conversation . Second, which is more important, 

speakers who are not familiar with the use of weak forms are likely to have 

difficulty in understanding speakers who do use weak forms. Raising learners’ 

awareness of these forms, whenever they arise, is the first step towards 

helping EFL learners to speak a little more naturally(Steele, 6006:6). 

 

 

6.2 Elision 

 

                        A common process in informal speech is elision, the 

“missing out” of a consonant or vowel, or both, that 

would be present in the slow colloquial pronunciation 

of a word in isolation. 

                                        Brown (791٤ : 20 ) 

 

         Another phenomenon of connected speech is elision, the process by 

which sounds that would be pronounced in slow and careful speech seem to 

disappear. This is a topic which has had its place in the description of the 

pronunciation of languages for a long time . The name ‘elision’ refers to the 

disappearance of one or more sounds in connected speech that would be 



 
 

pronounced in isolation (Gimson, 79٤9: 691). The effect is also found when we 

compare rapid speech with slow, careful speech. The omission of speech 

sounds within a word or in utterances is usually for the sake of making 

pronunciation easy . So native speakers may drop out phonemes that a 

foreigner might expect to hear in informal speech.  

 

6.2.7 Types of Elision 

 

7. Word internal elision . 

6. Reduction affecting particular words and syllables under weak accent in 

connected speech .  

3. Sounds may be elided in rapid speech especially at or in the vicinity of word 

boundaries .  

 

        The second type of elision is associated with weak forms and it has been 

dealt in the previous pages . The types (7 and 3) will be discussed the following 

sections. 

 

 Word Internal Elision 7.7.2.6 

 

    Al-Nassiri (7911: 772) says “it is important to distinguish between cases of 

elision which have been established in the language for some time and those 



 
 

which have become current recently”. In these latter cases, the forms 

exhibiting elision are typical rapid colloquial speech (Knowles: 79٤1, 769).  

 

 swithin Word sElision of Vowel 6 6.2.6 

 

7. Gimson (7912: 631) states that “when a vowel comes under weak (or 

unstressed) syllable within a word, it is lost.” This type of elision is called 

historical or established elision, like  

 

Initially: state, scholar, simple (the loss of vowels under accent within the 

word has occurred at various stages of the language’s development and is now 

established ) 

 

Medially: examples:  

(23) family / 'fæmlI /, Edinburgh / 'ednbrə / 

         interest / 'Intrəst /. 

Finally: examples: 

 (22) eaten / 'i:tn /, cousin /'kΛzn/. 

                



 
 

6 . Present colloquial . Gimson (ibid) states that “in present English elision is 

likely to take place especially in a sequence of unaccented syllables, in respect 

of / ə / and / I / ” . The present colloquial comes under certain cases ; when a 

vowel comes under unstressed ( weak ) syllables , it is lost as in the following 

cases : 

 

A. The vowel sound in unstressed syllables concerned with  / ə / and / I / . 

These sounds are elided whether they precede or follow a stressed syllable. 

 

7 . / ə / or / I / follows a stressed syllable like,  

(2٨)    probably / 'pr bblI /, difficult / 'dIfklt / 

 

(22)    national  / 'næ∫nl /  , government / 'gΛvnmənt /    

                                                                  (Jones: 79٤2, 720)                        

                                   

 

6. /ə / or / I / precedes a primary stressed syllable like: 

Examples:  

(21)       police / 'pli:s / , believe / 'bli:v / 

 

 (2٤)      balloon / 'blu:n / , direction / 'drek∫n / 



 
 

 

B. The sequence (consonant + /ə / + / r / + weak vowel) tends to lose the / ə / 

)  63٤:  79٤9.Gimson (  /fr  /is reduced to /rəf/, the syllable ’bleferapree.g. ‘

states that “similar reductions affect / ər / following other consonants,” 

example: 

(29) repertory/'reptrI /, temporary /'temprI /   

 

The following examples involve the loss of unstressed / I /, all lose an 

unstressed medial vowel in a word of the structure stress-unstress-stress 

(Brown: 791٤: 2٤). 

Examples: ( ٨0) 

         similar /'sImlə /, minister /mInstə /, cabinet / 'kæbnət /. 

 

6.2.7 3 Elision of Vowels in a Sequence of Words  

 

        Apart from word internal elision, vowels may be elided in sequences of 

words.  

(٨7)  Back to London / 'bækt  'lΛndn / , To meet /'tmi:t / , 

        Two to three /'tu:t  'Өri:/ . 

 



 
 

       Brown ( 1375 : 65 ) states that “ very many sentences beginning with (it’s) 

occurring in many data and in the majority of these the initial / I / is elided ”,    

               

 (52)     it’s not / ts ' n t / ,it’s probably  / ts  'pr bblI / . 

  

Just as the form ‘ it’s ’ is often simplified to / ts / , so  / Iks / is often simplified 

to / ks / or / s / as in :  

(53)    excited / 'ksaItId / , explosion / 'spləuʒn / 

  

         Mohanan ( 1356 : 26 ) states that “when an appropriate vowel 

precedes, word initial / ə / may coalesce with the preceding vowel, e.g. try 

again / tra:  gen / , go away / 'gə:   weI /. ”  

 

2.4.154 Elision in Consonants within Words    

 

A . Established. The reduction of consonant clusters , for example, 

      Initial:  

 

(٨2) write /raIt /, know / nəU /, gnaw/ n  : / 

 Medial:  



 
 

(٨٨)      fasten    /'f :sn /, often / 'fn /, castle / 'kæsl/ 

       

Final:  

(٨2)   lamb / læm /, hymn / hIm / 

                                                                                         (Gimson:79٤9, 639) 

 

B . Present Colloquial . In present English , simplification of clusters continues 

to take place , especially in such cases where: 

7. The alveolars ( t , d ) are lost when medial in a cluster of three consonants . 

In the following examples, retention of alveolar plosives is characteristic of 

careful speech : 

 

(٨1) Exactly / Ig 'zæklI /, facts / fæks /, mostly / məUslI /,      

handsome / ' hænsΛm / and handkerchief /'hæŋkət∫If / 

6. The loss of /Ө, f, ð / as in:  

(٨٤)  asthma / 'æzmə /, twelfths / twelfs /, clothes / kləUz / . 

 

3. In very rapid speech , the loss of / k / in ‘ asked ’and /l /  

in ‘ only ’ like : 

(٨9)   I asked him /  'a:stIm /. 



 
 

 

2. There is a tendency for /l / to be lost when preceded by /   : /, for example: 

(20)  always /'   :weIz /,already /   : 'redI /,  

   all right    /   : 'raIt /  .  

 

٨. Whole syllables may be elided in rapid speech especially in the vicinity of / r 

/ for example: 

 (27) library / 'laIbrI /, February / 'febrI /.   

                                                         (Schane, 7913: 20)                                   

                                                      

 

2 . In compounds, a combination of two consonants has been reduced to a 

single sound, e.g. cupboard / 'kΛbəd /”.  

(26)  black guard / ' blæga:d /, boatswain / 'bəUsn /,    

          gunwale / 'gΛnl /.  (Christophersen, 7922: 722) 

 

6 3 7 ٨ Elision of Consonants in Connected Speech  

 



 
 

        Knowles (79٤1:769) states that “/ t / or /d / may be elided or ‘dropped’ 

when it occurs in the middle of a consonant cluster, usually when the next 

consonant begins the following word”. The most common place for elision is at 

the end of a syllable . The / t / and / d / are the most usual sounds to be 

omitted when they come between two consonants, for example: 

 

 (23)      first three / 'fə:s  'Өri: /, next day / neks deI /, 

 (22)     last chance /læs  t∫a:ns /, bend back / ben  bæk /.  

 

   

           Ladafoged (7993 : 6٨1 ) states that “ elision of final / t / or / d / is 

rare before initial / h /, e.g. East ham / 'I:st hæm / moved house / 

mu:vd haUs / .” Sometimes the sequence /-skt / , / k / rather than / t / 

is often elided, for example:  

 

(2٨)  risked prison /rIs 'prIsn /, asked them / 'æs  ðəm /.    

           There are other sounds that may be elided in certain conditions . These 

involve / v , r , ð , n / and / k / . Here are some examples of the elision of 

/ v /.  

(22)    Shares have been / ' ∫eəz  ə   bIn / 



 
 

(21)     Needs of the / ' nIz   ə   ðə /.  (Brown, 791٤ :29 ) 

In these two examples , the / v / is the lost consonant of the unstressed 

grammatical form followed by a consonant . It is often elided . ( Knowles,79٤1: 

73٨ ) 

 (2٤)     Children leave school / ' t∫Ildrən  'li:  'sku:l / 

(29)    Five p.m. news / 'faI  'pI  'em  'nju:z /    

 

In the above examples , / v / is the final consonant of a lexical form which is 

elided . They are less frequent but are by no means rare . 

           

: are as follows /  ð /Examples of the elision of  

 

(10)      She got the story / ∫I  'g tə  'st rI / 

(17)      Went the way of the / 'wentə  'weI  ə ðə / 

 

Brown (791٤ : 22 ) states that “ the form of the definite article being noticed as 

/ ə / , in all cases the definiteness of the noun is clearly established and 

phonetic / ə / can only be interpreted  as realizing the form / ðə / .” The 

word (the) is usually pronounced as /ə/ for the simplification of speech.  

 



 
 

 

: are as follows/ r  /elided Examples of  

 

(16)      a year ago / ə  'jə:  'gəu / 

(13)      terrorist / 'terIst / 

The above examples show the loss of /r/ immediately following a stressed 

syllable where /r/ is initial in an unstressed syllable/re/. In both cases not only 

does /r/ become elided but also the vowel /ə/. The preceding vowel is 

lengthened in each example ( Baker ,7996 : 26 ).  

(12)  can’t remember / 'kæntI  'membə / 

This example shows the loss of / r / in an unstressed syllable in a lexical word . 

This is common in words like ‘remove’ for example: 

(75)Who can remove him / hu: kænI 'mu:v Im /, 

(12)‘resolve’ A telescope can resolve a problem       

              / ə telIskəUp kænI 's lv ə pr bləm /. (ibid:23).  

 

Sometimes / r / is elided when there is a sequence of / r / sounds, for 

example, 

 (11)     Literary/ 'lItrI /. 



 
 

: /n  / elidedHere are examples of  

 

(1٤)     between the two / bI 'twi: ðətu /                                      (19)   

constantly / ' k stəntlI / 

(٤0) known to the public / nəUtð 'pΛblIk / 

 

The / n / is elided in a final  position in stressed syllables . 

 (٤7)      meeting in room ten / 'mItIŋI  'rU:m  'ten  / 

 (٤6)      it’s in the shape / tsI  ðə   ' ∫eIp /  

         Harms ( 792٤ :721 ) states a general rule for the elision / n /. “ the 

only requirement seems to be that / n / should be followed by another 

consonant either in the same syllable or in the next syllable ” .  

 

6.٨ Assimilation  

 

        Schane ( 7913 : 21 ) defines assimilation as “ the process of replacing a 

sound by another sound under the influence of a third sound which is near to it 

in a word or sentence  ” . When a sound anticipates some feature of the 

features of the pronunciation of the following sound , continues some feature 

of a preceding sound , it is said to ‘ assimilate ’ to that sound . This adjustment 



 
 

of each segment to its neighbours is a characteristic of all human speech . It is 

the main reason for the very wide variety of ‘allophones of each phoneme’ .  

 

        Malmberg ( 7923 : 20 ) asserts that “ the modifications to which sounds 

are subjected when in contact with other sounds are not of such a nature as to 

alter the essential qualities of these sounds ” . 

He means that a labialized / l / and a velarized / t / remain   / l / and / t / 

in spite of their secondary qualities . The plural -s  is pronounced as / s / in 

‘cats’  but a / z / in ‘dogs’ . But sometimes it happens that these 

modifications change more qualities . For example  the / t / is changed into / 

m / as in  

(53) let me / lem mI  / .               

There are two types of assimilation in English: ‘historical assimilation’ and ‘ 

contextual assimilation ’ . 

 

          Jones ( 79٤2 : 67٤ ) defines the historical assimilation as “ assimilation 

which has taken place in the course of development of a language and by 

which a word which was once pronounced in a certain way comes to be 

pronounced subsequently in another way ” . An example of historical 

assimilation is the change of / m / to / n / which has taken place in the 

word ‘ant’ / ænt / , For example,   



 
 

 (٤2) ‘picture’  is pronounced / 'pIktjUr / some hundreds of years ago is now 

pronounced / 'pIkt∫ə / .  

 

(٤٨) ‘opportunity’ is pronounced / ' pətjUnItI / some years ago but comes 

to be pronounced now as /' pət∫ənItI /.  

 

         The other kind of assimilation is contextual assimilation , by which a word 

comes to have  a pronunciation different from that which it has when said in 

isolation . An example of contextual assimilation is as follows:  

 

(٤2) the change of / s / to / ∫ / when  ‘horse’/ h  :s /and  ‘shoe’/ ∫u: / 

are put together and form  horse –shoe  / h  :∫ ∫u: /. 

 

(٤1) this year  / ðI∫ jə /.  

 

        Jones (7929 :737 ) states a third kind of assimilation which may be called 

‘negligent assimilation’ . He says “ it takes place when words are said carelessly 

and with modified pronunciation . Some of this assimilation may perhaps be 

regarded as particular causes of historical assimilation , on the assumption that 

the unassimilated forms are older ” . Examples of this type are seen in the 

negligent pronunciations of  

(٤٤)   / əUpm / for / əUpən / ‘open’  



 
 

 

(٤9) /  ∫  / for /s/ in / 'kwə∫∫n /  ‘ question ’ . 

 

        When a sound is changed under the influence of a preceding sound into 

one similar to it, this process is called ‘progressive assimilation’, for example,  

 (90)    ‘It’s a book’ / It s ə 'bUk / 

 (97)     ‘He’s here’   /  hi:z  'hIə /  

 

When a sound is changed under the influence of a following sound into one 

more similar to it , the process is called ‘ regressive assimilation  ’  for example,  

(96)      ‘have to’ / hæv tU / , ‘this shirt’ / ðI∫ ∫ə:t / ,  

              ‘horse-shoe’/ 'h  :∫  ∫u: / 

 

          Roach(6000:739) mentions three types of assimilation that occur  

between two consonants, which are “differences in place of articulation, 

differences in manner of articulation, and differences in voicing.” 

 

           Assimilation of place can be seen in some cases where a word ends 

with an alveolar followed by a word beginning with an initial consonant ( not 

alveolar ) . For example , the final / t / of ‘that’ will become / p / before a 

bilabial consonant as in: 



 
 

  

(93) that person  / ðæp  pз:sn / .  

Sometimes / t / is changed to / k / as in: 

(92) that cup  / ðæk  kΛp / , ‘ that girl ’ / ðæk  gз:l / .  

 

The following examples also have assimilation of place: 

 

(9٨) / d / becomes / b / as in      good pen  / gUb  pen /                      

                                           good man / gUb  mæn / 

 (92) /d  /  becomes / g / as in    good concert / gUg  k nsət/    

                                          good girl /  gUg   gз:l / 

 

 (91) / n / becomes / m / as in     ten players / tem  pleiəz / 

                                            ten boys / tem  b  Iz / 

(9٤) / n / becomes / ŋ /  as in     ten cups / teŋ  kΛps / 

                                            ten girl /  teŋ   gз:lz  / 

 (99) / s / becomes / ∫  / as in     this shop /  ðI∫  ∫p / 

            this year /  ðI∫  jə   / , cross channel /  kt∫  t∫ænl/ 



 
 

(700) / z / becomes / ʒ / as in those young men / ðəUʒ  jΛŋ men / 

 cheese shop / t ∫i:ʒ ∫p / ,  has she? / hæʒ ∫I / or / hæ∫ ∫I / 

 (Hawkins, 79٤2:7٤٤) 

 

        Complex operations may happen when more than one process of 

assimilation take place when consonants are adjacent in clusters, for example: 

 

(707) don’t / dəUmp bI / be late; he’s found / faUmb  /   

        both , red and black / reb  m  blæk / . 

 

         Assimilation in manner of articulation is less noticeable than assimilation 

of place . Roach (6000 :720 ) states that “ it is thus possible to find cases where 

a final plosive becomes a fricative or nasal. ” For example :      

 (706) that side / ðæs  saId / , good night / gUn naIt / . 

 

        The tendency of the assimilation of manner in English is towards 

regressive assimilation. In one case , there is a progressive assimilation of 

manner , when a word begins with / ð / preceded by a word which has a final 

plosive or a nasal, for example: 

 



 
 

(703)   in the / In ðə /               / In nə /  

(114) get them / get ðəm /                / get tem /  

(115) read these / ri:d ði:z  /               / ri:d di:z / . 

  

         Assimilation in voice is found in a limited way, and only regressive 

assimilation at morpheme or word boundaries is seen in RP (Reach,6000:720). 

The situation is like the following: When a word ends with a lenis (voiced 

consonants) and followed by a fortic (voiceless consonants), the voiced sound 

becomes voiceless. For example: 

 

(116) was sent /wəz sent /             /wəs sent / 

(701)    good time / Ud taIm /              / Ut taIm / 

(Gimson, 7912:693) 

        The process above involves devoicing before voiceless consonants, the 

converse-voicing a final consonants before a voiced consonant-is unusual in 

RP. Students may allow regressive assimilation of voicing to change the final / 

s / into / z /in words like  

(115) this village / ðIs vIlIdʒ /         / ðIz vIlIdʒ / 

On the other hand, the final / k / is changed into /  / as in 

(709) black dog / blæk d  /           / blæ  d / 

 (Hawkins, 79٤2: 7٤) 



 
 

 

  Liaison 2.6 

 

        Knowles (79٤1: 736) states that “a problem of a different order arises 

when two vowels come together across the boundary. The transition from  one 

vowel  to the other is known as  HIATUS  ( /haI      eItəs / from              

                                                                                         

 a Latin word meaning ‘ gap ’ ) ”. In connected speech , words should flow into 

each other naturally , smoothly and fluently without any clash between one 

word and the next . English avoids the clash of vowels as far as possible 

between words by using glides depending on the nature of the first vowel . 

 

6.2.7 Linking / r / 

 

         The pronunciation or elision of / r / depends on its surroundings . It is 

only pronounced before a vowel and only if that vowel follows without a 

pause. For example:   

 (770)      more interest / m  :r 'Intrəst /, 

              four inches / f  :r  Int∫Iz /.      

        Kenworthy (7990: ٤6) states that “those British speakers who don’t 

pronounce final / r / will reintroduce it when the next word begins with a 

vowel.” The / r /which exists at the end of a word if the next one begins with a 



 
 

vowel is known as the linking / r / . It is a very common feature in English . Its 

purpose is to avoid a clash of vowels between words . The vowel endings to 

which / r / may be justifiably added are / a:,  :, ə, ə:, Iə, eə, Uə /,for 

example in 

(111) far off /f : r f /, four aces/f  :eIsIz /, answer it /' :nsər It 

/, 

fur inside /f з:r In' said /, wear out /weər aUt /.  

 

This linking / r/ is only used when there is / r /in the spelling.  

 

6.2.6 Intrusive / r /  

              

          English people have a tendency to insert a linking /r/ even in cases 

where there is no / r /in the spelling, for example: 

(776) the idea of it / ðə aI 'dIər əv It /.  

  

          This type of / r / without any equivalent in spelling is known as the 

intrusive / r/. Such intrusive / r / is heard particularly in the case of / ə / 

endings, for example: 

(773)  drama and music / 'dra:mər ən 'mju:zIk/. 

  



 
 

          Roach (6000 : 722 ) states that “ BBC speakers often use /r/ in a similar 

way to link words endings with a vowel , even when there is no justification 

from the spelling as in  formula A  /'f  :jUlər eI / .” There is a general 

tendency among RP speakers to use intrusive / r / as a link often with final /ə 

/ , but some people object very strongly to it because it seems very strange to 

them (Katamba, 79٤9:12). It is an established feature of British English , and 

must be considered as a characteristic of contemporary RP. Gimson ( 79٤9 : 

303 ) states that “ words containing final / a: /or    /   : / without an earlier 

form with / r  / are less common than those with   / ə / .” The use of the 

intrusive / r / is extended to the following phrases ending with / a: / or /   

: / . There is of course no spelling justification. These words do not end in /r/ 

but end with long vowels, for simplification, native speakers use to insert /r/ at 

the end of them. These are rare cases.    

 

(772) Shah of Persia / ' ∫a:r  əv   pə:∫ə /,  

law and order   / l   : r ənd  '   : də /. 

 

 

 

 Glides The 3.2.6 

 



 
 

6.2.3 7 The / w / Glide 

 

         Kenworthy (7990: ٤3) states that “/ w / is added if the vowel at the end 

of the first word has a rounded lip position, i.e. /u: / ‘do ’, / əU / ‘so’, /  :/ 

‘saw’ and / aU / ‘now’ 

(77٨) Please do it / pli:z  du:  wIt / 

 

         In the following utterances, / w / is used to avoid a glottal stop or a 

clash of vowels with the next word, which normally starts with a vowel sound. 

The / w / glide can be found in three groups of utterances: 

7. Where words end in / u:/  

(772)  You answer /ju: w' : nsə /,  

        

         Do eat / du: wi:t /, Who are you? / hu: wər ju: /.  

 

 

6. Where words end in / əU / 

(771) Throw it away / ӨrəU 
w

It ə'weI /,  

               go in /gəU 
w

In /   ,co-exist / kəU wIg 'zIst /. 

3. When words end in /aU/ 



 
 

(77٤)     now and then / nəU  wənd ðən /,  

             how about it   / haU  wəb 'aUt It /. 

 

6.2.3 6. The / j / Glide  

 

         The / j /glide can be found in five groups of utterances . Kenworthy ( ibid 

:٤3 ) states that “ / j / is added if the vowel at the end of the word has lip-

spreading, i.e. / aI /‘ I ’ , / eI / ‘ say ’, / i: / ‘ we ’, /   I / ‘ boy ’ .” 

Therefore, this statement can be clarified in the following points  : 

7. Words ending in / i: /  

(779)   see and hear/ si: jən hIə /; she and I  /∫i: 
jən  aI / .         

6. Words ending in / I /  

(760)  the opening/ðI  j'
 əUpənIŋ /;  twenty-eight / 'twentI  

jeIt /.         

                                                                                                    

3. Words ending in / aI / 

(767)  on my honour / n maI j 'nə /, my uncle / maI  j 'Λŋkl /.           

   

2. Words ending in / eI /  

(766) say it again / seI  
j
 It  ə'gen /, they advised / ðeI  

jəd 'vaIzd / .            



 
 

٨. Words ending in /   : /  

(763)    enjoy it / In'dʒ  I  jIt /, boy and girl / b  : jən gə:l / . 

       The two linking sounds , the / w / and the / j / glides may be used 

together , for example,  

(762)          She asked me to do it / ∫i: jæskt mI tə du: wIt /,  

          You aren’t very old   / jəU   
w :nt verI  jəUld /, 

            go away and play / gəU  wweI  j ənd  pleI / .      

 

 

6.1 Previous Study 

 

       The researcher has found that few studies are in this field of study 

(concerning connected speech).  

  

 Ahmed Mustafa Hussein, (6000).(Ph.D)  

 

“Phonetic and Phonological Aspects of Connected Speech in English and 

Arabic”  

 



 
 

      This piece of work is a study of connected speech processes in RP English 

and BA Arabic; with a view to find out more about their phonetic effects, their 

interaction, and the conditioning factors that trigger their application, as well 

as the ways these processes differ from other high-order substitution or 

morphophonemic phonological rules. 

 

        This study is limited to the patterns of speech modification observed in RP 

English and Baghdad Arabic. The data has been collected from Gimson (7921) 

and Brown (7992) for English and Al-Hanafi (79٤1) for Arabic.  

 

         The study aims to investigate the phenomenon of connected speech with 

a view to finding out: 

 

7. The types of processes operating in English and Arabic. 

6. The motivation and conditioning of these processes, especially as to 

speed, style, social factors and language structure. 

3. The systemic effects the processes bring about in each of the two 

languages and their implications for the ideal phonological system.       

 

The following are conclusions arrived at : 

7. RP leans more towards reduction and simplification while BA is richer in 

assimilation and this is a consequence of Arabic rhythmic and 

morphological structure. 



 
 

6. Motivating factor such as rate, style, social factors are equally 

manifested in determining speech variation in both languages. 

3. This language-specificity may be explained partly in terms of the nature 

of the structure of the language and concern partly in terms of general 

tendencies characterizing the speech habit of the speakers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter Three  

The Test  



 
 

 

3 7 Introduction 

 

        The purpose of this chapter is to introduce how the aims 

of the study can be achieved. It is meant to identify learner’s 

strengths and weaknesses in understanding connected 

speech. In order to fulfill the aims of this study, the 

researcher has adopt a description of test with its practical 

steps. These steps are : the aims of the test , its material 

selection , its design , the subjects to whom the test has been 

applied and the  procedures followed in the construction of 

the test which are validity , reliability , the pilot and the 

administration of  the test with the statistical methods used 

for validating the test as well as analyzing the results . 

 

3 6 The Aims of the Test  

 

          It is supposed that tests are necessary because of their 

effect on teaching and learning. Information about learners’ 

language ability is very useful and necessary. Tests are 

needed in order to provide information about the 

achievement of groups of learners without which “it is 

difficult to see how rational educational decisions can be 

made” (Hughes, 7992:2). A good test will help to locate the 



 
 

precise area of difficulty encountered by a group of learners 

or by the individual learner. It is necessary for the teacher to 

diagnose his learners’ weaknesses and difficulty and the 

learner gets opportunity to “show his ability to recognize and 

produce correct forms of the language” (Weir, 7990: 6). 

 

         This test has been structured to investigate to what 

extent Iraqi EFL university learners master those aspects of 

connected speech. It is a diagnostic test that aims not only at 

measuring and identifying the learners’ strengths and 

weaknesses in using those aspects of connected speech but 

also the causes of their errors in order to find a remedial 

work and recommendations on the basis of the test  results . 

 

3 3 Selection of Material 

 

          Most of the items of the test have been selected from 

papers and books mentioned in Chapter Two. In addition, 

there are some practical books used to choose the test items. 

These books are A Practical Course of English Phonology by 

Gimson (79٤7), and Pronunciation Workbook for Student 

Teachers by Al-Hamash and et.al (79٤3).These items cover as 

far as possible most of the forms of those aspects of 

connected speech. A Jury committee of nine experienced 



 
 

university lecturers have approved of the selection of the test 

items. 

 

 

 

 

 

 

 

 

 

The test has been given to the following teachers  

 

Prof. Abdul Latif Al-Jumaily (Ph.D. in Applied Linguistics),   

               College of Arts/ University of Baghdad. 

 

Prof. Salih M. Hameed (Ph.D. in literature), College of 

Education/    

                 University of Babylon. 

 



 
 

Asst. Prof. Abbas D. Darweesh (Ph.D. in Language and 

linguistics)   

            College of Education/ University of Babylon. 

 

Asst. Prof. Razzaq N. Mukheef (M.A. in English Language and   

              Linguistics), College of Education / University of 

Babylon. 

 

Asst. Prof. Riyadh Tariq Kadhim (Ph.D. in Linguistics and   

             Translation) College of Education / University of 

Babylon. 

 

Lecturer Ahmed Mustafa Hussein (Ph.D. in  English Language 

and     

            Linguistics) College of Education/ Ibn Rushd/ 

University  

           of Baghdad. 

 

Lecturer A’sim A. Al-Dulaimi (   Ph.D. in Methods of Teaching  

               English as a FL). College of Basic Education / 

               University of Babylon. 



 
 

 

Lecturer  Chassib Fannukh Al- Jubouri (PH.D in Method of  

             Teaching English as a FL ). Open Educational College.  

  

Lecturer Fareed H. Al-Hindawi (Ph.D. in English Language and  

              Linguistics).College of Education/ University of 

Babylon.  

 

 

 

 

3 2 Test Design  

 

       The test consists of two groups. The first group involves 

Questions One and Three. They are designed to measure the 

subjects’ responses at the recognition level. Question One 

includes ten items intended to measure the subjects’ ability 

to divide the sentences into feet (rhythmical units). The 

subjects have to know the words that are stressed and the 

others that are unstressed words to divide the sentences. 

 



 
 

       In Question Three, the subjects are supplied with five 

items and asked to state how they can recognize the spoken 

words. The subjects’ responses to this question will reflect 

the extent to which they can distinguish the sentences. The 

researcher has used a computer programme named “Talk It” 

(Microsoft CO. 7992) to record the items of the test, which 

reads them in correct pronunciation in English, like a native 

speaker. The researcher has recorded them by a 

sophisticated recorder. The learners are directed to write the 

sentences as they are read by the recorder. This method has 

achieved success because the majority of learners realized 

what the recorder reads. 

                                                  

      The other group contains two questions, which are 

Questions Two and Four. They are designed to measure the 

subjects’ responses at the production level. Question Two 

contains ten items. All of the four basic processes are tested. 

The subjects are asked to respond to two kinds of speech 

(which are slow speech and connected speech). In connected 

speech, the subjects have to respond correctly. These 

sentences contain the aspects of connected speech like 

assimilation, elision, linking, except rhythm. On the basis of 

the subjects’ responses, their ability to produce correct 

transcription to connected speech can be measured.  

 



 
 

      Question Four contains six items. In this question, the 

subjects are requested to write phonemically what they hear 

from the recorder. Thus, their ability to do so can be 

measured. The learners must show the sounds assimilate, 

the reduction of sounds (whether vowels or consonants) and 

the processes of liaison. The aim is to know whether these 

learners are able to transcribe sentences by using connected 

speech processes or by merely using the citation form. This 

will help the researcher to know the extent to which they 

could differentiate between the two modes of pronunciation 

i.e. the citation form mode and the connected speech 

processes mode.    

 

     A good test, however, must have the features of validity, 

reliability, economy, scorability and administrability. These 

are to be discussed in some detail in the following sections.    

    

       

3 ٨ Validity of the Test 

 

        Validity refers to whether or not a test measures what it 

claims to measure. A test can demonstrate validity if it 

measures just the ability which it is supposed to measure 

(Hughes, 7992, 62). In order to accomplish the validity of the 



 
 

test, two types of validity must be discussed which are face 

validity and content validity (Heaton, 791٨: 7٨2).  

 

        A test is said to have face validity if it looks as if it 

measures what it is supposed to measure. Face validity 

pertains to whether the test looks valid to the examinees 

who take it, the administrative personnel who decide on its 

use, and other technical observers (Anasatasi, 79٤6: 732).  

 

         Anastasi (ibid: 737) defines content validity as 

“essentially the systematic examination of the test content to 

determine whether it covers a representative sample of the 

behaviour domain to be measure.” This kind of validity relies 

on a careful analysis of the language being tested and the 

objectives of a particular course (Underhill, 79٤1: 7٨2) .Thus, 

the items of the test are assumed to be valid since they are 

designed to satisfy the aims of the test. 

 

        To check face and content validity, the test has been 

submitted to a jury of experts. The jury members discussed 

the words and sentences carefully. Some of them gave some 

modifications. The researcher took their valuable notes into 

consideration and the necessary modification accordingly. 

 



 
 

3 2 Reliability of the Test   

 

        Reliability of the test is a necessary characteristic of any 

good test. First, a test should be reliable as a measuring 

instrument. Lado (7926: 37) states that “reliability is 

measured by a correlation between the scores of the same 

set of students on two consecutive administrations of the 

test. This is known as the re-testing coefficient of reliability.” 

 

       Heaton (791٨: 7٨2) mentions that there are different 

methods for measuring the reliability of a test such as:            

Test / retest, two equivalent forms split, and Kurder-

Richardson method. The reliability of the present test can be 

estimated by using the formula of Kurder-Richardson: 

 

 

        N                M (N-M)               

R=              (7-                    ) 

        N-7                 NX6       

 

      where   N = number of items in the test  

                  M = mean score of the test for all the testees 



 
 

                  X = the standard deviation of all the testees’ scores 

                  R = reliability  

 

        The reliability coefficient of the present test is (0 ٤2) for 

the test is applied at Al-Qaddissiya University and for that at 

Babylon University which are positive correlations.     

 

3 1 Subjects  

 

      The sample of the study contains 700 subjects of the third 

stage of the academic year (6002-600٨) at the Departments 

of English at the Colleges of Education, at the Universities  of 

Babylon and Al-Qaddissiya.  

   

         The sample represents about 1٨7 of the total learners’ 

population. They are native speakers of Iraqi Arabic who 

have similar EFL backgrounds and their average age is 

twenty-one years old. 

 

       Third year learners are preferred to apply the test 

because the topic under investigation has been taught in the 

second half of their second year of study at the university. 

Therefore, they are quite advanced learners of English since 



 
 

they get a large amount of vocabulary and grammar. The 

textbook adopted is Phonetics and Phonology by Peter Roach 

(7990).  

 

3 ٤ Pilot Administration  

 

       After constructing the test, a pilot study was required to 

find out exactly whether the test is practical to be 

constructed or not. A pilot study has been applied on 60th/ 

April / 600٨ to the learners at University of Babylon and on 

67st/ April / 600٨ to the learners at University of Al-Qadisiya. 

Each test has been administrated to ten subjects selected 

from each university. They are randomly chosen from the 

third year learners and they are excluded from the main test. 

The sample results of the pilot study can be a good indicator 

for making any necessary modifications in the final version of 

the test, to estimate the time allotted for answering all items 

of the test then to analyzed the items to determine their 

effectiveness in terms of their difficulty and their 

discrimination power. 

 

        The findings of the pilot study indicated that the time 

required to answer the four questions was about one hour 

and that some instructions needed some modifications. All 



 
 

the findings gained from the pilot study of this test have been 

incorporated into the final version of the test. 

 

3 9 Item Analysis  

 

        Before the designing of any test, careful specifications of 

objectives and test specification will be urged. The 

performance of test samples is of obvious importance in 

estimating how much information each single item of the 

test should contribute to the whole information of the test 

(Oller, 7993, 716). All items should be examined from the 

point of view of (7) their difficulty level and (6) their level of 

discrimination. 

 

3 9 7 Item Difficulty  

 

       The index of difficulty (or the facility value) of an item 

simply indicates “how easy or difficult the particular item 

proved in the test” (Allen and Davies: 7911, 716). The index 

of difficulty or facility value (F.V) is expressed by using the 

formula: 

 

            R 



 
 

F.V =    

            N  

       

       where F.V = Facility value   

                   R= the number of correct answers  

                   N= the number of the learners taking the test. 

        The application of this formula has yielded the item 

difficulty which ranges between 0 70 to 0 ٤0 (see Table 7). In 

this respect, Bloom et al. (79٤7:9٨) point out that a good 

spread of results can be obtained if the items vary in 

difficulty from 0 60 to 0 ٤0. Therefore, the item difficulty of 

the present test is satisfactory except for item (7) in Question 

(7), item (9) in question (2) and item (7) in Question (2) which 

have been replaced by others. 

 

 

 

 

 

3 9 6 Item Discrimination 

 



 
 

        The discrimination index of an item shows “the extent to 

which the item discriminates between the testees, separating 

the more able testees from the less able” (Heaton: 791٨, 

713). The following formula has been used to find out the 

item discrimination power: 

 

 

       Correct U- Correct L 

D =         

                N  

 

where   D= the index of discrimination  

             U= upper half  

             L= lower half 

             N= number of the learners taking the test. 

  

After carrying out of this formula, the discrimination power 

has been found to range between 0 60 and 0 ٤0 (in Table 

One).                                                

        The following table shows the facility value and the 

discrimination index of each item. 

                                       



 
 

 

 

 

 

 

 

 

 

Table (7) 

The Facility Value and the Discrimination Index 

of the Items 

 

No. of Question No. of Item F V D No. of Question

 No. of Item F V D 

     7                                                       7 0 70 0 20 3 7

 0 20 0 ٤0 

 6 0 60 0 60  6 0 10 0 60 

 3 0 20 0 20  3 0 10 0 20 

 2 0 ٤0 0 ٨0  2 0 60 0 20 

 ٨ 0 20 0 20  ٨ 0 20 0 20 



 
 

 2 0 20 0 60 2 7 0 70 0 20 

 1 0 30 0 20  6 0 60 0 20 

 ٤ 0 ٨0 0 20  3 0 30 0 20 

 9 0 60 0 20  2 0 60 0 20 

 70 0 20 0 60  ٨ 0 60 0 20 

6 7 0 20 0 60  2 0 60 0 20 

 6 0 60 0 20  

 3 0 ٨0 0 20  

 2 0 30 0 20  

 ٨ 0 20 0 60  

 2 0 ٨0 0 20  

 1 0 20 0 60  

 ٤ 0 60 0 20  

 9 0 70 0 60  

 70 0 60 0 20  

 

 

 

 

 



 
 

 

3 70 Final Administration    

 

       The main test was applied on 6٨th and 62th April / 600٨ 

to the sample at the two Universities of Babylon Al-

Qaddissiya respectively. The time allotted for the test was an 

hour. The learners were informed that the test was simply for 

research purposes.  

 

       After introducing the test papers to the testees, the 

researcher clearly explained and illustrated examples for 

each question. The learners were directed to answer on the 

same sheet to save time and effort. 

 

       The learners were urged to respond to the questions of 

the test and ask any question about any vague points. They 

were told not to write their names on the test sheets so as to 

avoid embarrassment. 

 

       The process of marking the test was done by the 

researcher using the scoring scheme presented in the 

following section. 

 



 
 

3 77 The Scoring Scheme   

 

      Aiming at obtaining objectivity and reliability of the test, 

the researcher has adopted a definite scoring scheme. The 

entire test has been scored out of (700). The scores have 

been distributed in such a way as to give each correct item in 

Question One two scores, three scores for each correct item 

in Question Two, four scores for  each item in Question Three 

and five scores for each item in Question Four. Incorrect 

items or ignored items have been given zero.  

       The scoring scheme adopted for the present test is 

shown in the following table. 

 

 

Table (6) 

Distribution of the Scores of the Test  

 

No. of Question No. of Items Scores Percentage 

7 70 60 60 

6 70 30 30 

3 ٨ 60 60 

2 2 30 30 



 
 

Total 30 700 700 

 

 

         

 

Chapter Four 

Result Analysis and Discussion of 

Results  

 

2 7 Introduction 

 

          The main aim of this chapter is the presentation and discussion of the 

results of the test. The researcher will start with the identification of errors 

subjects have made in using connected speech and analyzing them statistically. 

This will help to correctly determine the possible sources of these errors so as 

to investigate the difficulties encountered by Iraqi EFL university learners in 

manipulating connected speech.  

 

2.6 Discussion of Results   



 
 

          

         In this section, the researcher is trying to present the results of the 

subject’s performance on each question of the test with regard to the 

recognition and production levels. The degree to which subjects master the 

connected speech is determined by their correct responses that are important 

to verify or refute the hypotheses proposed in the outline of this study.  

 

 

 

 

 

 

 

 

2 6 7 Subjects’ Performance on the First Question      

 

         The first question has been constructed to measure the subjects’ 

responses at the recognition level. The following two tables show the results 

obtained from analyzing the subjects’ performance on each item in this 

question.  

 

Table (3) 

٨1 



 
 

Subjects’ Performance at the Recognition Level, 

Question (7), University of Babylon 

 

No. 

of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٔٙ ٖٕ ٖٕ ٙٗ ٕ ٗ 

ٕ ٕ9 ٘ٗ ٕٖ ٗٙ   

ٖ ٖٙ 9ٕ ٔٗ ٕ٤   

ٗ ٖٓ ٙٓ ٕٓ ٗٓ ٔ ٕ 

٘ ٕ٤ ٘ٙ ٕٔ ٕٗ   

ٙ ٖٕ ٙٗ ٔ٤ ٖٙ   

9 ٕ1 ٘٤ ٕٔ ٕٗ ٔ ٕ 

٤ٙ ٖٗ ٤ ٔٙ ٖٕ   

1 ٕٗ ٗ٤ ٕ٘ ٘ٓ   

ٔٓ ٖٕ ٙٗ ٔ٤ ٖٙ   

Total ٕ٤٤ ٘9.ٕ ٕٓ٤.ٓ ٗ ٙ.ٔٗ ٤ 

 

 

 

 

            Table (2) 

Subjects’ Performance at the Recognition level, 

Question (7), University of 

Al-Qaddissiya 

 



 
 

No. 

of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٕٓ ٗٓ ٕ٤ ٘ٙ ٕ ٗ 

ٕ ٕٕ ٗٗ ٕٗ ٗ٤ ٗ ٤ 

ٖ ٕ1 ٘٤ ٕٓ ٗٓ ٔ ٕ 

ٗ ٖٕ ٙٗ ٔ٤ ٖٙ   

٘ ٕ9 ٘ٗ ٕٖ ٗٙ   

ٙ ٕ٤ ٘ٙ ٕٔ ٕٗ ٔ ٕ 

9 ٖٔ ٕٙ ٔ1 ٖ٤   

٤ ٖٕ ٙٗ ٔ9 ٖٗ ٔ ٕ 

1 ٕ٤ ٘ٙ ٕٕ ٗٗ   

ٔٓ ٖٓ ٙٓ ٕٓ ٗٓ   

Total ٕ91 ٘٘.٤ ٕٕٔ ٕٗ.ٗ 1 ٔ.٤ 

 

        Tables (3 and 2) show that the total numbers of correct responses are 

(6٨ ,٤٤1.2 %) for Babylon University learners and (619, ٨٨.٤ %) for Al-Qadisiya 

University learners. The total number of incorrect responses (including avoided 

ones) are (6 1, 27 ٤ %) for Babylon University learners and (672, 23 2) for Al-

Qadisiya University learners. The incorrect responses rate displays that the 

subjects are incompetent in distinguishing the rhythm of sentences.   

 

 

2 6 6 Subjects’ Performance on the Second Question  

 



 
 

        Question Two is designed to measure the subjects’ productive knowledge 

in transcribing sentences in two ways and the changes and modifications that 

occur in these ways. The following two tables show the results obtained from 

analyzing the subjects’ performance of each item in this question. 

 

Table (٨) 

Subjects’ Performance at the Production Level,  

Question (6), University of Babylon  

 

No. of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٕٔ ٕٗ ٖ٤ 9ٙ   

ٕ 1 ٔ٤ٕ ٔٗ ٤   

ٖ ٔٓ ٕٓ ٗٓ ٤ٓ   

ٗ ٖٔ ٕٙ ٖٖ ٙٙ ٗ ٤ 

٘ ٔ٘ ٖٓ ٖ٘ 9ٓ   

ٙ ٕٔ ٕٗ ٕ1 ٘٤   

9 ٔ1 ٖ٤ ٖٔ ٕٙ   

٤ ٔٔ ٕٕ ٖ٘ 9ٓ ٗ ٤ 

1 ٔ٤ ٖٙ ٖٕ ٙٗ   

ٔٓ ٕٕ ٗٗ ٕ٤ ٘ٙ   

Total ٔ٘ٓ ٖٓ ٖٕٗ ٙ٤ ٗ.٤ ٔ.ٙ 

 

 



 
 

 

Table (2) 

Subjects’ Performance at the Production Level, 

Question (6), University of Al-Qadisiya 

 

 

 

       It is clear from these two tables ( ٨ and 2 ) that most of the subjects are 

incompetent in producing correct spelling of connected speech as shown by 

No. 

of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٖٔ ٕٙ ٖ9 9ٗ   

ٕ 1 ٔ٤ ٖ1 9٤ ٕ ٗ 

ٖ ٕٔ ٕٗ ٖ٤ 9ٙ   

ٗ ٔ٘ ٖٓ ٖ٘ 9ٓ   

٘ ٔٗ ٕ٤ ٖٖ ٙٙ ٖ ٙ 

ٙ ٔ1 ٖ٤ ٕ1 ٘٤ ٕ ٗ 

9 ٕٔ ٕٗ ٕ1 ٘٤   

٤ٔ ٤ ٖٙ ٖٕ ٙٗ   

1 ٕٔ ٕٗ ٖ٤ 9ٙ   

ٔٓ ٔ1 ٖ٤ ٕ9 ٘ٗ ٗ ٤ 

Total ٕٔ٘ ٖٓ.ٗ ٖٖ9 ٙ9.ٗ ٔٔ ٕ.ٕ 



 
 

the high rates of incorrect responses scored at both universities , ( 3٨0 , 107 ) 

for subjects at Babylon University and ( 32٤ , 29 27 ) for those at Al-Qadisiya  

University . 

 

2 6 3 Subjects’ Performance on the Third Question   

 

         As far as the recognition level is concerned, the third question measures 

the subjects’ ability to recognize sentences they hear from a recorder. The 

following tables show the subjects’ responses to each item in this question. 

 

Tables (1) 

Subjects’ Performance at the Recognition Level in 

Question (3), Babylon University  

 



 
 

 

 

 

 

 

 

Table (٤) 

Subjects’ Performance at the Recognition Level 

In Question (3), University of Al-Qadisiya 

 

No. of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 
Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٖٕ ٙٗ ٔٗ ٕ٤ ٗ ٤ 

No. 

of 

Item 

No. of 

Correct 

Responses 

% 

No. of  
Incorrect 

 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٖ9 9ٗ ٔٔ ٕٕ ٕ ٗ 

ٕ ٕٓ ٗٓ ٕٖ ٗٙ 9 ٔٗ 

ٖ ٔٗ ٕ٤ ٕ1 ٘٤ 9 ٔٗ 

ٗ ٕٔ ٕٗ ٖٓ ٙٓ ٤ ٔٙ 

٘ ٘ ٔٓ ٖٓ ٙٓ ٔ٘ ٖٓ 

Total ٤٤ ٖ٘.ٕ ٕٖٔ ٗ1.ٕ ٖ1 ٔ٘.ٙ 



 
 

ٕ ٕٓ ٗٓ ٕٙ ٕ٘ ٗ ٤ 

ٖ ٔٔ ٕٕ ٖٗ ٙ٤ ٘ ٔٓ 

ٗ ٔ٘ ٖٓ ٕ1 ٘٤ ٙ ٕٔ 

٘ ٤ ٔٙ ٖٙ 9ٕ ٙ ٕٔ 

Total ٤ٙ ٖٗ.ٗ ٖٔ1 ٘٘.ٙ ٕ٘ ٔٓ 

 

        These two tables reveal that more than half of the subjects have given 

incorrect responses. The rate of incorrect responses ( including avoided items ) 

scored by the subjects  is high at both universities , ( 726 , 22 ٤7 ) for Babylon 

University and ( 722 , 2٨ 2 % ) for Al-Qadisiya University . This makes it clear 

that many subjects have encountered some kind of difficulty in recognizing the 

aspects of connected speech. Tables (9 and 70) display the subjects’ total 

performance at the recognition level. 

 

 

 

 

 

 

 

 

Table (9) 

Subjects’ Total Performance at the 



 
 

Recognition Level, in Questions (7 and 3) 

Babylon University 

 

No. of 

Questio

n 

No. of 

Correct 

Responses  

% No. of 

Incorrect 

Responses  

% No. of 

Avoide

d Items 

% 

ٔ ٕ٤٤ ٘9.ٙ ٕٓ٤.ٓ ٗ ٙ.ٔٗ ٤ 

ٖ ٤٤ ٖ٘.ٕ ٕٖٔ ٗ1.ٕ ٖ1 ٔ٘.ٙ 

Total ٖ9ٙ ٗٙ.ٗ ٖٖٔ ٗ٘.ٗ ٖٗ ٤.ٕ 

 

Table (70) 

Subjects’ Total Performance at the  

Recognition Level, Questions (7 and 3) 

Al-Qadisiya University  

 

No. of 

Question 

No. of 

Correct 

Responses  

% No. of 

Incorrect 

Responses  

% No. of 

Avoided 

Items 

% 

ٔ ٕ91 ٘ٙ.ٙ ٕٕٔ ٕٗ.ٗ ٗ ٓ.٤ 

ٖ ٤ٙ ٖٗ.ٗ ٖٔ1 ٘٘.ٙ ٕ٘ ٔٓ 

Total ٖٙ٘ ٗ٘.٘ ٖ٘ٔ ٗ1  ٕ1 ٘.ٗ 

 



 
 

       The results obviously show that , at the recognition level , the subjects 

have encountered difficulties in understanding connected speech since the 

highest rate of their incorrect responses was ( 312 , ٨3.2% ) for Babylon 

University and ( 3٤0 , ٨2 ٨7 ) for Al-Qadisiya University . Accordingly, the first 

hypothesis that most of Iraqi EFL university learners are not able to recognize 

or distinguish the rules of connected speech is verified.  

 

2 6 2 Subjects’ Performance on the Fourth Question  

 

         Question Four is constructed to measure the subjects’ productive 

knowledge in transcribing the sentences they hear from the recorder. The 

following two tables display the subjects’ responses to this question. 

 

Table (77) 

Subjects’ Performance at the Production 

Level, Question (2), Babylon University 

 

No. of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٤ ٤ٙ ٖٗ ٙٔ ٤ ٔٙ 

ٕ ٔٔ ٕٕ ٕٗ ٗ٤ ٔ٘ ٖٓ 

ٖ 9 ٔٗ ٖٔ ٕٙ ٕٔ ٕٗ 



 
 

ٗ ٖ ٙ ٖٕ ٙٗ ٔ٘ ٖٓ 

٘ ٖ ٙ ٖٓ ٙٓ ٔ9 ٖٗ 

ٙ ٖٔ ٕٙ ٕٓ ٗٓ ٔ9 ٖٗ 

Total ٗ٘ ٔ٘ ٔ9ٔ ٘9 ٤ٕ ٤ٗ 

 

 

 

 

Table (76) 

Subjects’ Performance at the Production 

Level, Question (2), Al-Qadisiya University 

 

No. 

of 

Item 

No. of 

Correct 

Responses 

% 

No. of 

Incorrect 

Responses 

% 

No. of 

Avoided 

Items 

% 

ٔ ٔٓ ٕٓ ٕ9 ٘ٗ ٖٔ ٕٙ 

ٕ ٔ٘ ٖٓ ٕٖ ٗٙ ٕٔ ٕٗ 

ٖ ٤ ٔٙ ٕ1 ٘٤ ٖٔ ٕٙ 

ٗ ٖٔ ٕٙ ٕ9 ٘ٗ ٔٓ ٕٓ 

٘ 1 ٔ٤ ٕ9 ٘ٗ ٔٗ ٕ٤ 

ٙ ٔٓ ٕٓ ٖٔ ٕٙ 1 ٔ٤ 

Total ٙ٘ ٕٔ.9 ٔٙٗ ٘ٗ.ٙ 9ٔ ٕٖ.9 

  

Tables (77 and 76) indicate that the learners clearly fail to produce accurate 

phonetic symbols transcribing sentences spoken rapidly. Thus, the subjects of 



 
 

Babylon University gave (6٤٨ ,٨٨7) incorrect responses, and the subjects of Al-

Qaddisiya University gave (63٨, 1٤ 37). 

 

       The following tables sum up the subjects’ performance at the production 

level in questions (6 and 2): 

 

 

 

 

 

  

 

Table (73) 

Subjects’ Total Performance at the Production 

Level, Questions (6 and 2), Babylon University 

 

No. of 

Question 

No. of 

Correct 

Responses 

% No. of 

Incorrect 

Responses  

% No. of  

Avoided 

Items 

% 

ٕ ٔ٘ٓ ٖٓ ٖٕٗ ٙ٤ ٗ.٤ ٔ.ٙ 

ٗ ٗ٘ ٔ٘ ٔ9ٔ ٘9 ٤ٕ ٤ٗ 



 
 

Total ٔ1٘ ٕٕ.٘ ٖ٘ٔ ٕٙ.9 1ٕ ٔٗ.٤ 

 

Table (72)  

Subjects’ Performance at the Production   

Level, Questions (6 and 2), Al-Qadisiya University  

 

No. of 

Questio

n 

No. of 

Correct 

Response

s 

% No. of 

Incorrect 

Responses  

% No. of  

Avoide

d Items 

% 

ٕ ٕٔ٘ ٖٓ.ٗ ٖٖ9 ٙ9.

ٗ 

ٔٔ ٕ.ٕ 

ٗ ٙ٘ ٕٔ.9 ٔٙٗ ٘ٗ.

ٙ 

9ٔ ٕٖ.9 

Total ٕٔ9 ٕٙ.ٓ

٘ 

٘ٓٙ ٙٔ ٤ٕ ٕٔ.1

٘ 

 

       As shown by subjects’ scores at both universities , subjects show low 

recognition knowledge when it comes to distinguishing rules of connected 

speech from slow speech and proved to be very incompetent in transcribing 

connected speech . This is illustrated in Tables (7٨ and 72) below.  

 

Table (7٨) 

Subjects’ Performance at the Recognition 



 
 

and Production Levels, Babylon University 

 

Levels No. of 

Correct 

Response

s 

% No. of 

Incorrect 

Response

s 

% No. of 

Avoide

d Items 

% 

Recognitio

n  

ٖ9ٙ ٗٙ.

ٗ 

ٖٖٔ ٗ٘.ٗ ٗ ٓ.٤ 

Production ٔ1٘ ٕٕ.

٘ 

ٖ٘ٔ ٕٙ.9 1ٕ ٔٗ.

٤ 

Total ٘9ٔ ٙ٤.

٘ 

٤ٗٗ ٖ٘.ٓ

٘ 

1ٙ ٔ٘.

٘ 

  

Table (72) 

Subjects’ Performance at the Recognition 

and Production Levels, Al-Qadisiya University 

 

Levels No. of 

Correct 

Response

s 

% No. of 

Incorrect 

Response

s 

% No. of 

Avoide

d Items 

% 

Recognitio

n  

ٖٙ9 ٗ٘.٘ ٖ٘ٔ ٗ

1 

ٕ1 ٘.ٗ 

Production ٕٔ9 ٕٙ.ٓ

٘ 

٘ٓٙ ٙ

ٔ 

٤ٕ ٕٔ.1

٘ 

Total ٘٤ٗ ٖ٘.9 ٤٘9 ٘ ٔٔٔ 1.ٔ9 



 
 

9 ٘ 

 

2 3 Error Analysis 

 

2 3 7 Sources of Errors  

 

        Error analysis is the domain that falls within the field of applied linguistics 

(Corder, 7993:79). Teachers and linguists have a great interest in it. This is 

because error analysis has relevance to the measuring and grading of 

achievement in language teaching. In addition, error analysis has a 

considerable contribution to psychology of learning because errors provide the 

linguist and the psychologist with evidence of how language is learnt. 

Accordingly, it contributes to the designing of teaching materials since 

“staging, sequencing and grading rely to a certain degree upon error analysis” 

(Nickel, 7913: 6٨). 

 

       It is agreed upon that traditional error analysis is an attempt to deal with 

the needs of the teacher since it involves a collection of common errors, their 

classification into categories and is concerned with a practical goal of 

correcting and eradicating errors. The data of traditional error analysis involve 

the observable deviations or errors, that is, the errors that are superficially ill-

formed and unacceptable. 

 



 
 

       Recently, many linguists such as Corder (79٤7) have revolutionized the 

concept of traditional error analysis. Instead of considering error analysis as an 

obstacle to the learning process, the new look at errors is that they are an 

inevitable feature of the learning process. This recent notion is expressed by 

Jain (7912: 60٤) who regards errors as “an essential condition of learning.” 

Corder also sees learners’ error as indicative of the rules a learner is using and 

of the strategies in which second language is learned. He (79٤7: 70) states that 

learners’ errors are significant in three ways: 

 

First to the teacher, in that they tell him how far 

towards the goal the leaner has progressed …. Second, 

they provide the researcher with evidence of how 

language is learnt or acquired, what strategies the 

learner is employing in learning the language. Thirdly, 

they are indispensable to the learner himself, because 

we can regard the making of errors as a device the 

learner uses in order to learn.  

 

      This section is concerned with identification of the strategies learners use in 

learning the FL in the analysis of their errors. In accounting for learners’ errors, 

Brown (79٤1: 71٤) states that “errors made by the learners can be attributed 

to four factors: interlingual transfer, intralingal transfer, context of learning 

and communication strategies”.  

 



 
 

2.3 7 7 Interlingual Transfer 

 

      Some errors may be due to the interference of expressions from the MT. 

The errors are made by carrying over the speech habits of the native language 

into FL. Yule (79٤٤: 7٨٨) says “some errors may be due to the interference of 

expressions or structures from the MT. ” Learners are not willfully distorting 

the native system; “they are inventing a system of their own” (Cook, 7997: 1). 

The learner depends on his native language to solve problems of FL because of 

the deficiencies of his knowledge of the FL (Corder, 79٤7: 2٤).   

 

      Part of the errors at the production level displays clues of the influence of 

the native language. Some of the subjects’ responses to items (٨) and (9) in 

Question (6) can reflect this influence:  

 

Item (٨) I don’t believe what that man says to her. 

       /aI dəUm bI' lI:v wət ðəp mən sez tə hə / 

 /  əh  əsez t'mæn    ðætt 'w l'i:vIb nUə'd Ia / *    

 

Item (9) There was some difficulty in getting everybody here.  

         / ðeə wəz səm 'dIfIkΛltI In etIŋ evrIbdI hIər In taim /  

/mIn taI əIh IdəbI'evr ŋIet  nI  ItlΛk'IfIdm  əs  zw əeð / *      

         



 
 

         In Arabic, placement of stress in words is determined by the number and 

order of consonants and by the quality of the vowel (Kenworthy, 7990: 76٨). 

Learners tend to transfer this habit by putting stress on the final syllable of 

English words ending in a vowel followed by two consonants as in ‘difficult’. In 

addition, learners tend to place stress on the last syllable of a word ending in a 

diphthong or a long vowel plus a single consonant as in ‘believe’. Interference 

seems also true in relation to items (7) , (3) and (2) in Question (6): 

 

Item (7) The idea of it is to praise those churches.  

          / ðI jaIdIə əv It Iz tə preIz ðəUʒ  t∫з:t ∫Iz /   

/  ∫tз:∫z tUəðz  Ipre  u:tz It I v  rəI'dIa əð / *         

 

Item (3) / Don’t be late for work, good boy? 

            / dəUm bi: leIt fə  wз:k, Ub b  I /. 

/  Id  b  Uk  з:w  f  :rleit    bi:n  Uəd / *         

     

 Item (2) Do what you think right for us. 

            /du: wət∫ jU ӨIŋk Iz raIt fər əs /  

/ sΛ :r   ft Ira ŋkIӨt ju: du:  w / *         

 

         Subjects’ responses to these functioning words are by keeping the vowels 

in these words in their ‘full’ stress. This happens because Arabic does not have 



 
 

two forms like English (there are no weak forms in Arabic) i.e. vowels in 

unstressed positions are reduced to ‘schwa’ in English (Cutler, 79٤2: ٤7). The 

same influence can be seen clearly in items (1, 9, and 70) in Question (6) 

connected to interlingual transfer or interference. 

 

Item (1) She had pronounced guilty. 

              /∫I hæb prə'naUnsd IltI /   

 Uəpr  hæd   I∫ / *           ' / IltInst  Una 

 

Item (9) There was some difficulty in getting everybody here . 

      / ðeə wəz səm dIfIkΛltI In etIŋ evrIb dI hIər In taim /  

/m Ita nI əIh IdəbIevr ŋIetn I ItlΛkIfIdm Λs zw əeð / *   

 

Item (70) He  always has got a good deal of friends. 

            / hI j  :weIz həz t ə Ud di:l əv frenz / 

    Ih /*             '.                /zv  frendə  d di:lU ət    hæzz Iwel:  

         

  

         Subjects’ responses to these forms of auxiliary verb are by using full forms 

of auxiliary verbs when the weak form should be used. Thus, subjects 

transcribe (was, had, has) in their full forms instead of their weak forms (Iz 

,’d, wəz). It will sound as if the speaker is denying something in the sentence 



 
 

when this meaning is not intended. For example in: ‘He always has(hæz) got   

instead of   he always has (Iz) got, there is an emphasis on the auxiliary verbs, 

making the sentences look as if they are said in a denying manner ( ‘He always 

has got a good deal of friends even if you say he always hasn’t ). 

  

       The researcher has noticed that the total number of such errors is about 

(70 77) for learners at University of Babylon and (70 6) for learners at 

University of Al-Qadisiya ,of the total number of the subjects’ errors. In this 

respect, Brown (79٤1: 711) states that “interlingual transfer signifies the early 

stage of previous linguistic system upon which the learner can rely.” Thus, 

learners’ reliance on the native language will decrease when learners proceed 

in learning the FL. This can justify the high rate of the subjects’ interference 

errors because EFL learners rely heavily on their first language. This expresses 

the cause of their high rate of errors. 

 

2 3.7 6 Intralingual Transfer  

 

       Intralingual errors originate from the structure of the FL itself. They express 

the features of rule learning of that language. Such errors may belong to 

certain factors, one of which is of ‘overgeneralization’ or analogical errors 

(Yule, 79٤٤: 723). These errors result from the learning process itself. 

Overgeneralization points to the wrong use of early-learned materials to a 

present foreign context category. Other factors include processes like ‘ 

ignorance of rule restrictions ’ which directs the learner to use some rule to a 



 
 

category to which it is not suitable and ‘incomplete applications of rules’ that 

contain the inability to learn more complex types of structure because the 

learner finds that he may achieve effective communication by using simple and 

easy rules (Corder, 7993:723).  

 

      Actually, intralingual errors constitute the most usual source of the 

subjects’ errors at both recognition and production levels. We can figure out 

the following errors in items (7) , (6) , (1) and (70) in Question (7). 

 

Item (7)  It was too expensive for them to buy that car. 

            

             It was 'too 'expensive for them to 'buy that car. 

          

rpensive for them to buy that cawas too ex 'It    *         

 

Item (6) You always  ought to  earn an  honest   living. 

          

          You always ought to earn an honest living. 

 

.always  ought to  earn an  honest  living You * '        

 



 
 

Item (1)    They’d  left home quickly.  

 

               They’d left home quickly 

                  

d left home quickly.’'They*               

 

Item (70)   I sent it from London. 

 

                I sent it from London. 

 

sent it from London. 'I*               

 

        Most of the subjects have recognized the first word of a sentence to be a 

stressed word and they put the first boundary (the vertical line that divides 

sentences into rhythmic feet) at the beginning of sentences. Subjects do not 

notice that they are said with weak and speedy way. 

 

       Similarly, subjects think these pronouns (like ‘her ’, ‘them’, ‘it’, and ‘us’) are 

also stressed even when they come inside the sentences like these in items (3) 

and (2) in Question One. 

 



 
 

Item (3) Send them to her by  post . 

 

               'Send them to her by 'post. 

               

by post. her'  to them'  Send *         

 

Item (2) Let us do it now. 

           'Let us 'do it 'now. 

  

now. it' do  us' Let   *           

 

         Subjects ignore the fact that these words cannot be stressed because they 

are pronouns and can be reduced to a lesser form.  

 

      The subjects’ ignorance of rule restrictions, as mentioned earlier, is one of 

the factors that can lead to make learners commit errors. For example, let us 

look at  the errors in items (٨) and (9) in Question (7). 

 

Item (٨)   When does the train leave? 

 

              'When does the 'train 'leave?. 



 
 

    

leave? 'train 'does the  When  *       

Item(9) How can I help? 

 

          How can I help?  

 

help?'can I  How*              

          

Item(2) The weather is nice today, isn’t it? 

 

           The 'weather is 'nice today, 'isn’t ?       

 

?isn’t itThe 'weather is 'nice to 'day, *            

 

         Subjects have not realized that the tag question will receive a stress on 

the word (isn’t) because it carries the main tone of the tag question. Thus, 

subjects fail to stress this word and accordingly they have not put a boundary 

at the beginning of the tag question. 

 

         Errors attributed to incomplete application of rules are mostly found in 

items (7) , (6) ,(2) and (2) in Question (6) and item (٨) in Question (3) . 



 
 

 

Item (7) The idea of it is to praise those churches. 

           / ðI jaIdIər əv It Iz tə preIz ðəUʒ  t∫з:t∫Iz / 

/ zI∫t:з∫t zUəðz Ipre ət z tI və  əId' Ia əð / *         

 

Item (6) I think this shop is the butcher’s shop. 

             /aI ӨIŋk ðI∫ ∫p Iz ðə bUt∫əʒ  ∫   p /.    

 / p∫ zrət∫Ub əðz I p∫ sIðk ŋIӨ Ia / *            

 

 

Item (2) Would you please call them for a short time? 

           / wUdʒ u: pli:z k  :l ðem f   r ə ∫  :t taIm /.    

/ mI:t ta  ∫ ə:r   f məð: pli:z  k  :l d juUw /  *           

 

Item (2) Do what you think is right for us, Don’t you? 

             / du: wt∫ u: ӨIŋk Iz raIt fər Λs dəUnt∫ u /. 

wdu:   /  *         /: nt juUəd sΛ:r  t f Ira zIk ŋIӨt  ju:  

 

Item (٨) /  j  :r 'ӨIŋkIŋ ə'baUt 'ImI reItIŋ tə 'kænədə a:nt∫ U:/. 



 
 

   You’re thinking about immigrating to London, aren’t you? 

      * You are thinking about implaying to London are cue. 

 

          It is noticed that learners fail to make the necessary coalition of sounds 

between words, especially in rapid speech. The subjects have only transcribed 

the sentences without any change for words that have undergone a pressure 

of changing the sounds between words like (those churches), (butcher’s shop) 

and (this shop). In all these examples, the  / s / should be changed into / ∫ / to 

make speech easier and faster. Similarly, learners haven’t either changed the 

sounds between words in ( would you , what you ,don’t you , aren’t you ) . 

They only describe these words without any change at the boundaries of these 

words . Subjects pronounce these expressions because they have learnt them 

first in slow speech. They try to apply what they have learnt on how they 

pronounce these sentences. Therefore, it is intralingual. There is another type 

of sound change occurring in items (3), (٨),(1) and (٤) in Question (6) related to 

this type of error . 

Item (3) Don’t be late for work ,good boy. 

         / dəUn bi: leIt fə  wз:k, Ub b  I / 

         *   / dəUnt bi: leIt f  :r wз:k Ud b  I    / 

Item (٨) I don’t believe what that man says to her. 

          /aI dəUn bI' lI:v wət ðæp mæn sez tə hə /          

li:v wInt bUəd Ia /*              /з: h əsez t  mæn ðætt  

 



 
 

Item (1) She had pronounced guilty. 

             /∫I hæb prə'naUnsd IltI /.  

 əhæd pr ∫i: / *           '/ilti  nstUna 

 

Item (٤) Good girls help a blind man cross the street. 

            / U  з:ls help ə blaIn mən kr:s ðə stri:t /   

          * / ud з:ls help ə blaInd mæn kr:s ðə stri:t / 

 

            It is noticed that subjects fail to make the appropriate change for the 

sounds in the items between words ( good boy ), (that man ), (had 

pronounced), and (good girls). The subjects only transcribed the words in a 

slow speech and copied them in rapid speech . 

 

     The researcher has found that the total number of error possibly due to the 

intralingual transfer is (163, ٨3 2 %) of the total number of errors at Babylon 

University and (122, ٨2 2 %) at Al-Qadisiya University. 

 

2 3 7 3 Context of Learning 

 

       The most important factors that may influence the subjects’ performance 

in connected speech are the classroom (situation of learning), the teacher, and 



 
 

textbooks . For the teacher , he may give a misleading explanation for the 

subject and this will lead to error by subjects or, he may use slow speech as a 

prevailing characteristic for his instruction. For the textbook writer , he may 

give more illustrations and explanations for some aspects and neglect the 

others according to his experience and beliefs ( Richard , 7912 : 71٨ ) . All 

these factors may have the undesired effect of motivating the learner to make 

wrong hypotheses about the language . 

 

      Since recognition precedes production in language learning , the researcher 

observes that learners commit a large number of incorrect responses for 

Question (3) at the recognition level . This high rate of erroneous responses 

has its effect at the production level . The most obvious case that reveals the 

influence of the context of learning is found in items (7), (6), (3) , (2) , and (٨) in 

Question (3) . 

 

Item (7) /tem pleIəz mu:vb bæk fə dIfIkəlt mæt∫ /. 

               Ten players moved back for difficult match. 

 row back for different match. Tem players   *           

Item (6) /haU  
wəUld Iz ðæk з:l , wudʒ U seI /  

               How old is that girl, would you say? 

say. ant youw*     Hallo is the          

Item (3) / ðəp mən wəs '  :weIz æ:skIŋ fər  ə U  kən'sət  /       

            



 
 

   That man was always asking for a good concert. 

 good concerned.r of ask in wall nəm Fat * 

       

Item (2)  / ðeI əv tə teIk səm əv ðm frəm ðæp bUks /                      

      

           They have to take some of them from that box. 

.that parksfrom had two type some plain  They*          

Item (٨) / juə ӨIŋkIŋ ə'bəUt ImI reItIŋ tə l ndn a:nt∫ U / 

  You’re thinking about immigrating to London, aren’t you? 

.are trueou are taken about every thing to London Y*    

 

         The subjects’ errors are justifiable because they have not applied 

correctly the same rules on Question (6) . This is an indication that the subjects 

really face a serious difficulty in understanding rules of connected speech . This 

high rate of incorrect responses at the recognition level has its effect on 

Question (2) which examines the production level . Learners fail to give the 

right phonemic discrimination for words in sentences . They write uncertainly 

what they have heard from the recorder , or they write wrongly the phonetic 

symbols that represent words in sentences or they sometimes avoid them. All 

these are shown clearly in items (6) , (3) and (2) in Question (2) . 

Item(6) I don’t suppose for a minute that you’ll do it. 

          / aI daUn spəUz fər ə minit ðæt∫ jU du: WIt /.  



 
 

       * / ai nəU səpəUz f rment ðət wIn dU It /  

 

Item (3) Did you ever find that pen you lost . 

            / dIdʒ U evə faIn ðæb pen ju l   st/ 

              / dIgs  you evrI taIm peIn læst /   

 

Item (2) We always treat them as members of the family. 

         / wI    :weIz trI:t ðm əz membəz əv ðə fæmIlI /. 

        * / wi: eə   :lweIz tri:t taIm memberz  v ðə fæmIlI /    

 

Item (2) She is the best-dressed woman in the village. 

           / ∫I z ðə bes dres wUmən In ðə vIlIdʒ / 

        * / ∫I Iz ðə bIz drIz wUmən In ðə vIlIdʒ /  

 

     Broughton et al. (7992: 26) state that “recognition practice should precede 

production practice. But since production reinforces recognition, there is no 

need to wait for perfect recognition before asking for production”. Since 

learners’ performance on Question Three is of high rate of errors, this has its 

real effect on Question Four because subjects fail to answer correctly the items 

mentioned previously. The total number of such errors in the subjects’ 



 
 

performance is (71٨, 7٨ 3 %) for Babylon University and (7٨2, 73 2%) for Al-

Qadisiya University.  

 

ٗ.ٖ.ٔ.ٗ Communication Strategies 
   

        Communication strategies illustrate the way by which we express our 

messages. They are potentially conscious plans used by the learner to find an 

answer to what presents itself as a problem in reaching a very specific 

communication goal (Farch and Kasper, 79٤3: 72). 

 

         Such strategies start from “avoidance” at one extreme (i.e. not saying 

what one wants to say, so resolving the problem of how to express it) to 

“appeal for repair and “confirmation” (i.e. seeking help from a person or other 

information sources on how to say what one wants to say). Between these lie 

“self-achievement options” such as circumlocution (i.e. saying in many words 

what may be said in few words), coinage (i.e. making up a new word to 

communicate the desired idea, such as paper holder for notebook), guessing 

(i.e. using clues that are language based, such as knowledge of a context, 

world, or text structure, in order to guess the meaning, in the absence of 

complete knowledge of vocabulary, grammar, or other target language 

elements), and approximation (i.e. using a word for a related meaning to that 

intended) (Oxford, 7990:60) 

 



 
 

        The use of communication strategies has led to a number of errors. The 

examples below from Question Three items (3 and ٨) and Question Four items 

(7, 2, ٨, and 2) can illustrate this: 

 

Item (3) / ðæp mæn wəs '  :weIz æ:skIŋ fər ə U  kən'sət /. 

              That man was always asking for a good concert. 

             * Fat man wall asking for good answer 

 

əŋ IŋkIӨ əju /  )٨Item ('      / U∫ a:nt ədəkæn ət ŋItIreImIt Uəb

       You’re thinking about immigrating to London, aren’t you? 

      *You are thinking about plaining to London are cue. 

 

Item (7) Tapes and 'videos 'always make the lesson interesting. 

            /teIps ən vIdIəUz     :weIz meIk ðə lesn IntrestIŋ /     

         * / taip or mΛni ju:siŋ   :lwəz listən evərӨIŋ /   

 

Item (2) We always treat them as members of the family.  

           / wI    :weIz trI:t ðm əz membəz əv ðə fæmIlI /. 

*/ wI əlweIz Өri: tri: memberz  v fæmli: / 

 



 
 

Item (٨) My cheep camera seems to be as good as John’s expensive one. 

     / maI t∫i:p kæmərə si:mz tə bI əz Ud əz dʒ   nz IkspensIv     

       wΛn /  

       */ naInten kæmIrI semd bI æz Ud æz exæpænsI wnd / 

 

Item (2) She is the best-dressed woman in the village. 

          / ∫I z ðə bes dres wUmən In ðə vIlIdʒ /  

     * / kIdz pesnes dIspærs wIn Intər vIldʒ /  

 

          In such items, it seems that the subjects have used the guessing strategy. 

 

         Finally, the avoidance strategy has also been used and represented by the 

items that were left by the subjects with no answers. These are put under “No. 

of Avoided Items” columns in the previous tables. 

 

       The total numbers of errors that might relate to using such strategies are 

(63 2%, 3٤2) at University of Babylon and (6٨ 27, 272) at University of 

Qadisiya of the total number of the subjects’ errors.                           

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter Five  



 
 

Conclusions, Recommendations, and 

Suggestions 

 

 

 

551 Introduction 

 

     This chapter gathers the conclusions arrived at through the theoretical 

work of this study as well as the results of the test. The researcher can draw 

certain conclusions in the light of findings obtained from the test. These 

conclusions are used to work as a ground for the pedagogical 

recommendations and suggestions for further investigations in the area of 

understanding the connected speech spoken by foreigners.  

 

552 Conclusions 

  

 55251 Theoretical Conclusions  

 

          The theoretical work of the present study has yielded the following 

conclusions: 

 



 
 

1. Consonants and vowels are generally assumed to be the basis of 

pronunciation, but rhythm, assimilation, elision, and liaison prove to 

be an equally important part of the sound system. If learners 

concentrate only on the individual sound segments of a language, they 

may produce accurate renditions of the individual sounds but be 

grossly misunderstood if the ‘tune’ of the language is missing. 

 

2. Word stress and sentence stress are meaningful. Major stresses in an 

English sentence tend to produce a kind of rhythmical beat in the 

language. In order to illustrate the essential characteristics of word 

stress, three degrees of stress must be stated: primary stress, 

secondary stress, and weak stress. Through these degrees, words can 

function in a sentence. 

 

3. The natural, ordinary spontaneous speech is opposed to the 

production of words spoken in isolation. Connected Speech is more 

important than single words spoken carefully and explicitly. It is noted 

that such a careful pronunciation is something of an ideal (unnatural) 

speech that differs mostly from natural, conscious conversational 

speech. 

 

4. Every consonant and every vowel will be affected by its neighbouring 

consonants and vowels and by the rhythmic structure in which it 

occurs. This adjustment of each segment to its neighbours is a 

characteristic of all human connected speech only while slow speech 

holds or keeps all its vowels and consonants in their strong form.  
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55252 Practical Conclusions  

 

       The empirical work of the study has come up with the following 

conclusions: 

 

1. Iraqi EFL university learners at the third stage have been found to face 

difficulties in recognizing and producing the aspects of connected 

speech. This is indicated by their low performance in the main test as 

the rate of their correct responses (34566) for Babylon University and 

(35576) for Al- Qadisiya University which are significantly lower than 

that of their incorrect responses (65516) for Babylon University and 

(64546) for Al-Qadisiya University. 

 

2. At the production level, the findings of data analysis for questions (2 

and 4) show that subjects’ incompetence in transcribing phonetically 

the connected speech in correct responses (concerning these two 

questions) is (77556) for Babylon University and (73536) for Al-Qadisiya 

University. 

 

3. The subjects’ performance in the whole test has also shown that EFL 

university learners encounter more difficulties in transcribing 

connected speech at the production level than  the recognition one. 

The subjects’ performance at the recognition level has obtained a 

mean of (2353) against a mean of (1152) at the production level for 



 
 

Babylon University, and (2257) against a mean of (1352) at the 

production level for Al-Qadisiya University. 

 

4. The plausible cases underlying the subjects’ poor performance can be 

considered as belonging to the following factors arranged 

hierarchically according to the frequency of errors attributed to each: 

 

I. Intralingual transfer that constitutes the majority of subjects’ errors 

as it accounts for (723, 53546) for Babylon University and (766, 

56566) for Al-Qadisiya University of their total errors. The subjects’ 

reliance on their prior knowledge of the target language rules to 

recognize or produce connected speech regardless of their 

acceptability is due to incomplete understanding of such speech that 

encourages overgeneralization, incomplete application of rules, and 

failure to learn conditions for rule application. 

 

II. Context of learning since the connected speech has not been given 

due attention in the phonological books in general, and in the 

subjects’ textbooks in particular. Errors attributed to this factor 

constitute (175, 15536) for Babylon University and (154, 13546) for 

Al-Qadisiya University.  

 

III. Interlingual interference whereby the subjects use the rules of their 

native language production of rapid speech. In this respect, the use 

of native language rules is the most common phenomenon. The rate 



 
 

of interference error is (11516) for Babylon University and (11526) 

for Al-Qadisiya University. 

 

553 Recommendations               

 

      In the light of the present study and the conclusions arrived at in this 

study, the following points are recommended: 

 

1. Since teaching foreign speech is crucial to university learners learning 

English as a FL and since a good teaching programme can be highly 

effective in reducing the errors of learners, more developed devices 

and materials should be devoted for speech activity that is a 

problematic case for Iraqi EFL learners.   

 

2. It is remarkable how little is known about pronunciation and 

phonetics. It takes very little time to present the main deficits and 

make them known. Spending a few hours to explain some articulatory 

basics in order to come to the main difficulties of pronunciation seems 

worth the effort. It makes sense not just to point to differences in the 

phoneme inventory of both languages, as is usual in contrastive 

phonology. Explaining phonological phenomena (such as assimilation), 

phonemic reductions (such as the weak forms), and especially 

suprasegmental phenomena such as lexical stress and the location and 

realization of pitch accents should be included. However, not only 

explanation, correction should also be common use in the classroom. 



 
 

Giving learners feedback is a necessary follow-up to making them 

aware of questions of pronunciation. 

 

3. Teachers should pay more attention to carrying out communication 

because having a command of linguistic rules can be perfect, but this 

perfection does not preserve them from failing to communicate 

properly in the FL. Mastering these suprasegmental features of speech 

are important for recognition and production in a FL. FL laboratories 

must be reactivated in Departments of English. This will help learners 

to understand FL speech and its exceptions. It is important that in 

addition to teaching the linguistic competence, the communication 

competence and the cultural competence be addressed as a goal in 

language teaching. 

 

4. Motivating and encouraging learners to use dictionaries as a spelling 

aid to them will improve their foreigner speech. 

 

5. The results of this study can be of use to teachers and syllabus 

designers as they can provide the necessary information for the 

preparation of remedial teaching programmes that can enhance the 

learners competence in understanding and using connected speech, 

and thus helping them overcome the difficulties they encounter in this 

area. 

 



 
 

6.  Constructing courses for improving the beginner teachers for 

developing their speaking ability is needed.  

 

 

554 Suggestions for further research  

 

1. A study can be conducted to investigate the role of rhythm in English 

speech in teaching and learning a FL. 

 

2. A similar study can be constructed on intonation since it is an 

integrated part of speech that has its effective role with rhythm.  

 

3. These paralinguistic features reflected especially by pitch level and 

pitch range are important. Although a few studies have started to 

investigate the field of cross-cultural differences from the phonetic 

perspective, there is enough space and much need to widen this line of 

research.  

 

 


